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Abstract 
Soccer is the one of the most popular and highly appreciated sport in India and 
around the world. There are many part of India like Goa, Kerala, West Bengal, Mizoram, 
Manipur, Punjab and Sikkim which is said to be the home of football. The game holds a 
rich tradition in India, its history being something that deserves special mention. There 
are some Indian football players who played at international level such as Nevillede 
D'Souza, Peter Thangaraj, IM Vijayan, and Biachung Bhutia showed the world that India 
has a bigger power in football. 
Now a day's Indian soccer team has performed reasonably well, they won Nehru 
Cup, held in August 2007, AFC Challenge Cup held in August 2008 and SAFF 
Championship 2011. They also qualified 2011 Asian Cup, to be held in Qatar, though it 
could not win any matches. 
After review of the history„(rf«the'l'H'3fe*i'SQCcer team, the Indian soccer team has 
delivered consistent performance in the ISST^ Q^! year-s. Because of no any effective 
progressive works has been done by the Indiain goyerhment, IFA and SAl. Today we 
need ample support for players in terms of proper grojiiid's '^'sponsorship, jobs and funds to 
motivate them and improvement of their skills and" Safeties. What lacks in this regard is 
that the Government shows least interest when it comes to the development of lesser 
popular sports. Instead of setting aside a piece of land for 'practicing footbalP, the 
government should build proper stadiums and hire expert and technically skilled trainers. 
The best of the best athletes can choke, slump, and underachieve and fail if they 
focus on the wrong things, have inadequate level of self-confidence, motivation and 
mental toughness. Leaving the mental side of performance to chance makes you more 
susceptible to performance problems such as psych-outs, choking, slumps and mental 
blocks. To be more self-confident and achieve peak performance, you must earn to use 
the power of sports psychology and mental toughness. We can teach players to develop 
the heart and mind of a champion through sports psychology. 
Everyone knows that sport performance is a psycho-motor performance. It 
heavily depends upon the qualities of head and heart. Sports psychology is the stud\ of 
soul, mind and behaviour of an athlete in competitive situation. In soccer there are lots of 
the moments during sports competition that appear to carry great psychological 
significance when the situation starts to shift in one direction to another. These situations 
highly require athletes to remain complete attention, concentration and calm in the face of 
difference and different circumstances. 
Sports psychology helps athletes in enhancing their learning process and motor 
skills, cope with different types of competitive pressures and fine-tune the level of 
awareness needed for optimal performance. It also develops the mental and emotional 
skills that athletes need for successful competition. 
The physical and mental skills of sportsmen are inter-related to each other. The 
connection between your physical ability, your thoughts and your emotions is crucial to 
perform your best. When the mental/emotional component of one's game is out of 
balance with one's physical skills performance suffers. Most athletes knows how to work 
long and hard on their physical skills, however many athletes fall short when it comes to 
quality mental preparation. The winning edge philosophy is to teach each athlete a core 
set of sport psychology skills that create a focused, motivated, balanced, confident and 
consistently performing athlete. 
Statement of the Problem 
After going through the available literatures the researcher stated the problem as 
"A Study of Self-Concept, Achievement Motivation and Adjustment of the Soccer 
Players". 
Objectives of the Study 
There were three objectives of the present study as follows 
1. To determine the relationship among self-concept, sports achievement motivation 
and adjustment at state, zonal and all India inter-varsity level soccer players. 
2. To examined the difference among state, zonal and all India inter-varsity level 
soccer payers on self-concept, achievement motivation and adjustment. 
3. To explored the relationship of levels of performance with self-concept, 
achievement motivation and adjustment. 
Hypotheses 
To achieve the purpose of the study two types of research hypothesis were formulated: 
1. There would be relationship among self-concept, achievement motivation and 
adjustment among state, zonal and all India inter-varsity level soccer players. 
2. There would be difference among state, zonal and all India inter-varsity level 
soccer players on self-concept, achievement motivation and adjustment. 
Limitations 
1. The responses of the participants to the questionnaire might not be honest in all 
cases. 
2. It was limitation of the study that no special motivational technique would be 
employed. 
3. It was limitation of the study verify to check whether questionnaire were filled 
whole heartedly. 
4. No sophisticated apparatus or equipments were used. 
Delimitations 
1. The study was delimited to only male soccer players. 
2. The study was delimited to the age between 17 to 25 years. 
3. The study was delimited to the state (Uttar Pradesh), north-zone inter-varsity and 
all India inter-varsity level soccer players only. 
4. The study was delimited to psychological variables only. 
Signiflcance of the Study 
After review of literature and watching international matches it has been 
concluded that very high degrees of psychological, physical and physiological fitness are 
required for an outstanding performance in soccer. 
The period from 1951 to 1962 is considered as the golden era in Indian football. 
The Indian team won gold medals in football at 1951 and 1962 Asian Games. India 
registered another record in 1956, when it became the first Asian nation to make it to the 
Olympic football semi-finals in the 1956 Melbourne Olympics. After a long gap (1956 to 
2006) in August 2007, 2009, Indian national team won the Nehru Cup and SAFF 
Championship in 2011. 
After reviewing the history of the Indian football, it was concluded that in the last 
50 years, government failed in preparing effective national programs, generalization of 
soccer in schools and colleges, developing new means and methods of coaching and 
trainings and most important is lack in quality researches in the aspect of psychological, 
physiological, anthropometrical etc. 
In soccer game many efforts have been made regularly to improve the 
performance of the soccer players, this is possible only by qualitative research. As a 
research scholar researcher believed that very little and less quality research has been 
done to promote this game on scientific terms in India. 
Lots of scientific developments in training of the soccer players have advanced in 
top level soccer countries (Brazil, England, France Argentina, etc.). But scientific and 
result oriented investigation analysis as well as assessment has not been undertaken 
seriously in India to prove the worth each of them, which perhaps, help coaches and 
physical educators for improvement of the performance of the soccer players and 
selection of them. 
The present study therefore may make the following significant contribution. 
1. The study may display the psychological profile of the young soccer players in 
India. 
2. The study may be important for coaches and physical trainers in training regimes 
and concentrate on the psychological variable that is specific to improve 
performance and achieve success in soccer. 
3. The outcome of research may benefit to formulate an ideal training program for 
attainment of peak performance. 
4. Before starting the coaching session coaches or trainers determine the 
psychological status of the each soccer players. From the results of the testing, the 
coaches can identify the psychological conditions of the players and train them 
accordingly. Appropriate testing can be specified to reflect the actual 
psychological status of the soccer players. 
5. The study may help coaches, trainers and other technical peoples in the field of 
sports sciences to get fair idea of the psychological status for teenage players in 
order to formulate and monitor their future training programe. 
6. The findings of the study would provide a guide-line to the future research 
investigators in sports psychology and sports sciences to conduct further research 
in this field. 
7. The outcome of the study may add new information in the existing literature. 
8. This study will significantly endeavor in promoting good environment in the 
workplace. 
9. This study may be beneficial to the players, trainers and coaches in making 
effective strategies and techniques. 
Participants 
The present study was conducted on 300 male Indian soccer players played at 
different levels of competitions. The age of the participants ranged from 17 to 25 years [n 
= 100, Mage = 19.94, SD = 1.94]. Keeping in view the objectives of the study, the 
participants were categorized into three groups, state (Uttar Pradesh) soccer 
championship [n = 100, Mage - 18.62, SD = 1.07], north-zone inter-varsity soccer 
championship [n = 100, Mage - 20.61, SD = 1.95] and all India inter-varsity soccer 
championship [n = 100, Mage = 20.59, SD = 1.94]. The samples were collected randomly 
from different competitions in different time. 
Selection and Description of the Instruments 
Three different reliable psychological questionnaires were used to collect the data. 
To measure self-concept and its dimensions i.e., intellectual self-concept, emotional self-
concept, character self-concept, social self-concept, aesthetic self-concept inventory by 
Deo (1998) was used. The reliability of scale is 0.89. Sports achievement motivation of 
the subjects was measured by Kamlesh (1990) questionnaire. The reliability of scale is 
0.70. Adjustment and its dimensions like home adjustment, healthe adjustment, social 
adjustment, emotional adjustment, educational adjustment was measured by Sinha and 
Singh (1980) questionnaire. The reliability of scale is 0.93. 
After obtaining scores of the subjects, the data was statistically analyzed, 
tabulated and interpreted in the light of the objectives of the study. 
Statistical Procedure 
On the basis of objectives of the present study Karl Pearson's product-moment 
correlation was applied on hypotheses numbers 1 to 3, to determine the relationship 
among self-concept, sports achievement motivation and adjustment at state, zonal and all 
India inter-varsity level soccer players. Further One way Analysis of Variance (ANOVA) 
and Least Significant Difference (LSD) Post-hoc Test was applied to determine the 
difference among state, zonal and all India inter-varsity level soccer players. 
Findings of the Study 
On the basis of analysis of the data, following findings were drawn. 
1. There was no significant relationship between self-concept and achievement 
motivation among state level soccer players. 
2. There was no significant relationship between self-concept and adjustment among 
state level soccer players. 
3. There was a significant negative relationship between achievement motivation 
and adjustment among state level soccer players. 
4. There was no significant relationship between self-concept and achievement 
motivation among zonal inter-varsity level soccer players 
5. There was no significant relationship between self-concept and adjustment among 
zonal inter-varsity level soccer players. 
6. There was no significant relationship between achievement mofivation and 
adjustment among zonal inter-varsity level soccer players. 
7. There was no significant relationship between self-concept and achievement 
motivation among all India inter-varsity level soccer players. 
8. There was no significant relationship between self-concept and adjustment among 
all India inter-varsity level soccer players. 
9. There was no significant relationship between achievement motivation and 
adjustment among all India inter-varsity level soccer players. 
10. There was no significant difference among state, zonal and all India inter-varsity 
level soccer players on self-concept. 
11. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on aesthetic self-concept. 
12. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on character self-concept. 
13. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on emotional self-concept. 
14. There was no significant difference among state, zonal and all India inter-varsity 
level soccer players on intellectual self-concept. 
15. There was no significant difference among state, zonal and all India inter-varsity 
level soccer players on social self-concept. 
16. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on achievement motivation. 
17. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on adjustment. 
18. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on home adjustment. 
19. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on health adjustment. 
20. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on emotional adjustment. 
21. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on educational adjustment. 
22. There was a significant difference among state, zonal and all India inter-varsity 
level soccer players on social adjustment. 
Conclusions 
On the basis of the findings of the study following conclusions were drawn: 
1. There was no relationship among self-concept, achievement motivation and 
adjustment among zonal and all India inter-varsity level soccer players. 
2. There was no relationship between self-concept and achievement motivation 
among state level soccer players 
3. There was no relationship between self-concept and adjustment among state level 
soccer players. 
4. There was a negative significant relationship between achievement motivation 
and adjustment among state level soccer players. 
5. State, zonal and all India inter-varsity level soccer players had same level of 
intellectual, social and total self-concept. 
6. State level soccer players had high level of aesthetic self-concept and zonal inter-
varsity level soccer players had low level of aesthetic self-concept among the 
groups. 
7. Zonal inter-varsity level soccer players had high level of character self-concept 
and state level soccer players had low level of character self-concept among the 
groups. 
8. All India inter-varsity level soccer players had high level of emotional self-
concept and state level soccer players had low level of emotional self-concept 
among the groups. 
9. All India inter-varsity level soccer players had high level of sports achievement 
motivation and state level soccer players had low level of sports achievement 
motivation among the groups. 
10. All India inter-varsity level soccer players had high level of home, health, 
emotional, educational, social and total adjustment among the groups. 
11. Zonal inter-varsity level soccer players had high level of health, emotional, 
educational and total adjustment than state level soccer players 
12. State level soccer players had high level of home and social adjustment than zonal 
inter-varsity level soccer players. 
13. Level of performance of the soccer players was inversely proportional to the 
aesthetic self-concept. 
14. Level of performance of the soccer players and character self-concept partially 
proportional to each other 
15. Level of performance of the soccer players was directly proportional to the 
emotional self-concept. 
16. Level of performance of the soccer players was directly proportional to the 
achievement motivation. 
17. Level of performance of the soccer players was directly proportional to the health 
adjustment, emotional adjustment, educational adjustment and total adjustment. 
18. Level of performance of the soccer players was partially proportional to the home 
and social adjustment. 
Implementations 
The aim of the present study was to determine the significance of self-concept, 
achievement motivation and adjustment on the performance of the different levels of 
soccer players. On the basis of results of the study the following interesting suggestions 
are drawn as: 
In the present study it was found that self-concept and performance level directly 
related to each other. If we want to improve the playing ability of the soccer players, it is 
necessary to all coaches, physical trainers and physical education teachers that they 
should improve the positive self-concept of the players to give their best performance in 
the competitions. A positive self-concept is an important part of the happiness and 
success in sports competition. Players with positive self concept have self-confidence, 
ability to accept criticism and not become defensive. Willingness to take risks and try 
new experiences and set obtainable goals they can achieve. Individuals with a positive 
self-concept is more likely to change unhealthy habits (such as sedentary lifestyle and 
smoking) to promote health than individuals with a negative self-concept. 
In the present study it was also found that achievement motivation and 
performance level positively related to each other. Coaches, trainers and physical 
education teachers should try to motivate the players to give their best in the beginning of 
practice session and also in between this period. They should be motivated before 
participating in any championship as it helps them to perform outstandingly well. A 
highly motivated person would be more eager to give a better performance than a lowly 
motivated one with the same skills. Likewise, a person who has less skill but more 
motivation can be trained to become better than others who have more skill but are less 
motivated to put in 100% of effort. 
Therefore it is necessary to coaches and trainers to find creative ways to motivate 
players such as hang motivational quotes around the locker room and practice facilities, 
reminding there players what it takes to be successful, show inspirational films prior to 
games to get the team motivated and in the right state of mind to compete, playing music 
during practice can help make workouts fun and keep players relaxed and interested and 
use tangible rewards to motivate their players. 
Analysis of the data also revealed that different levels of soccer players had 
different levels of adjustment further higher level of soccer players had better adjustment 
than lower level of soccer players. Therefore it is recommended that coaches and physical 
trainers should determine the adjustment level of the players and if problems arise than it 
is necessary to solve them. Because if the athlete do not get well adjusted that means he is 
unable to adapt properly to the environment with resulting emotional instability. Further 
he suffer from adjustment disorders such as sadness, hopelessness, lack of enjoyment, 
crying spells, nervousness, thoughts of suicide, anxiety, worry, desperation, trouble 
sleeping, difficulty concentrating and feeling overwhelmed. 
A well adjusted player remains prepared to play the roles which are expected of 
the status assigned to him within given environment and he can meet his needs with the 
resources available in his environment. 
Recommendations 
1. It is recommended that some physiological parameters, hormonal changes and 
their effect on organism mechanism must be included in such study along with 
these psychological variables to predict performance of the players. 
2. It is recommended that coaches, physical trainers, physical education teachers 
should pay special attention on self-concept, achievement motivation and 
adjustment for psychological makeup of the players and talent selection. 
3. Similar study may be conducted keeping these psychological variables at different 
levels of participations such as state, national, international, inter-region, inter-
collegiate and district level soccer players. 
4. Some other new psychological variables which left unattended in this study 
should also be included to have broader understanding of the psychological 
makeup of the players for future studies. 
5. Similar study may be conducted in the other games and sports. 
6. A similar study may be conducted among different levels of female as well 
comparative study between male and female soccer players. 
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7. It is recommended that similar study may be conducted to assess relationsiiip 
between psychological variables and performance levels. 
8. It is recommended that every coach, sports psychologist and physical trainers 
should determine the psychological condition or profile of the players or team and 
train them accordingly. 
9. It is recommended that players of lower middle socio-economical status should be 
given more opportunities to explore their potential. 
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CHAPTER I 
INTRODUCTION 
Football is the one of the most popular, universally accepted and highly 
appreciated sport among the European, Latin American, Asian and African countries. 
It is played between two teams of eleven players with a spherical ball, each team 
attempting to win by scoring more goals than their opponent. The game is played on a 
rectangular field of grass or green artificial turf, with a goal in the middle of each of 
the short ends. The aim of the game is to score by driving the ball into the opposing 
goal. The laws of the game were originally codified in England by the Football 
Association in 1863 and have evolved since then. 
The history of soccer is very old, as similar versions of the game were played 
in many civilizations. The first official international football match was played 
between the national teams of Scotland and England, in Glasgow Scotland. The game 
was played on 30th November 1872, and finished with a 0-0 draw. The first 
international match was played between USA and Canada in 1985, in Newyark and 
ended with Canada winning 1-0. 
Federation International de Football Association (FIFA) was formed in 1904 
which regulates the rules and developments of the football. At present after the 2004 
ordinary FIFA congress, FIFA has 204 nations as its members. This figure exceeds 
the numbers of members of UNO. Football became official event in Olympic Games 
in 1908 from London and the first World Cup of football was organized in 1930 in 
Uruguay. 
In India people play football quite extensively, as they love playing and 
watching the game, very much. It has a long and rich tradition in India and the history 
of Indian football is something worth mentioning. Britishers brought this game in 
India and formed football association in 1878. Calcutta Football Club was the first 
oldest football club in the history of Indian football, established in 1872 and two of 
them are still the most famous clubs in India, Mohammedan sporting and Mohun 
Bagan. Mohammedan sporting was formed in 1891 and Mohun Bagan was formed in 
1889. Mohan Bagan is the only Indian club that has won every major domesfic 
tournament and in 1989, as part of centenary celebrations, it was declared the national 
club of India and special postage stamps were released on the occasion by the 
government. During British period both these clubs started playing competitive 
football with British regiment in the Calcutta League and also contested the three 
major domestic tournaments such as, Indian Football Association (IFA) shield 
(Culcutta) started in 1893, Rovers Cup (Bombay) started in 1891 and Durand Cup 
(Simla) started in 1888. In the world football history, Durand Cup is the third oldest 
football tournament in the world. It's conducted annually by Service Sports Control 
Board of India. In the 1987 they were the first to introduce the prize money in Indian 
football. 
A critical moment in Indian football came in 1911 when Mohun Bagan won 
the IFA shield. A crowd of over, 60,000 assembled on the maidan to watch the final 
match. Special trains were organized for it and people also came by ferry and ship 
from nearby East Bengal and around the India. Mohammedan Sporting was the first 
Indian team who won the prestigious Durand tournament in 1940 after beating the 
Royal Warwickshire Regiment in Delhi. One hundred thousand people witness the 
final match, with seating on only one side of the ground. 
After century of football and coming at the end of lots of years of turbulence 
and changes, Indian football is made up of clubs and institutions such as Mohun 
Bagan (1889), Salgaocar Sports Club (1956), F.C Kochin (1997), Air India (1952), 
Dempo Sports Club (1961), JCT Phagwara (1771), Indian Bank (1958), Churchill 
Brothers (1988), Mahindra United (1962), Tollygunge Agragami (1943), Indian 
Telephone industries (1956), Vasco Sporting club (1956). After increasing numbers of 
football clubs led to the formation of the All India Football Federation (AIFF) in 
1937. The AIFF got affiliation from the international governing body for football, 
FIFA in 1948 and it was also one of the founder members of the Asian Football 
Confederation (AFC) in 1954. All these events are considered as memorable 
milestones in the history of Indian Football. To provide international exposure for the 
Indian football players, AIFF started the Jawaharlal Nehru International Tournament 
in 1982. Uruguay, USSR, Argentina, Poland and Hungry are some of the major 
nations to have participated in this competition. 
At International level Indian team started touring Malaysia, Singapore, China 
and Japan in the late 1930. The 1948 London Olympics was India's first major 
International outing tournament. India also qualified regularly for the Olympics till 
1960 and in 1956 at Melbourne India finished a respective fourth. India also qualified 
for the 1950 World Cup at Brazil. However, a lack of foreign exchange, the long sea 
journey and the problem of barefooted players forced India to pull out of this 
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tournament. Until the mid 1960 India was considered to be the top three in Asian 
football. In both the Asian games at Delhi and 1962 Asian games at Jakarta India won 
the gold medal in football. In a regional tournament known as the Quadrangular 
Championship, India was unbeaten champion for five successive years. 
When we review the history of the Indian football, it is found that few Indians 
with commendable performance at the international level. Innumerable stars may be 
shining in the world of football, but none of them can come close to Indians record of 
scoring goal within the 12 seconds of the beginning of the match, it was I.M. Vijayan. 
This seems just a sample of the Indian potential, when it awakens fully, India will 
surely be a world leader in football and that day is not too far. There are lots of Indian 
football legends such as Neville D'Souza, he was the first Asian footballer who score 
a hat-trick in the 1956 Olympic Games, I.M. Vijayan, known as the 'Black Pearl' of 
Indian football, P.K. Banerjee, this dashing forward was a member of the 1956 
Olympic Indian team. He also skippered India in the 1960 Olympic where India held 
France to 1-1 draw, Sailendra Nath Manna the only Asian Footballer ever to be 
named among the 10 best captains in the world by the English FA in 1953, Subimal 
Chuni Goswami, as a striker, he played 50 international matches and won gold in 
Asian Games, Jamail Singh Dhillon, he is one of the best defender, Peter Thangaraj, 
voted as Asia's best goalkeeper in 1958 and 1967, Mohammed Abdul Saleem, he was 
the first player of the Indian sub-continent played for a European football team and 
Bhaichung Bhutia, he is also one of the most popular recent footballer in India. 
Even in recent years the Indian football team has shown some great 
performances, such as in August 2007, Indian national team won the Nehru Cup for 
the first time in its history after beating Syria 1-0. In August 2008, India defeated 
Tajikistan 4-1 to lift the AFC Challenge Cup and qualified for the 2011 AFC Asian 
Cup in Qatar. In 2009 August India again won the Nehru Cup beating Syria in 
tiebreaker (6-5). After a series of disappointments in 2011, India saved face with 
victory SAFF championship, which helped to propel them up the latest FIFA World 
ranking as they strive for AFC Asian Cup qualification. In the beginning of 2011 
India took part in the AFC Asian Cup for the first time in 27 years. India was placed 
in Group C with Australia, Bahrain, and South Korea. But he did not won any match. 
At the turn of the 21st century, the game was played by over 250 millions 
players in over 200 countries, making it the world's most popular sport. Today, 
football is played at a professional level all over the world. Millions of soccer fans 
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regularly go to football stadiums to follow and support their favorite teams, while 
more than billion watch the game on television or on the internet. According to FIFA 
survey of 2001, over 240 million people from more than 200 countries regularly 
played football. Now a day's football has the highest global television audience in 
sport. The FIFA World Cup was watched by 34 million people in 2002 and 63 
millions in 2010. India's TAM Media Research report's 'among non-cricket sports, 
soccer is at number one in India, there are 83 million football viewers in the country 
and 55 percent of them watched domestic leagues. Euro 2004, where only European 
nations played, attracted a global viewership of 8 billion. In 2002, the World Cup 
soccer played in 'South Korea and Japan' had a staggering 29 billion eyeballs 
following every feints, tackles, dribbles and shots at goal. With the kinds of attention, 
it's inevitable that football will create star individuals who stand way above teams and 
nationalities and command global mass adulation. Arguably, a Brazilian superstar, 
Pele and Argentinean superstar, Diego Maradona was the first greatest international 
football icon. Millions of fans from Buenos Aires to Nepal to Kolkata will die for a 
glimpse of Marodona. Nobody in recent football history comes close to Pele and 
Marodona. 
It is fact that professional soccer talent is comparable with the talented actors 
in that hour of practice or rehearsal and performing on the stage in front of billion 
eyes of the world. A critical huge audience or attendance of the public event judges 
their expertise of the talent largely on a subjective basis. The craft of great players 
like Johann Cruyff or Romario, the guilt of Diago Marodona " Hand of God", Pele the 
" King of Football" etcetera exemplify that the game soccer is highly composed of 
talent. 
No doubt the game of the soccer requires tremendous physical and mental 
fitness. The game played for 90 minutes but during these 90 minutes players run at 
different speeds and execute tactical and technical skills randomly. A high degree of 
mental pressure, accelerations and retardation, tackles and jumps create an individual 
loads. As in any sport, those players better suited to cope with the demands of the 
game reach the elite level. Players who form professional clubs and national teams 
have excelled in their performance and thus are considered the elite. 
Today's Indian soccer is now on the downhill in the international arena. 
Because of no any effective progressive works has been done by the Indian 
government, IFA and SAI in last 50 years. While almost every other Asian, African, 
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American and European nations have moved forward, gaining technical competence 
and a spot of international recognition. Indian soccer has gone from bad to worse 
while some of the Asian countries have improved significantly to get close to the 
international elite and others have jogged at leisurely pace to still be within sight of 
the goals, it is almost as if Indian soccer has been content to occasionally kick its arms 
and legs in a bedraggled state and from the same spot, moving not inch forward. 
At present in competitive sports, mental preparation of an athlete or teams is 
most important. In modem competitive sports the athletes and team sports are 
prepared not only to play the game, but also to win the games successftilly. Today's 
winning the game not only depends upon the proficiency of the skills, tactics, physical 
proficiency and knowledge of rules of g£ime which bring victory but more important 
is the mental preparation, the sport spirit and the attitude of the athletes with which 
they play and perform the best is much more important in the competition. 
The game of soccer needs high level of psychological balance, which 
absolutely control the mental, physical, physiological and motor coordinative 
activities under high intensive conditions. It is a game of continuous action with 
mental pressure requiring continuous adaptation to the changing situation by the 
teams as well as individual players. Although it's a team game, there is ample room 
for the players to display their brilliance with and without ball using intelligent and 
technical knowledge. It's a game that sends people all over the world into frenzy, 
creates national heroes and millionaires. 
No doubt, over the past fifty years the numbers of psychological and exercise 
physiological laboratories have increased tremendously. As a result, much new 
knowledge dealing with how best to train athletes or teams have appeared in the 
scientific literature but unfortunately very little in the Indian context. 
Today's soccer players face many great challenges in their quest for 
performance in sport. Along the road toward peek performances, they face numerous 
hours of trainings, rehabilitations from injuries, stress and anxiety of the competitions, 
and the agony of defeat. Rising up to these challenges required not only physical 
endurance and talent, but psychological strength as well (Vallerand & Losier, 1999). 
Now a day's soccer players, who maintain high degree of psychological 
consistency for a long time, can achieve higher level of performance in the 
competition. Maintenance of the psychological consistency (motivation. Anxiety, 
Adjustment, Team spirit, Intelligence Adjustment etc.) to improve performance of the 
athletes has received greater attention in these days. 
Sport psychology is an interdisciplinary science that draws on knowledge from 
the fields of kinesiology and psychology. It involves the study of how psychological 
factors affect performance and how participation in sport and exercise affect 
psychological and physical factors (Weinberg, Weinberg & Gould, 2010). 
Various studies have been conducted to determine the relationship of 
performance in sports with various psychological dimensions such as personality 
traits, self-concept, achievement motivation, aspiration level and adjustment 
(Peterson, 1930; Sperling, 1942; Bartell, 1952; Laplace, 1954; Booth, 1958; Domey, 
Duck «fe Marandi, 1964; Lakie, 1962; Wilson, 1969; Singer, 1975; Foster, 1977; 
Bushan & Agarwal, 1978; Giri, 1982; Kamlesh, 1983a). 
In recent years the applied sport psychology literatures has seen an increase in 
the numbers of experimental studies examining the efficacy of psychological skills on 
sporting performance (Patrick & Hrycaiko, 1998; Rogerson & Hrycaiko, 2002; 
Thelwell & Greenlees, 2003; Razeena, 2004; Jones, Bray & Olinier, 2005; Barimani, 
Sina, Naz-Azari & Makerani, 2009; Abrahamsen, Roberts, Pensgaard & Ronglan, 
2008; Castillo, Duda & Toman, 2009; Guszkowska & Rychta, 2007; Crespo, 2002). 
There has been an increase in the numbers of studies examining the efficacy of 
psychological interventions on sporting performance and performance 
subcomponents. Despite such developments, there remains a limited knowledge 
(Kendall, Hrycaiko, Martin & Kendall, 1990; MCpherson, 2000). After reviewing of 
the literature it was found that not much work has focused on the use of psychological 
skills within a soccer setting (Reilly & Gilboume, 2003). 
In the forth coming pages the researcher has explained the psychological 
variables that play important role in the performance but has not been studied by the 
sports researchers earlier in context to footballers. 
Self-Concept 
'Self came into the English language around 1400 AD and was initially 
defined by negative connotations, such as selfishness (Ross, 1992). The negative 
connotations reflect the historical context as seen in the following pledge; "Our own 
self we shall deny and follow our Lord Almighty" (Baumeister, 1986). 
This trend continued into the 16th century when hyphenations of the self 
became popularized, such as self-praise, self-pity, and self-conceit. From the 17th 
century onwards, the self took on a more positive light with the development of terms 
such as self-efficacy, self-determination and self-interest (Ross, 1992). The grandness 
and purpose behind the self also shifted in direction as portrayed by the following 
18th century Nathaniel Cotton poem excerpt; "The world has nothing to bestow, from 
our own selves our joys must flow" (Cotton, 2003). 
Self-concept has been variously defined by psychologists in terms of the "life 
being aware of itself (Fromm, 1956); "by product of an individual's experiences and 
his interaction with the environment" (Guilford, 1966); "totality of attitude, judgment 
and values of an individual related to his behavioral abilities and qualities" (Maslow. 
1972); "favorable life adjustment" (Rastogi, 1979); "Individuals attitudes and 
perceptions about himself (Hall & Lindzey, 1970; Shavelson, Hubner & 
Stanton, 1976). Thus self-concept is the core dimension of one's personality. It 
determines the kinds of adjustment a person make and bring changes in the entire 
personality. It is described how we see ourselves in the world. It is ranged from very 
high to very low and varies with different learning situations and plays important role 
in competitive sports performances (Franzoi & Herzog, 1986; Spath & Schlicht, 
2000). 
The self-concept contain three main elements, the identity of the subject or 
self-image, referred to as the perceptions of him/herself; self-esteem, which is related 
to the value individuals attach to the particular manner in which they see themselves; 
a behavior component, reflecting how self-concept influences and formulates the 
individual's behavior (McClun & Merrell, 1998; Zagol, 2001; Tuttel & Tuttel, 2004). 
Self-concept influenced by numerous factors including biological, brain 
structure, neurotransmitter, psychological elements and socio-culture. Each element 
has a different quantity and quality of impact on an individual self-concept. Therefore, 
individuals demonstrate differences in motivated attitudes, behaviors and emotions 
which produce varying levels of self-concept. Many investigators confirmed that 
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home environment influencing self-concept in one way or the other (Lau & Kwok, 
2000; Foluke-Henderson, 2007). If self-concept changed readily, the individual would 
lack a consistent and dependable personality. A minimum level of self-concept 
stability is necessary for psychological well-being and optimum functioning. It 
requires consistency, stability, and tends to resist change. 
During the past decades there has been a greater emphasis on the study of self-
concept for understanding and predicting the many aspects of human behavior, which 
is vital component in the process of education and development of performance, since 
it has been observed that these are closely related to each other. Self-concept is the 
one dominating factor which influences the individual behavior, on other hand life 
experiences too affects the self-concept. Success and other pleasurable events in life 
lead to enhance the self-concept while frustration, anger, failure and other denigrating 
experiences tend to lower the concept of once self 
Educational psychologist has confirmed different types of relationships, both 
associative and predictive exist between self-concept and academic performance. 
Many researchers (Marsh, 1993; Othman & Leng, 2011; Ahmad, 1986; Gordon, 
1997; Haque & Sarwat, 1998; Sabir, 1999; Mboya, 1999; Maqbool, 2002; Desai & 
Uchat, 1983; Lyon, 1993; Kobal & Musek, 2001; Trautwein, Ludtke, Koller & 
Baumert, 2006; & Tracy, 2007) also confirmed a significant relationship between 
self-concept and different types of performances. Despite the abundance of the 
studies, however there are no conclusive studies that clearly identify the direction of 
the link which joins these two variables. Several studies have been conducted in the 
field of education, which emphasize that higher level of self-concept are linked to 
various outcomes such as academic effort, coursework selections, educational 
aspirafions and academic achievement (Marsh, 1990; Marsh & Craven, 1997; Marsh 
& Hau, 2003). Some other researchers concluded that the significant positive 
relationship exists between positive self-concept and high achievement whereas, 
negative self-concept and under achievement (Shaw, Edison & Bell, 1960; Gorden, 
1961; Campbell, 1966; Coopersmith, 1967; Brophy, 1967; Bachmann, Green & 
Wirtanen, 1972). 
Many studies have shown significant positive relationship between physical 
activities and development of self-concept (Joesting, 1981; Sonstroem, 1984; Sherrill 
& Alguin, 1989; Olu, 1990). Theories of self-concept and researches confirmed that a 
child's self-perception or physical self-esteem of physical capabilities is a major 
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determinant of future sport related behavior (Duda, 1987 & Weiss, 1987). Some other 
investigators have also confirmed that self-concept is related to sports performance 
competencies and abilities including the ability to deal with the respective demands in 
competitions and trainings (Markus & Wurf, 1987; Brettschneider & Brandl-
Bredenbeck, 1997; Gould & Damarjian, 1996; Gould, Finch & Jackson, 1993). 
Performance affect by many psychological variables such as motivation, self-
confidence, adjustment, personality, ability, peer group, opposition, coach, parents 
etcetera. In all of these psychological variables self-concept is one of the most 
significant variables that influence the sports performance. After reviewing of 
literatures, books and articles it has been confirmed that there is a significant positive 
relationship between self-concept and sports performance (Zaharopouls &. Ken ,1991; 
Sarbian, 1952; Johnson, Hutton & Johnson, 1954; Schendel, 1965, 1970; Brunner. 
1969; Reid & Hay, 1979; Holeman & Parkhouse, 1981; Pestonjee, 1981) and self-
concept and levels of performance (Anderson, 1979; French, 1977; Pate, 1973; Riley, 
1983; Robert, 1971). 
Thus we concluded that self-concept is important core dimension of our 
personality it provides an individual more confidence, assurance and assertiveness in 
his action with others and in the endeavors he undertakes. 
Achievement Motivation 
Motivation is a one of the significant psychological trait, but limited 
researches have been directed towards defining the competitive specific motivational 
profile of elite soccer players (Heyman, 1992; Raglin, Morgan & Luchsinger, 1990; 
Stewart & Meyers, 2004). After reviewing of literatures and motivation theories, it 
has been found that motivation is an essential element of human personality. It directs 
a person's activities and makes it more or less dynamic. Without the desire to success 
other psychological features and abilities do not provide nearly so much influence on 
performance. Motivation plays important role in determining the extent to which a 
player can face challenges or difficulties. It has one of the greatest impacts on the 
sport person's ability to achieve. A proper motivated player has not lost his or her 
self-concept and stable in stressfiil conditions. 
Motivation is a frequently studied theme in various areas such as business, 
(Shwalb, Shwalb, Hamisch, Maehr & Akabane, 1992), sports (Ahmadi, Namazizadeh, 
Abdoli & Seyed, 2009; Ali, Hussain & Rahaman, 2010; Haider, 2012; Kaur, Sharma 
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& Dureha, 2007; Gumming & Ste-Marie, 2001; Martin & Hall, 1995; Theodorakis, 
Weinberg, Natsis, Douma & Kazakas, 2000; Munroe-Chandler, Krista & Hall, 2005; 
Solmon, 1996; Tappe, Duda & Menges-Ehmwald, 1990; Nicholls, 1984; Duda & 
Nicholls, 1992) and education (Ames & Archer, 1988). Motivation is a strong desire 
to be more than one can be, to do more than one can do in other words it describes 
why some people choose to participate in different activities, try harder, and persist 
longer than others. 
Taylor (1994) treated motivation as the base of a pyramid towards success in 
sports. Motivation is one of the important conditions rather than the central nucleolus 
of life. In other words it is that psycho-physical condition of the organism which 
causes an individual to work as strive to fulfill his needs (Kamlesh, 1983). Lots of 
studies have provided evidence that a competitive situation has detrimental effects on 
motivational behavior of an individual to perform a particular task (Vallerand & Reid, 
1984; Deci, Betley, Kahle, Abrams & Porac, 1981; Reeve, Olson & Cole, 1985). 
There are two types of motivation, intrinsic and extrinsic. Intrinsic motivation 
is defined as motivation that comes from within and is not determined by external 
reward. Intrinsic motivation is enhanced by feelings of self-confidence and perceived 
competence. Self-confidence in turn strengthened by positive feedback associated 
with successful mastery attempts. When someone engaged in the activity with an 
activity for its own sake and not for any other reason, we may conclude that he 
engages in the activity with an intrinsic motivation. On the other hand, if someone has 
an external reason for engaging in the activity, we would agree that he has an external 
reason to engage in it. If the external motivation is a reward, then it can be assumed 
that the reward may be part of the reason of person's participation. 
Achievement motivation is defined as the need to perform well or the striving 
for success. It's seen as a personality factor that describes one's resistance in striving 
for success. Atkinson (1977) defined achievement motivation as the required 
tendency concerning motivation to begin a task (for success) to reach success and 
avoid underachievement (Atkinson, 1957, 1964). David McClelland and his 
associates proposed Mc'Clelland's theory of Needs/ Achievement Motivation Theory. 
This theory states that human behavior is affected by three needs, need for affiliation, 
power and achievement. Need for affiliation is a need for open and sociable 
interpersonal relationships. In other words it is a desire for relationship based on 
cooperation and mutual understanding. Need for power is the desire to influence other 
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individual behavior as per your wish. In other words, it is the desire to have control 
over others and to be influential. Need for achievement is the urge to excel, to 
accomplish in relation to a set of standards, to struggle to achieve success. 
The main factor bringing achievement motivation into existence is the need 
for achievement (Murray, 1938). The need for achievement shows itself as a desire to 
complete a task or behavior according to perfection criteria or even better than these 
criteria. For instance, doing something much more than the rivals, reaching or 
obtaining difficult goals, solving complex problems, improving skills, and completing 
homework successfully show the need for achievement. 
McClelland claims that individuals with high achievement need to take 
reasonable risks prefer activities that can be achieved easily reach inner satisfaction 
stemming from their successes and do not care for anything except their tasks. Low 
need for achievement is thought to be associated with a sense of low competence, low 
expectations, and orientation toward failure (Atkinson, 1964; Atkinson, 1977). 
There are various studies conducted in the aspect of achievement motivation 
and their effects on performance. Studies suggest that achievement motivation is most 
significant predictor of performance and there is a significant positive relationship 
between high level of achievement motivation and sports performance (Huschle & 
Katie, 2008; Aktop & Erman, 2006; Shafizadeh, 2007; Sheldon & Eccles, 2005; 
Tjeerdsma, 1994; Maxson, 1982; Mesug, 1978; Wills, 1968) several motivation 
theories in the academic area have been adopted in the quest for greater understanding 
of achievement motivation in sports (Ames, 1984; Dweck, 1986; Nicholls, 1989). 
People with high achievement motivation are potentially energetic, performer 
with intense concentration on the job (Barling & Boswell, 1995), thrive on 
competition (Ward, 1995), action on ways to improve their works (Lewin & Stephens, 
1994), are committed to performance tasks (Johnson & Perlow, 1992), have greater 
management potential (Fletcher, 1991), and are proactive and therefore are considered 
potential transformational leaders (Bateman & Grant, 1993). In other words we can 
say that people with greater achievement motivation prefer tasks and situations where 
they can influence the results and their actions are successfiil (Gracz & Sankowski, 
1995). Such people continue long-lasting insoluble tasks more effectively and reveal 
greater persistence (Atkinson & Feather, 1966). It has also been observed that 
achievement motivated people seem to be more concerned with their personal 
achievement rather than the rewards of success. 
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Achievement motivation influences other factors those affecting performance 
in sports like, physical preparations, techniques, tactics and even life style (Gracz & 
Sankowski, 1995). Two independent motivational orientations theories, the desire for 
success and the desire to avoid failure, were identified by Lewin and colleagues as 
critical determinants of aspiration behavior (Lewin, Dembo, Festinger & Sears, 1944). 
Most of researchers concluded that high level performance players had higher 
level of sport achievement motivation in comparison to the low level performance 
players (Khan, Khan & Ahmad, 2010; Rathee & Singh, 2011; Dureha, Singh, 
Yaduvanshi & Mishra, 2010; Singh, 2011; Haider, 2012; Unierzyski, 2003). 
Thus it can be concluded that achievement motivation as one of the most 
important psychological component that influence the performance of the players, 
without this, all the tasks will become uninteresting. No person can achieve higher 
goals unless he or she is properly motivated to do so. 
Adjustment 
The concept of 'adjustment' originated from the biological term adaptation. 
Biologists used the term adaptation strictly for the physical demands of the 
environment but psychologists uses the term adjustment for varying conditions of 
social or inter-personal relations in the society. 
As regards the genesis of the terms adjustment it is replete in the early 
literatures on psychoanalysis and behaviorism. The source and root of a numbers of 
concepts and hypotheses of adjustment is psychoanalysis which for the first time 
pointed out the significance of emotional experiences in human life and in his 
adjustment. 
Behaviourism (1910-30) in the prime phase, studied much of the problem of 
living organisms investing their emotions, motivations and learning processes, which 
played a vital role in human adjustment. Adjustment is primarily a cognitive process 
manifested explicitly or implicitly in term of cognitive and effective functions leading 
a man to carry transactions with the world around him. 
In fact adjustment refers to the relationship that exists between an individual 
and his or her envirormient, especially the social environment in the satisfaction of his 
motives. The nature of adjustment depends upon the individual's social experiences of 
mastery over his impulses over external environment through abstraction, perception 
and self-control from infancy onward. 
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If you examine the various activities of the individual life, you will find that 
most of them involve adjustment of the individual to his vocational, emotional and 
social problems. The process of adjustment starts from the birth of a child and 
continues till his death. 
Thus we see that adjustment means reaction to the demands and pressures of 
social environment imposed upon the individual. The demands may be external or 
internal to which the individual has to react. An individual, adolescent or infant 
spends whole time attempting to satisfy his physical, social, emotional and personal 
needs. 
Whenever a pupil is aggressive, restless, impudent, cooperative and delinquent 
doing anything, he is making an adjustment to life. The adjustment he makes may not 
be good one so far as the society is concerned, but it is an adjustment just the same 
and its piupose is to satisfying organic or personality need of the individual. A well 
adjusted individual can meet his needs with the resources available in his 
environment. In evaluating the adjustment we must consider all the habits and 
attitudes which are used to satisfy organic, social and personal demands. 
The individual who does not get well adjusted known as maladjustment that 
means, he is unable to adapt properly to environment with resulting emotional 
instability. Thus, maladjustment is a process whereby an individual is unable to 
satisfy his biological, psychological or social needs successfully and establishes an 
imbalance between his personal needs and expectations of the society resulting in the 
disturbance of psycho-equilibrium. 
There are numerous reasons that lead to maladjustment, such as withdrawn 
and timid, shy and self-conscious, fearful, anxious, delusions, extremely 
aggressiveness, tensions, high aspirations, feeling of inferiority, emotionally 
disturbed, isolation, sensitivity and temper-tantrums. 
Adjustment involves the interaction of the personal and environmental 
demands. It is emphasized that adjustment is a process by which the individual tries 
his best to maintain a harmonious, stable and satisfying relationship with his 
environment. In fact, adjustment has been regarded as a process rather than an 
achievement or a condition (Madigan, 1962; Smith, 1961; Gorden, 1963; Coleman, 
1960; Schendel, 1965; Kaplan, 1965; Glanz & Welston, 1958; Lazarus, 1961). 
In adjustment, the two crucial factors are the individual and the environment. 
In the study of the individual, considerations are the heredity and biological factors, 
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the psychological factors, and the quality of socialization given to him or her. 
Whereas in the environment includes all the social factors. Adjustment largely 
depends on their interaction with the external environment in which they live. A 
healthy and well-adjusted person should possess/display some observable behavioral 
patterns. These behavioral patterns must be according to the social expectations of an 
individual. These patterns are emotional, maturity in thinking, warm and 
understanding towards others, emotional balance, free from tension, fulfill needs, 
capacities to cope with tensions and independent in decision making 
There are certain prime elements for fulfillment of needs necessary for healthy 
adjustment of a person. They are as follows, satisfaction of needs, no obstacle in 
achieving needs, strong motives in realizing needs and feasible geographical 
atmosphere to fulfill needs. 
Adjustment defined by various psychologists in different ways. According to 
Wolman (1973) adjustment is harmonious relationship with environment involving 
the ability to satisfy most of one's needs and meet most of the demands, both physical 
and social, that are put upon one. A well adjusted person possesses adequate level of 
aspirations. He respects his 'self and also the 'self of others. Adjustment is an 
important personality factor, which influence the relationships with others in society. 
Adjustment may be defined as the "process of finding and adopting the modes of 
behavior suitable to the environment or changes in the environment". 
Psychologists have viewed 'adjustment' from two important perspectives. One 
is 'adjustment as an achievement' and another is 'adjustment as a process'. The first 
point of view emphasizes the quality or efficiency of adjustment and the second lays 
emphasis on the process by which an individual adjusts to his external environment. 
Adjustment largely depends on their interaction with the external enviroimient in 
which they live. They always try to adjust to it. 
Many researchers point out that there are many factors which influences the 
adjustment such as, age of the adolescents (Crutz & Gonzaley, 1969; Dutta, Baratha 
& Goswami, 1997; 1998), gender of adolescents (Pathak, 1970; Krishna, 1981; 
Thirugnanasambandam, 1990; Anita, 1994; Joshi, 1998; Kuruvilla, 2006; Shalu & 
Audichya, 2006), ordinal position, sibling/family relationship (Oliva & Arranz, 2005; 
Bailur, 2006), cast (Bajpai, 2001), education and occupation of the parents (Palsane, 
1970; Sonawat & Jain, 1994; Jain & Jandu, 1998; Mythili, Bharathi & Nagarathna, 
2004), socio-economic status (Leelavathi, 1987; Khan & khan, 1990; Sharma & 
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Nanda, 1997; Bailijr, 2006), area of residence (Sujatha, Gaonkar, Khadi & Katarki, 
1993; Alexander & Rajendran, 1992), school (Mythili, Bharathi & Nagarathna, 2004). 
Good adjustment make proud and self-satisfied, motivate him for future 
success, encourage them to be an independent thinking person and build their 
confidence and in turn improve the mental health. A healthy and well-adjusted person 
should possess display some observable behavioral patterns. These behavioral 
patterns must be according to the social expectations of an individual. 
Various experts point out the relationship between adjustment and sports 
performance (Maxiener, 1983; KroU & Peterson, 1967; Sharma, 1993; Biddulph, 
1954; Panda & Biswas, 1989; Nangia «& Sengar, 1989; Bala, 1994; Kaur. 1992). 
Many psychologists conducted studies on adjustment, and found different types of 
conclusions, Saraswat (1986) found that adolescent boys and girls differed 
significantly on health adjustment, social adjustment, school adjustments, and on total 
adjustment. Mehrotra (1986) also showed a positive relationship between level of 
adjustment and academic achievement. Sharma (1984) found that university players 
are emotionally stable. Maxiener (1983) reported that successful volleyball players 
were more emotionally stable than the lower level players. Morgan & Johnson (1978) 
noticed that successful athletes possess more desirable social traits than the 
unsuccessful athletes. 
Statement of the Problem 
After going through the available literatures the researcher stated the problem 
as "A Study of Self-Concept, Achievement Motivation and Adjustment of the 
Soccer Players". 
Objectives of the Study 
On the basis of statement of the problem under taken for study the following 
objectives had been formulated: 
1. To find out the relationship between, self concept and achievement 
motivation. 
2. To find out the relationship between self concept and adjustment. 
3. To explore the relationship between achievement motivation and adjustment. 
4. To find out the difference at different levels of soccer players on self-concept. 
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5. To determine the difference at different levels of soccer players on 
achievement motivation. 
6. To find the difference at different levels of soccer players on adjustment. 
7. To find out the relationship between self-concept and levels of performance. 
8. To find out the relationship between achievement motivation and levels of 
performance. 
9. To find out the relationship between adjustment and levels of performance. 
Hypotheses 
Based on evidence available in the literature and on the basis of discussion 
with experts, the following hypotheses had been formulated and were tested at 0.05 
level of significance. 
Hi: There would be significant relationship between self-concept and achievement 
motivation among state, zonal and all India inter-varsity level soccer players. 
H2: There would be significant relationship between self-concept and adjustment 
among state, zonal and all India inter-varsity level soccer players. 
H3: There would be significant relationship between achievement motivation and 
adjustment among state, zonal and all India inter-varsity level soccer players. 
H4: There would be significant difference among state, zonal and all India inter-
varsity level soccer players on self-concept and their sub-dimensions. 
H5: There would be significant difference among state, zonal and all India inter-
varsity level soccer players on achievement motivation. 
He: There would be significant difference among state, zonal and all India inter-
varsity level soccer players on adjustment and their sub-dimensions. 
Limitations 
1. The responses of the participants to the questionnaire might not be honest in all 
cases. 
2. It was limitation of the study that no special motivational technique would be 
employed. 
3. It was limitation of the study verify to check whether questionnaire were filled 
whole heartedly. 
4. No sophisticated apparatus or equipments were used. 
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Delimitations 
1. The study was delimited to only male soccer players. 
2. The study was delimited to the age between 17 to 25 years. 
3. The study was delimited to the state (Uttar Pradesh), north-zone inter-varsity 
and all India inter-varsity level soccer players only. 
4. The study was delimited to psychological variables only. 
Significance of the Study 
After review of literature and watching international matches it has been 
concluded that very high degrees of psychological, physical and physiological fitness 
are required for an outstanding performance in soccer. 
The period from 1951 to 1962 is considered as the golden era in Indian 
football. The Indian team won gold medals in football at 1951 and 1962 Asian 
Games. India registered another record in 1956, when it became the first Asian nation 
to make it to the Olympic football semi-fmals in the 1956 Melbourne Olympics. After 
a long gap (1956 to 2006) in August 2007, 2009, Indian national team won the Nehru 
Cup and SAFF Championship in 2011. 
After reviewing the history of the Indian football, it was concluded that in the 
last 50 years, goverrunent failed in preparing effective national programs, 
generalization of soccer in schools and colleges, developing new means and methods 
of coaching and trainings and most important is lack in quality researches in the 
aspect of psychological, physiological, anthropometrical etc. 
In soccer game many efforts have been made regularly to improve the 
performance of the soccer players, this is possible only by qualitative research. As a 
research scholar researcher believed that very little and less quality research has been 
done to promote this game on scientific terms in India. 
Lots of scientific developments in training of the soccer players have 
advanced in top level soccer countries (Brazil, England, France Argentina, etc.). But 
scientific and result oriented investigation analysis as well as assessment has not been 
undertaken seriously in India to prove the worth each of them, which perhaps, help 
coaches and physical educators for improvement of the performance of the soccer 
players and selection of them. 
The present study therefore may make the following significant contribution. 
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1. The study may display the psychological profile of the young soccer players in 
India. 
2. The study may be important for coaches and physical trainers in training 
regimes and concentrate on the psychological variable that is specific to 
improve performance and achieve success in soccer. 
3. The outcome of research may benefit to formulate an ideal training program 
for attainment of peak performance. 
4. Before starting the coaching session coaches or trainers determine the 
psychological status of the each soccer players. From the results of the testing, 
the coaches can identify the psychological conditions of the players and train 
them accordingly. Appropriate testing can be specified to reflect the actual 
psychological status of the soccer players. 
5. The study may help coaches, trainers and other technical peoples in the field 
of sports sciences to get fair idea of the psychological status for teenage 
players in order to formulate and monitor their future training programe. 
6. The findings of the study would provide a guide-line to the future research 
investigators in sports psychology and sports sciences to conduct fiirther 
research in this field. 
7. The outcome of the study may add new information in the existing literature. 
8. This study will significantly endeavor in promoting good environment in the 
workplace. 
9. This study may be beneficial to the players, trainers and coaches in making 
effective strategies and techniques. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
Self-Concept 
Khan, Khan and Khan (2013) studied the self-concept and body image among 
27 state and 27 all India inter-varsity level soccer players. The results of the study 
revealed insignificant difference between state and all India inter-varsity level soccer 
players on self-concept. 
Khan, Khan, Khan and Haider (2012) compared the self-concept between state 
and national level soccer players. For the purpose of the study 33 state level and 33 
national level players were selected as subjects. Results indicated that there was 
insignificant difference between state and national level soccer players on self-
concept i.e. state and national level soccer players had same level of self-concept. 
Kumar and Titus (2012) compared the self-efficacy between 60 senior state 
and 60 senior national level basketball players. The result of the study revealed 
insignificant difference between senior state and senior national level basketball 
players on self-efficacy. 
Ahmad (2012) conducted a study on self-esteem, self-concept and competitive 
anxiety among different levels of soccer players. For the purpose of the study 300 
male (100 state, 100 inter-varsity & 100 all India inter-varsity level) soccer players 
selected as the subjects for the study. The findings of the study revealed significant 
difference among state, inter-varsity and all India inter-varsity level soccer players on 
self-concept (Total). Further he concluded insignificant difference among them on 
some dimensions of self-concept. 
Kumar and Reddy (2011) studied the introvert-extrovert and self-concept 
among 100 male and 100 female athletes between the age group of 18-22 years. 
Results revealed that highly self-concept athletes have significantly high extravert 
than the low self-concept. The male high self-concept athletes have high extravert than 
female high self-concept athletes. 
Patel and Kshatriya (2011) studied the personality traits and self-concept 
among team and individual game players. Study was conducted on 50 national level 
(school game) male players of Gujarat state. They reported insignificant difference 
among individual and team game sports players on self-concept and personality. 
Bisht and Tiwari (2011) studied the self-concept and socio-economic status of 
Indian soccer referees of different levels. For the purpose of the study 200 Indian 
male (active & retired both) FIFA, national and state football referees were taken as 
subjects. Further subjects were divided into two groups, group one consisted of 
India's 100 FIFA and national referees combined together (elite referees) and group 
two consisted of India's 100 state level referees (state class 1st, 2nd, 3rd referees 
combined together). The result suggested that elite soccer referees had better self-
concept than state level referees. Level of self-concept of Indian soccer referees is not 
significantly related to their socio-economic status. 
Shaikh (2011) examined the anxiety and self-concept among 50 junior and 
senior level ball badminton players. Results showed that junior ball badminton players 
have significantly high level of anxiety than the senior ball badminton players. 
Further senior badminton players have significantly high self-concept than the jimior 
ball badminton players. 
Khan and Ahmed (2011) studied the self-concept among inter-varsity and all 
India football players. For the purpose of the study 24 north zone and 24 all India 
inter-varsity soccer players were selected as subjects. The results of the study revealed 
insignificant difference between the north zone and all India football players on self 
concept. 
Othman and Leng (2011) examined the relationship between self-concept, 
intrinsic motivation and self-determination with academic achievement. The sample 
of the study was 200 students in standard 5 and standard 6 from a Chinese primary 
school in Johor, Malaysia. The findings of the study showed significant relationship 
between independent variables (self-concept, intrinsic motivation and self-
determination of the respondents) and dependent variable (academic achievement) 
were all significantly low. 
Maskan and Baran (2011) studied the relationship between students academic 
self-concepts and certain variables (type of school, gender, financial state of the 
family, educational background of the parents, a computer available for use at home 
and the number of siblings) and the relationship between academic self-concepts and 
students' achievement in the course of physics among the 396 high school students. 
The findings indicated that computational ability sub-dimension mean scores of the 
students attending the vocational high school were lower than those of the students 
attending other schools. Moreover, significant relationships and differences were 
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found in students' academic self-concepts with respect to gender, parental education, 
financial state of the family and availability of a computer at home. In the study, 
positive relationships were found between students' achievement in the course of 
physics and the sub-dimension of interest in science. 
Parmar (2011) compared the self-concept among 200 (100 boys & 100 girls) 
school going obese boys and girls. The finding of the study indicated significant 
difference between obese boys and girls on self-concept. Further he concluded that 
out of the six dimensions of self-concept obese boys were found to have poorer moral 
and educational self-concept than girls. 
Awan, Naz and Noureen (2011) examined the academic achievement and its 
relationship with achievement motivation and self-concept. The subjects were 
consisted of 336 students (146 males and 172 females) from four public and four 
private schools. The results revealed that achievement motivation and self-concept are 
significantly related to academic achievement. Significant gender differences were 
discovered which were in favor of girls. 
Kumari and Mangayarkarasi (2010) compared the self-concept between male 
and female hockey players of different age categories. For the purpose of the study, 
300 hockey players were selected as subjects. Among them, 75 male hockey players 
and 75 female hockey players with age ranged from 15 to 17 years and 75 male 
hockey players and 75 female hockey players with age category 18 to 20 years were 
selected. They observed significant difference between male and female hockey 
players on different age categories. 
Indoshi and Yalo (2010) investigated the gender differences in self-concept 
and academic achievement among visually impaired pupils in Kenya. The population 
of the study was 291 visually impaired pupils. For the purpose of the study 262 
respondents (152 males and 110 females) was drawn from the population. The study 
established that there were indeed gender differences in self-concept among visually 
impaired pupils in Kenya. The study therefore recommend that the lower self-concept 
observed among boys should be enhanced by giving counseling and early intervention 
to this group of pupils with a view to helping them accept their disability. 
Zahra (2010) conducted a study to investigate the relationship between self-
concept and academic achievement of female bachelor degree students. The 
objectives of the study were (1) to explore by measurement the areas of physical, 
social and academic self-concept of students, (2) to obtain a measure of academic 
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achievement, (3) to relate the areas of physical, social and academic self-concept of 
students to their academic achievement, (4) to discuss possible ways to enhance 
aspects of the self-concepts of students The population of the study was comprised of 
all bachelor degree female students of 27 graduate and post graduate women colleges 
located in Islamabad and Rawalpindi. Sample of the study consisted of 1,500 students 
randomly chosen from 15 selected colleges with 100 students of 3rd and 4th year 
from each college. The results suggested weak relationship between the academic 
self-concept and academic achievement. Further insignificant relationship was found 
between physical self-concept and academic achievement as well between social self-
concept and academic achievement. 
Kearney (2010) explored the difference in self-concept, racial identity, self-
efficacy, resilience, and achievement among African-American gifted and non-gifted 
students. For the purpose of the study 37 gifted (n=37/15 males and 22 females) and 
38 non-gifted students (n=38/16 males and 22 females) were taken as subjects. 
Analysis of data indicated that students in the gifted sample scored higher on indexes 
of resilience, self-concepts and self-efficacy, as well as different racial identity levels. 
As expected, findings also indicated students in the gifted sample reported higher 
grades and GPA's than did the non-gifted sample. 
Carraro, Scarpa and Ventura (2010) investigated the relationship between 
physical self-concept and actual indicators of physical fitness among youth in early 
adolescence. For the purpose of the study 103 Italian boys and girls were taken as 
subjects. The findings of the study revealed significant relationship between physical 
self-concept and physical fitness. 
Aktop (2010) studied the self-concept attitudes toward physical education, and 
academic achievement of Turkish elementary school children by socioeconomic 
status. 198 (101 boys, 97 girls) students were taken for the study. They reported 
significant differences between the groups of low and high socioeconomic status in 
terms of physical fitness and academic achievement. Further low socioeconomic 
status group had higher level of physical fitness and academic achievements than high 
socioeconomic status group. 
Isiksal (2010) investigated the Turkish and American undergraduate students 
on academic motivation and academic self-concept scores. The analysis was based on 
566 (284 Turkish, 282 American) undergraduate students. The results showed that 
there was a statistical significant effect of nationality and number of years spent in 
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university on undergraduate student's intrinsic motivation, extrinsic motivation, and 
self-concept scores. Turkish students had higher intrinsic scores whereas American 
students had higher extrinsic scores and more positive academic-self concept 
compared to Turkish partners. Regarding grade level, senior students from both 
cultures had higher intrinsic motivation and academic self-concept scores compared to 
other grade levels. In terms of extrinsic motivation, there is steady decline in 
American student's scores as grade level increases. On the other hand, Turkish 
undergraduate's extrinsic scores decrease in the second year but increase in the third 
and fourth year of university education. 
Kaur, Rana and Kaur (2009) investigated the academic achievement and home 
environment as correlates to self-concept among 300 adolescents. The results of the 
study revealed self-concept and academic achievement positively correlated to each 
other. Further self-concept positively related to home environment components of 
protectiveness, conformity, reward, and nurturance. However, social isolation, 
deprivation of privileges and rejection components of home environment have 
significantly negative relationship with self-concept among adolescents. 
Alipoor, Goodarzi, Nezhad and Zaheri (2009) investigated the relationship 
between physical self-concept and body image dissatisfaction in female. A survey of 
140 female students selected through random sampling was conducted in Shahid 
Chamran University of Ahvaz, Southern Iran. The finding of the study showed 
significant negative correlation between the physical self-concept and body image 
dissatisfaction. 
Yahaya, Ramli, Boon, Ghaffar and Zakariya (2009a) investigated the 
relationship between the dimensions of personality, self-concept and family influence. 
The sample was consisted of 214 students from two secondary schools in the Felda 
settlement in Johor. They concluded week relationship among the dimensions of 
personality, self-concept and family cohesiveness. Further found insignificant 
relationship between the dimensions of personality and the religious /moral and 
freedom aspect. The resuhs also showed strong relationship between self-concept and 
family cohesiveness and moderate relationship between self-concept and the 
religious/moral aspect. They also reported insignificant relationship between self-
concept and freedom. 
Moreno and Cervello (2005) examined the effects of gender and level of 
physical activity involvement on physical self-perceptions in 2372 Spanish 
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adolescent's students. Results showed that males that did sport had higher scores in 
sport competence, attractive body, physical condition and physical strength than 
females that did sport and females that did not. Females that did sport had higher 
scores in sport competence, physical condition and physical strength than females that 
did not do any sport. Results also showed differences between physical self-
perceptions and the level of physical activity involvement. 
Lauren (2004) examined the predictive qualities of physical self-concept and 
body image dissatisfaction for competitive trait anxiety in female aesthetic and non-
aesthetic athletes. Female athletes from gymnastics and diving represented aesthetic 
athletes (n=52) and female athletes from swimming, volleyball, basketball, cross 
country, track, and golf represented non-aesthetic athletes (n=45) were taken as 
subject. Results revealed insignificant difference between sport types regarding 
physical self-concept and body image dissatisfaction; however, aesthetic athletes 
reported significantly higher level of competitive trait anxiety than non-aesthetic 
athletes. A moderate negative correlation was found among the five subscales of 
physical self-concept, body image dissatisfaction, and competitive trait anxiety in 
aesthetic athletes. Physical self-concept was shown to have stronger causal paths to 
competitive trait anxiety, as well as body image dissatisfaction in aesthetic athletes 
than in non-aesthetic athletes. 
Chung (2003) examined the differences of physical self-concept between PE 
major and non- PE major students in Hong Kong. 184 university students (92 PE male 
& female majors and 92 male & female non-PE majors) studied in a university in 
Hong Kong were selected as subjects. The results of the study revealed that males and 
PE major students, who usually spent more time on physical activity and sports 
training, tend to have better fitness and skill oriented self-concept than their 
counterparts. 
Ali (2003) conducted a study on self-concept, body image and certain 
demographic variables as determinants of performance of hockey players. For the 
purpose of the study 104 high performance hockey players were taken as subjects. 
Resuhs revealed that ability, feeling of shame and guilt, sociability, level of 
participation and parents' encouragement were significant predictors of performance 
of hockey players. 
Kha (2002) ascertained the significant differences and relationship among the 
self-concept, interest and motives between school sports girls and non-sports girls of 
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Rajasthan. The sample was comprised of 800 sports and non-sports girls of age 
ranged 14-16 of class IX and X from 32 districts of Rajasthan. The resuh showed: (1) 
Sports girls belong to secondary schools are having better self-concept and interest in 
sports activities than non-sports girls. (2) Sports girls and non-sports girls have similar 
type of motives and equal self-concept. (3) Sport girls have better motives than the 
non-sports girls. (3) Sports girls of secondary schools were excellent in the variables 
i.e. interest, motives and self-concept. (5) Regression equation results demonstrate 
that self-concept could be predicted on the basis of scores of interest and motives. (6) 
The interest is positively and significantly related to self-concept. The relationship of 
motives and self-concept, however, is significant and negative and as such motives 
alone cannot be a reliable predictor of self-concept. 
Kaur (2001) examined the relationship between values of self-concept and 
independent variables such as intelligence, creativity and achievement of rural and 
urban schools. A sample of 510 girls students (230 rural & 280 urban) were taken, 
studying in Class IX. The result revealed that the variable of intelligence and 
creativity to be positively significant with self-concept in urban as well as in rural. No 
significant correlation was found between the variable of achievement and self-
concept. It is revealed that variable of achievement contributed 13.6% variance in 
predicting the self-concept of urban girls. 
Marsh (1998) examined the physical self-concept of both athletes and non 
athletes in grades 7-10. The Results suggested that significant gender difference 
existed between boys and girls across ages on all subscales of physical self-concept 
(except Health) and although the differences were smaller, male athletes reported 
higher levels of physical self-concept than female athletes. Both male and female 
athletes reported higher levels of physical self-concept compared to non athletes. The 
contribution that sport participation makes toward positive physical self perceptions 
may be especially true for females, as the difference in athletes' and non-athletes' 
physical self-concepts was significantly larger for females compared to males. 
AH (1996) examined the influence of self-concept, body image and adjustment 
on the performance of hockey players. For this purpose 224 inter-varsity players were 
considered in this study. The results indicated that the players who achieved a high 
level of performance have higher level of self-concept, body image and adjustment 
than low level performers. Further he reported that high performance hockey players 
have high self-concept, positive attitude towards their body and are well adjusted. 
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Sharma (1993) studied the relationship of self-concept, adjustment to 
performance of team sport. For the purpose of the study 240 male hockey players 
were selected randomly from the institution of Chandigarh. The results of the study 
revealed that high performance of football players have negative significant 
relationship with physical, temperamental self-concept, physical and moral self-
concept. Further significant difference was observed among four groups on moral, 
intellectual and total self concept. 
Marsh (1993) studied the relationship of the physical fitness, self-concept and 
academic achievements in a large national representative sample of more than 6000 
Australian boys and girls. Findings suggested that the fitness and self-concept were 
strongly related to some individual measures such as 1.6 km run, 50 m. dash, push-
ups, skin fold thickness, long jump and body girth scores and some components of 
physical fitness such as cardio vascular endurance, power, dynamic strength and body 
composition than others. The finding of the study indicated that the self-concept and 
athletic performance are related with each other. 
Gill and Rao (1992) investigated that relationship between self-concept and 
physical fitness among 169 secondary school boys aged between 13 to 18 years. 
Results showed insignificant relationship between scores on physical fitness and self-
concept except a low correlation between the scores of health and physical 
dimensions of self-concept with composite physical fitness scores. The group a very 
good self-concept was found to be much superior in physical fitness as compared to 
the group having lower degree of self-concept. 
Raj (1991) compared the motor fitness, self-concept and adjustment and the 
effect of self-concept and adjustment problems on motor fitness among Indian and 
Anglo-Indian boys of St. Mary School, Madras. The data was collected 200 hundred 
school boys (N-lOO Indians N-lOO Anglo-Indians) ranging in age from 13-17 years. 
The findings revealed that Anglo-Indian boys scored higher on motor fitness and self 
-concept in comparison to other group. Self-concept had positive influence on motor 
fitness for both the groups with adjustment problems negatively influence the motor 
fitness of both the groups. 
Zaharopouls and Ken (1991) investigated the relationship between sports and 
self-concept. For the purpose of the study 63 adolescent athlete and 50 non-athlete 
were selected as subjects. The result of the study revealed that sports participation and 
self-concept significantly related to each other and sports participation enhance the 
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self-concept. Further sports affect the particular area of self-concept such as physical 
self-concept. 
Mathew and Ranganathan (1987) compared the volleyball and football players 
on various dimensions of self-concept towards their physique and health. Overall 
behavior and habits showed similarity for volleyball and football players, and both the 
group tended to have similar emotional tendencies but the volleyball players showed 
significantly higher self-concept with regard to mental health. 
Singh and Debnath (1986) studied the relationship of competitive performance 
with self-concept among Indian gymnast. The results indicated that the higher 
performance group scored higher on self-concept and compared to the poor 
performance group. They claim that the better performance of the group could be 
attributed to its better self-concept. 
Hilmi and Morrison (1976) compared 100 athlete representing men and 
women from both high school and college to 100 non athletes in their self-concept and 
self actualizing traits. Results revealed male high school athletes differ to some extent 
from the non athletes in both self-concept and self actualizing. Female high school 
athletes and male college athletes did not differ significantly from their counter parts. 
Darden (1972) compared the self-concepts of athletes belonging to individual 
sports, team sports and team individual sports. In multiple discriminate analyses, the 
researcher foimd significant difference in self concept among the individual sports 
and team-sports whereas no difference was observed in the self-concept between the 
combined individual sports and combined team-sports. 
Achievement Motivation 
Maciej, Malgorzata and Grzegorz (2012) determined the relationship between 
the strength of the stimulation process, mobility of nervous processes, achievement 
motivation and sports results of fencers in the senior age category. The study revealed 
that senior fencers (women, in particular) had higher mean levels of the strength of 
the stimulation process, mobility of nervous processes and achievement motivation 
than the general population in the same age range. 
Pathania and Tiwari (2012) examined the relationship between achievement 
motivation and socio-economic status of the engineering students. 300 sports person 
selected as subjects from different engineering colleges affiliated to Panjab Technical 
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University. Results showed that socio economic status had not affected the 
achievement motivation of sports persons. 
Norouzi (2012) determined the relationship between quality of life and 
achievement motivation with undergraduate students' anxiety. 159 BA students (77 
female and 82 males) from psychology and upbringing science, were selected as 
subjects. The results of the study revealed that quality of life and achievement 
motivation had significant relationship with anxiety. Further significant negative 
relationship was found among quality of life and achievement motivation and anxiety 
in females. 
Haider (2012) studied the achievement motivation, emotional and social 
intelligence of hockey players at different levels of participation. The data was 
collected from inter-varsity (n=100), national (n=50) and intercollegiate (n=150) 
levels hockey players. The results of the study revealed that national level players had 
higher level of achievement motivation as comparison to inter-varsity and 
intercollegiate level hockey players. 
Bhagat, Patial and Sharma (2012) compared the achievement motivation and 
test anxiety levels between sportsmen and non-sportsmen of Himachal Pradesh 
University at college level. For this purpose 120 subjects (60 sportsmen and 60 non-
sportsmen) were selected as subjects. The findings indicated that sportsmen had 
higher level of achievement motivational as compared to non-sportsmen. 
Ibrahim and Gwari (2011) investigated the achievement motivation among 
high and low level volleyball players. For the purpose of the study 25 high 
performance male volleyball players and 25 low performance male volleyball players 
were taken as subjects ranging in age from 25 to 30 years. Results showed significant 
difference between high and low performance volleyball players. Further high 
performance volleyball players had the higher level of achievement motivation as 
compared to low performance volleyball players. 
Khan, Haider and Ahmad (201 la) examined the effects of gender differences 
on achievement motivation among 30 north zone inter-varsity badminton players. 
Result revealed insignificant difference between male and female badminton players 
on achievement motivation. 
Maleki, Mohammadzadeh, Seyed and Sani (2011) studied the relationship 
between achievement motivation and self-esteem among successfijl and unsuccessfiil 
athletes. For the purpose of the study 100 successful athletes (n=100, 50 males and 50 
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females) and 100 unsuccessful athletes (n=100, 50 males and 50 females) was taken 
as subjects. Results revealed positive significant relationship between achievement 
motivation and self-esteem in successful and unsuccessful athletes. Further successful 
athletes had higher level of achievement motivation and self-esteem in comparison to 
unsuccessful athletes. 
Reddy (2011) examined the achievement motivation among 30 female athletes 
and 30 female basketball players of Osmania University. The results of the study 
showed significant difference between athletes and basketball players on achievement 
motivation. Further athletes had more level of achievement motivation than basket 
ball players. 
Rathee and Singh (2011) investigated the sports achievement motivation and 
adjustment patterns among international and national players of different teams 
(basketball, hockey and handball) sports. The finding revealed significant difference 
between international and national level players. Further international players had 
higher level of achievement motivation as compared to the national level players. 
Sisodiya and Purashwani (2011) investigated the relationship between 
achievement motivation and anxiety among inter-varsity male and female badminton 
players. For the purpose of the study 30 (15 males and 15 female) inter-varsity 
badminton players were selected as subjects. The finding of the study revealed 
insignificant relationship between achievement motivation and anxiety among male 
and female inter-varsity badminton players. 
Kumar and Deepla (2011) explored the level of achievement motivation 
among individual game sportsperson and team game sports person. For the purpose of 
the study 100 individual game player and 100 team game players was taken as 
subjects. Results showed significant difference between individual and team sports 
person. Further individual game players had higher level of achievement motivation 
in comparison to team game players. 
Kumar and Kalidasan (2011) compared the level of sports achievement 
motivation between Tamil Nadu and Kamataka fi-esher and experienced ball 
badminton players. For the purpose of the study 80 (40, fresher's and 40 experienced) 
ball badminton players from Tamil Nadu state and 80 (40, fresher's and 40 
experienced) ball badminton players from Kamataka state were selected as subjects. 
The results of the study revealed significant difference between Tamil Nadu and 
Kamataka ball badminton players on achievement motivation and also found 
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significant difference between fresher's and experienced ball badminton players on 
sports achievement motivation. Further it revealed that there v^ a^s no significant 
difference between Tamil Nadu and Kamataka fresher's and experienced ball 
badminton players on sports achievement motivation. 
Khan, Haider, Ahmad and Khan (2011b) examined the relationship between 
sports achievement motivation and sports competition anxiety among inter-varsity 
badminton players. The data was collected from 20 badminton players of age ranged 
from 17 to 25 years. The findings revealed insignificant relationship between 
achievement motivation and sports competition anxiety among badminton players. 
Singh, Singh and Singh (2011) studied the achievement motivation competitive 
anxiety among football players. For the purpose of the study 40 school, 40 college and 
40 club level subjects were selected. Further each level divided into high and low 
performance group. Results showed insignificant difference among school level, 
college level and club level players on achievement motivation. Further it revealed 
higher level performance group had higher level of achievement motivation than 
lower level performance group. 
Harish and Murthy (2011) determined the achievement motivation among 40 
kho-kho and 40 kabaddi players. The result of the study revealed significant 
difference between kho-kho and kabaddi players on achievement motivation. Kho-
kho players had higher level of achievement motivation than kabaddi players. 
Ergene (2011) investigated the relationships among study habits, test anxiety, 
achievement, motivation, and academic success in Turkish tenth grade high school 
students. Sample consisted of 267 female and 243 male students. They reported 
positive significant relationship between study habits and level of achievement 
motivation. Further insignificant relationship was observed among achievement 
motivation, anxiety and academic success. 
Sharma and Sharma (2011) examined the level of psychological skill among 
28 above and 42 below average gymnasts. The outcomes of the study showed 
insignificant difference between above average and below average gymnasts on 
psychological skills (motivation, arousal & self-concept). They also confirmed that 
high potential gymnasts had higher level of psychological skills in comparison to 
lower level of potenfial gymnasts. 
Ali (2010) investigated the relationship of achievement motivation with the 
performance of the badminton players. For the purpose of the study 80 north zone 
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male badminton players (40 high performers & 40 low performers) were taken as 
subjects. Results showed insignificant relationship between high and low badminton 
performers in relation to the achievement motivation. 
AH, Hussain and Rahaman (2010) exeimined the level of aggression and sports 
achievement motivation between junior and senior Manipur national hockey players. 
The subjects of the study were taken 50 male hockey players from Manipur state. 
Results revealed insignificant difference between junior and senior national hockey 
players of Manipur on sports achievement motivation and sports aggression. 
Singh and Khan (2010) studied the sports achievement motivation of male and 
female badminton players. For the purpose of the study they recruited 140 (70 male & 
70 female) badminton players from north zone inter-varsity badminton championship. 
Results showed insignificant difference between male and female badminton players 
in their level of sports achievement motivation. 
Mishra (2010) conducted study on anxiety, aggression and achievement 
motivation of university kho-kho players. The study was delimited to the male Kho-
Kho players of three universities (B.H.U., V.B.S.P.U., Jaunpur and M.G.K.V.P.. 
Varanasi with age ranged from 18-25 years. The results of the study showed that 
M.G.K.V.P., Varanasi kho-kho players had higher level of achievement motivation 
and B.H.U., Varanasi kho-kho players had lower level of achievement motivation 
among the groups. 
Dureha, Singh, Yaduvanshi and Mishra (2010) compared the status of national 
and international hockey players on the selected psychological variables. 30 national 
and 30 international hockey players were taken as subjects. The age ranges of the 
subjects were 17-25 years. Results showed insignificant difference between national 
and international hockey players on incentive motivation, achievement motivation, 
state anxiety and trait anxiety. Further significant difference was found among them 
on sports competition anxiety. 
Mudimela (2010) examined the impact of level of participation on 
psychological factors such as aggression, anxiety, achievement motivation and 
performance. For the purpose of the study 625 soccer players of three different levels 
were selected as subjects. The results of the study revealed significant differences 
among three levels of participation on achievement motivation, aggression, and 
performance. Further he reported that aggression and achievement motivation 
significantly related to the performance. 
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Khan, Haider, Ahmad and Khan (2010) examined the level of achievement 
motivation among 21 Asian players. The results of the study revealed that 57.14% 
Asian players had high level, 9.52% had moderate level and 33.33% players had low 
level of sports achievement motivation. 
Yahaya, Ramli, Boon, Ghaffar and Zakariya (2009) conducted a study to 
determine the relationship between the self-concept and personality of students with 
academic achievement among 270 students from six secondary schools. The findings 
of the study showed insignificance difference between dimension of self-concept and 
personality of the students. Further analysis showed insignificant relationship between 
dimensions of self-concept and personality with student's academic achievement. 
Ahmadi, Namazizadeh, Abdoli and Seyed (2009) investigated the achievement 
motivation, competitiveness, win orientation and goal orientation among high and low 
ranking soccer players of Iran. 57 players of high ranking and 58 players of low 
ranking were selected as sample. Results indicated insignificant difference between 
high and low ranking soccer teams on achievement motivation, competitiveness, and 
goal orientation, but there was significant difference between players of high and low 
ranking soccer teams on win orientation. 
Thakur and Mohan (2008) investigated the personality traits, anxiety and level 
of achievement motivation among 120 inter-college level volleyball players, 120 
inter-varsity level volleyball players and 120 non-sportsmen volleyball players. 
Results showed significant relationship between achievement motivation and 
performance. Further high performance groups had better level of achievement 
motivation than non-sportsmen. 
Kaur, Sharma and Dureha (2007) studied to find out the relationship between 
achievement motivation and pre-competition anxiety among 50 male inter-varsity 
hockey players. They reported significant relationship between achievement 
motivation and pre-competition anxiety among interuniversity male hockey players. 
Results revealed significant difference in the level of achievement motivation of high 
pre-competition anxiety group and low pre-competition anxiety group of 
interuniversity level male hockey players. 
Unierzyski (2003) investigated the level of achievement motivation of young 
tennis players and their future progress and examined the influence of achievement 
motivation among 185 termis players. The sample divided into two groups, players 
who eventually reached international level at the age of 18-20 years (Group A), and 
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players who never reached international level (Group B). He reported that that the 
players who later reached international level in tennis possessed significantly higher 
level of achievement motivation in comparison to those players who never reached 
international level. 
Adjustment 
Tarkhan, Safdari, Fallah, Paknahad, Rezaei, Nezamiv, Bazleh and Sargolzaei 
(2012) examined the effect of hardiness training of self-esteem and social adjustment 
among addicted men in Rudsar. The study was carried out on 200 addicted men. The 
study showed 57 out of them have the lowest amount of self- esteem and social 
adjustment. Among them 30 men were selected randomly, that 15 as the test group 
and 15 as the control group. As the test group received training in 10 sessions during 
2 months and the control group did not received any training. After the training in the 
end of a post-test was taken on both group and the result in statistical indicator of 
covariance analysis showed that hardiness training had been effective on self-esteem 
and adjustment among test group. Finally they concluded that hardiness training has 
an effective role on improving self-esteem and social adjustment. 
Pimia and Sangwan (2011) conducted a study to find out the emotional 
intelligence level of school children and its relation with their adjustment. A total of 
120 children falling in the age group of 16 to 18 years, 60 each from randomly 
selected school of urban and rural area were selected as subjects for the present study. 
Results revealed that majority of the respondents had normal to high emotional 
intelligence and average to excellent adjustment. Urban children comparatively had 
slightly better emotional intelligence and adjustment against rural children. The 
emotional intelligence had significant positive relationship with adjustment of 
children. Caste, income and father's occupation were main contributing factors in 
deciding the emotional intelligence and adjustment of respondents. 
Vats and Gaur (2011) conducted a study to evaluate the effect of preksha 
mediation on academic anxiety and adjustment of metro city teenager students. For 
the purpose of the study 60 teenager students of class IX standard were taken as 
subjects. Further samples were divided in two groups, control (30) and experimental 
group (30). Results revealed that preksha mediation had significant effects on 
adjustment. Further they reported that the ability of adjustment was more improved in 
experimental group in comparison to control group. 
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Reddy, Reddy and Singh (2011) conducted a study to find the social 
adjustment as a socio-psychological differential among sports achievers, non 
achievers, and non-participants female tribals. For the purpose of the study, 450 
female tribal's (150 sports achievers, 150 non achievers & 150 non participants) were 
randomly selected as the subjects for the study. The findings of the study revealed that 
sports achievers had higher level of social adjustment in terms of emotional 
adjustment and social maturity as compared to non achievers and non participants. 
Gehlawat (2011) investigated the adjustment among high school students in 
relation to their gender. The present study was conducted on 100 students (boys=50 
and girls=50) of class X of secondary schools. No significant difference was found in 
the emotional adjustment of boys and girls of class X. 2. The results of the study 
revealed insignificant difference between boys and girls on social adjustment, 
educational adjustment, emotional adjustment and total adjustment. 
Elias, Noordin and Mahyuddin (2010) conducted a study to examine some 
psychological characteristics of university students which may have bearing on 
students' adjustment in university environment. For the purpose of the study 178 
students were selected as a subject. The results of the study showed that all the 
students' had moderate level of adjustment, further on the basis of mean values of 
adjustment senior students had better adjustment as compared to the junior students. 
Further adjustment, achievement motivation and self-efficacy were positively 
correlated with one another. 
Molinuevo, Bonillo, Pardo, Doval and Torrubia (2010) examined the 
concurrent relationship between participation in extracurricular activities and 
externalizing and internalizing problems and social school behavior in a Spanish 
community. For the purpose of the study 5439 boys and 5428 girls, enrolled in 2nd, 
4th, or 6th grades were taken as subjects. Results revealed that weekly participation in 
extracurricular activities was related to better emotional and behavioral adjustment 
and social competence. Overall, the relations were low and different according to 
gender, type of activity, and informant. Better adjustment was more related to 
participation in sports activities in boys and to participation in non-sports activities in 
girls. 
Kundu and Singh (2010) conducted a study to find the relationship and 
differences of adjustment, goal orientation and attitude of physical activities among 
rural and urban college going girls of Haryana. 150 rural (75 sports and 75 non-
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sports) and 150 urban (75 sports and 75 non-sports) college going girls were selected 
as a subjects. The results of the study revealed significant difference among all sports 
and all non sports college going girls on adjustment level, goal orientation and attitude 
towards physical activities. Whereas insignificant differences were found among all 
rural v/s all urban girls; rural sports v/s urban sports girls and rural non sports v/s 
urban non sports college going girls on adjustment level, goal orientation and attitude 
towards physical activities. 
Saraswati and Gaonkar (2008) examined the social, emotional and educational 
adjustment of institutionalized children during 2003-05. The sample for the study 
comprised 148 children in the age grouped of 10-16 years residing in four juvenile 
institutions in Belgaum division, Kamataka state. Results of the study revealed that 
majority of the institutional children had unsatisfactory social, emotional and 
educational adjustment and very few of them had good adjustment. Further, their age 
and academic performance had significant influence on adjustment of them. The 
adjustment of different types of abused children and their different periods of stay in 
the institution did not differ significantly. 
Raju and RahamtuUa (2007) examined the adjustment problems among school 
students. The study was conducted on 461 students (197 boys, 264 girls). The findings 
of the study showed that adjustment of school children primarily depend on the class 
in which they are studying, the medium of instruction present in the school, and the 
type of management of the school. Further parental education and occupation of the 
school children also significantly influenced adjustment. 
Melendez (2007) conducted a study with a view to examine the relationship 
between race/ethnicity, gender, athletic participation and college adjustment in 207 
freshmen and sophomore college student athletes and non-athletes. Findings revealed 
that gender and athletic status were significantly related to college adjustment. In 
addition, gender and race/ethnicity significantly interacted and were related to scores 
on college adjustment. 
Bailur (2006) studied on the influence of relations of family and peers and 
pressures of PUC II year students' on adjustment and academic performance. The 
sample consisted of 231 PUC II year students. The results revealed insignificant 
difference in the areas of home and social adjustment by the socio-economic status. 
Further they concluded those lower socio-economic groups were poorly adjusted. 
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Kuruvilla (2006) conducted a study to examine the sex and area of residence 
influenced the emotional adjustment of adolescents. For the purpose of this study 980 
tenth standard students were selected as subjects. The result of the study showed that 
significant difference exists between girls and boys on adjustment and girls had better 
adjustment than boys. 
Paliwal, Dube and Mathur (2006) investigated the school environment, school 
adjustment and self confidence of adolescents in age grouped of 13 to 15 years. 
Sample of 120 adolescents (60 boys and 60 girls) were selected from seedling public 
school at Jaipur city. The results of the study revealed that majority of boys and girls 
scored in average category on school adjustment and self-confidence. Gender 
differences were found non-significant on all the aspects of school adjustment and self 
confidence. School environment indicated no correlation with self confidence and 
school adjustment of students except on social adjustment which was found to be 
negatively correlated with self confidence. 
Shalu and Audichya (2006) assessed and compared the school adjustment of 
60 rural adolescents (14 to 16 years) with reference to their emotional, social and 
educational sphere. The sample consisted of 30 rural boys and 30 rural girls between 
in the age ranged of 14-16 years, studied in 8th to 10th standard in government co-
educational school only. They reported significant difference among the genders on 
emotional adjustment whereas insignificant difference was observed in school on 
social and educational adjustment. 
Shek (2002) conducted a study to determine the relationship between family 
functioning and adolescent adjustment in 1,519 Chinese adolescents using an 
indigenously developed measure of family ftmctioning. Results of the study showed 
that family functioning was positively related to the measures of adolescent 
psychological well-being (existential well-being, life satisfaction, self-esteem, sense 
of mastery, general psychiatric morbidity), school adjustment (perceived academic 
performance, satisfaction with academic performance, and school conduct), and 
problem behavior (delinquent and substance abuse behavior). Family fiinctioning was 
generally more strongly related to measures of adjustment for adolescents with 
economic disadvantage than for adolescents without economic disadvantage. 
Joshi (1998) examined the personality adjustment among the college students 
of scheduled caste and non scheduled caste. The sample constituted of 136 S.C. (81 
boys and 55 girls) and 142 non - S.C. (68 boys and 74 girls) students. The findings of 
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study revealed that insignificant effect of genders on maladjustment. Further he 
concluded that area of residence and genders together affect the adjustment of 
adolescents. 
Dutta, Baratha, and Goswami (1998) conducted a study on social adjustment 
among 200 adolescents. Sample of 50 boys and 50 girls covering the age ranged of 16 
to 18 years and 19 to 21 years with equal gender representation was selected. Results 
of the study revealed insignificant difference among the genders and also between the 
two age groups on social adjustment. 
Dutta, Baratha and Goswami (1997a) focused on the home adjustment of 200 
adolescents drawn randomly from Assam agricultural university and kendriya 
vidyalaya, jorhat, Assam. The results of the study revealed insignificant difference 
between the groups of 16-18 years and 19-21 years on home adjustment. 
Dutta, Baratha and Goswami (1997b) focused on the health adjustment among 
200 adolescents. The results of the study revealed that adolescents of older age group 
(19-21 years) had good skills of health adjustment than the younger age group (16-18 
years) of adolescents. They also reported that boys adjusted better than girls. 
Vanyperen (1995) studied usual relationship between performance level and 
inter-personal stress among the 65 highly skilled soccer players aged 15-22 years. 
Special attention was paid to the moderating effect of parental support. No evidence 
was found that interpersonal stress within the team was an important determinant of 
performance level. It was reported that the low performance level leads to negative 
feelings about the social adjustment within the team specifically when there was a 
perceived lack of parental support. 
Bala (1994) studied the relationship of anxiety, self-concept and 
adjustment with the performance of volleyball players. The sample of 500 male 
and female volleyball players was randomly selected from the colleges affiliated to 
various universities of Haryana. The findings indicated that (i) male college volleyball 
players (high performers) were significantly better on health, emotional and total 
adjustment than the low performers (ii) no significant differences were observed 
between the two groups on home, social and educational adjustment. Male players 
were significantly better than female players on home, social, emotional and on total 
adjustment. However, no significant differences were observed between two groups 
on health and educational adjustment. 
Sharma (1993) explored the relationship between adjustment and performance 
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of team athletes. For the purpose of the study 240 male athletes were drawn from the 
colleges of Chandigarh were taken as subjects. The results suggested that the 
relationship existed between high performance football players with regard to health 
adjustment only. Low performance basketball players showed negative relationship 
on health and emotional adjustment. 
Sujatha, Gaonkar, Khadi and Katarki (1993) conducted a study to determine 
the factors influencing adjustment among adolescents. The sample consisted of 300 
students studying in high schools and junior colleges. The age of the subjects ranged 
from 13 to 19 years. After analysis of the data he reported that there was insignificant 
difference among early and late adolescents on adjustment. 
Rajamanickam and Vasanthal (1993) investigated the adjustment problems 
of adolescents. The sample consisted of 300 students drawn from one of the districts 
of Tamil Nadu. The results of the study indicated a positive significant relationship 
between the students' adjustment scores and their achievement scores. Parent's higher 
educational level had positive effect on students' adjustment and achievements. Also, 
parents' occupational level had some positive effect upon their children's adjustment 
and achievement. 
Kaur (1992) studied the relationship between adjustment with regard to 
performance and gender in team sports. 320 athletes (160 male and 160 female) were 
randomly selected from college and universities of Haryana and Chandigarh. Results 
of the study revealed that college and university athletes significantly differed on 
social, emotional and total adjustments. Further male athletes were better adjusted 
than the female athletes from the same sports on all the areas of adjustment, except 
home. Panda and Biswas (1989) studied the personality adjustment of high and low 
achieving football players. 50 high and 50 low achieving football players matched on 
age (between 20 - 25 years), education, birth order, and social status were 
administered. Results revealed that players with high achievements were found to be 
more extroverted, confident, anxious, emotional phobic and tender minded as 
compared to the football players with low achievement. High achievers scored higher 
on psychoticism scale than low achievers. 
Kumari (1988) studied the adjustment of sports and non-sports school girls of 
Himachal Pradesh. The sample consisted of 600 girls (300 sports and 300 non-sports 
girls). Resuhs indicated that sports girls belonging to rural and urban areas were better 
on all dimensions of adjustment i.e. emotional, social and educational than non-sports 
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girls. Significant differences between rural and urban girls on emotional, social and 
educational adjustment were found. The rural sports girls were found to have better 
emotional adjustment as compared to the urban sports girls. On social adjustment 
sports and non-sports rural girls were also found better as compared to their urban 
counterparts. However, the urban girls (both sports and non-sports) were found better 
than the rural sports girls in educational adjustment. 
Mann (1988) compared the psychological characteristics of individual and 
team athletes. A total number of 202 university athletes (88 individual and 114 team 
games) were administered. Results revealed that (i) individual and team athletes do 
not significantly differ from one another on various areas of adjustment except 
educational adjustment, where the difference was found to be significant, (ii) marked 
inter-sports differences on all areas of adjustment, were reported; (iii) the athletes of 
basketball, boxing and handball groups indicated significantly better adjustment, 
whereas the athletes from track and field and hockey groups being poor on adjustment 
had differed considerably from other sports groups. Successful athletes differed 
significantly from unsuccessful athletes on all areas of adjustment. 
Grewal (1986) investigated the inter-personal relationship of physical fitness 
and attitude towards physical activity and adjustment among 549 students of various 
colleges of Panjab University, Chandigarh. The findings of the study revealed 
significant positive relationship between attitude towards physical activity and 
adjustment. However, insignificant relationship was found between physical fitness 
and attitude towards physical activity. 
Sharma (1979) focused on self-concept, level of aspiration and mental health 
as factors in academic achievement. A sample of 1060 students selected randomly 
from X, XI and XII grades of schools of Uttar Pradesh. He reported a significant 
difference among boys and girls. Further he concluded that girls were better adjusted 
in the age of 13 and boys were better adjusted in late adolescence (16+ to 18+ years). 
Rani (1974) examined the personality adjustment difference among 170 
athletes and non-athletes. She reported significant difference between athletes and 
non-athletes on personality adjustment. Further In the individual events, badminton 
players had better home adjustment than track and field athletes, wrestlers and tennis 
players. In team games hockey players were better adjusted on health as compared to 
football, volleyball and basketball players. Non- athletes tended to have better home 
adjustment and poor health adjustment than athletes. 
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Antonelli and Mascellani (1973) studied adjustment of 351 Italian elite 
athletes. They observed that male athletes were better adjusted than female athletes. It 
was reported that the athletes from volleyball, fencing, track and field and sailing 
were better adjusted than athletes belonging to cycling, rowing and gymnastic events. 
Palsane (1970) explored the role of health adjustment and parental education 
on personal adjustment. For the purpose of the study 85 students were taken as 
subjects (47 boys and 38 girls) taken. The results of the study revealed that 
adolescents with good health were high in over all adjustment. He also concluded that 
adolescents with good parental education were better adjusted. 
Crutz and Gonzaley (1969) used a check list involving 277 problems to study 
adjustment problems of adolescents. Samples were consisted of 105 males and 228 
females. Results of the study showed that one percent level showing younger 
adolescents aged 12-15 years having more adjustment problems than older 
adolescents aged 16-19 years. 
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CHAPTER III 
RESEARCH METHODOLOGY 
Participants 
The present study was conducted on 300 male Indian soccer players played at 
different levels of competitions. The age of the participants ranged from 17 to 25 
years [n = 100, Mage = 19.94, SD = 1.94]. Keeping in view the objectives of the study, 
the participants were categorized into three groups, state (Uttar Pradesh) soccer 
championship [« = 100, Mage = 18.62, SD = 1.07], north-zone inter-varsity soccer 
championship [n = 100, Mage = 20.61, SD = 1.95] and all India inter-varsity soccer 
championship [n = 100, Mage = 20.59, SD = 1.94]. The samples were collected 
randomly from different competitions in different time. 
For the purpose of the present study three strata were made, Uttar Pradesh 
state (those players were selected who were not playing north-zone and all India inter-
varsity), north-zone inter-varsity (those players who were not playing all India inter-
varsity) and all India inter-varsity soccer players. Stratified random sampling 
technique (proportionate) was done and 100 participants were selected for each 
stratum. 
Description of participants 
State championship 
Venue 
(15*-ll"^ Feb., 
Agra, 2011) 
North-zone inter-varsity 
championship 
Venue 
(28* Oct - 2'*' Nov., Meenit, 
2010) 
All India inter-varsity 
championship 
Venue 
(15* -19* Nov., Jabalpur, 2010) 
Chitrcut Region 
Jhanshi Region 
Gorakhpur Region 
Miij^ur Region 
Bareilly Region 
Faizabad Region 
Muradabad Region 
Agra Region 
Kai^ur Region 
University of Kashmir 
AMU. AUgarh 
Kurukshetra University 
Lucknow University 
Allahabad University 
CSJM University, Kanpur 
Gurukul Kangri University, 
Haridwar 
Kuniaun University, Nanital 
Goa University, Goa 
Punjabi University, Patiala 
University of Kerala 
Kalyani University 
Kunnur University 
Satyabhama University 
Panjab University Chandigaifa 
Mizoram University 
Dr. RMLA University, Faizabad Mumbai University 
Anna Technical University 
Demographical characteristics of the participants 
Demographic Characteristics 
Parental 
Qualifications 
Parental 
Occupations 
High School 
Intermediate 
U.G. 
P.G. 
Father 
Mother 
Government 
Private 
Government 
House Wife 
State 
38.05% 
27.61% 
23.88% 
10.44% 
55.22% 
40.29% 
1.49% 
98.50% 
Zonal Inter-
varsity 
34.28% 
40.00% 
17.14% 
8.57% 
37.85% 
62.14% 
8.57% 
91.42% 
All India Inter-
varsity 
12.92% 
38.77% 
23.12% 
25.17% 
29.25% 
70.74% 
3.40% 
91.83% 
Selection and Description of the Instruments 
Keeping in view of the nature and objectives of the study the following 
variables were cosidered: 
1. Intellectual Self-concept 
2. Emotional Self-concept 
3. Character Self-concept 
4. Social Self-concept 
5. Aesthetic Self-concept 
6. Total Self-concept 
7. Achievement Motivation 
8. Home Adjustment 
9. Health Adjustment 
10. Social Adjustment 
11. Emotional Adjustment 
12. Educational Adjustment 
13. Total Adjustment 
Description of the Instruments 
Self-Concept 
Self-concept of the subjects was measured by using Deo (1998) questionnaire. 
The test consists of 90 words and divided in the positive, negative and neutral classes 
as well as in the dimensions of intellectual, emotional, character, social and aesthetic 
self-concept. 
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This scale has 5 points scale; the 5 points being, very much like this, much 
like this, uncertain, not much like this and not at all like this. The scale is divided in 
the positive negative, neutral classes as well as in the dimensions of intellectual, 
emotional, character, social and aesthetic self-concept. It also gives a total self-
concept score. In this questionnaire weightages for positive words for the 5-points of 
very much like this, much like this, uncertain, not like this and not at all like this are 
4, 3, 2,1 and 0 respectively and for a negative word also the weightages is the same 
way. The composite score is obtained by subtracting the total negative score from 
total positive score. This test also has a transparent scoring key. The test-retest 
reliability coefficient of the test was 0.89 (Appendix- A). 
High score indicates higher level of self-concept and low score refers lower 
level of self-concept. 
The operational definitions of the self-concept measured are: 
Intellectual Self-concept: Individual's awareness of their intelligence and capacity of 
problem solving and judgments. 
Emotional Self-concept: Individual's view of their prevailing emotional state or 
predominance of a particular kind of emotional reaction. 
Character Self-concept: individual's view of their moral and ethical actions and 
reactions. 
Social Self-concept: Individual's sense of worth in social interactions. 
Aesthetic Self-concept: Individual's view of their physical appearance. 
Self-concept along with their item numbers 
Self-concept . Items Number 
3,11,19,32,33,39,44,45,52,56,58,66,67,71 
2,4,10,15,16,24,30,41,42,55,57,59,62,64,70 
,82 
5,6,8,12,13,17,18,20,21,22,23,25,29,31,35, 
36,40,46,47,49,50,51,54,60,61,63,68,69,72, 
73,74,75,76,77 
9,27,28,34,38,43,48,53,65,80,81,83,85 
1,7,14,26,37,90 
Intellectual 
Emotional 
Character 
Social 
Aesthetic 
Total Self-concept 
14 
16 
41 
13 
06 
90 
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Achievement Motivation 
Sports achievement motivation of the subjects was measured by using sports 
achievement motivation test developed by Kamlesh (1990). The test consists of 20 
incomplete statements which were to be completed by choosing either of the two 
proposed parts against each statement. Each statement has a maximum 2 and 
minimum 0 as a response value. When the subject chosen the high pole part, he is 
given 2 points and when he touched the low pole, earned 0. The response value 
ranged from 0-40. After explaining the objectives of the test, the subjects were asked 
to respond to each statement as quickly as possible and of course, truthfully. The test-
retest reliability of questionnaire is 0.70 (Appendix-B). 
Adjustment 
Adjustment of the subjects was measured by Sinha and Singh (1980) 
questionnaire. The adjustment inventory used for present study is a well known tool 
for measuring the dimensions of adjustment and the total adjustment of college 
students. The test consists of 102 statements. The five areas of adjustment covered by 
this inventory are home, health, emotional, social and educational adjustment. 
The Inventory is reusable with answer sheet for responses given by the 
students. A transparent scoring key was used separately for each area and the 
responses marked under circle are considered and each response has to be assigned a 
weightage of one (1) score. High score indicates low level of adjustment and low 
score refers high level of adjustment. The test-retest reliability coefficient of the scale 
is 0.93 (Appendix-C). 
The area wise description of the trend on the basis of raw score is as follows: 
Home Adjustment (a): Low scores indicate satisfactory adjustment. Individual 
scoring high tend to be unsatisfactorily adjusted towards their home surroundings. 
Health Adjustment (b): Low scores indicate satisfactory health adjustment and high 
scores unsatisfactory adjustment. 
Social Adjustment (c): Individual's scores, low indicates for sub missive and 
retiring. High scores indicate aggressive behavior. 
Emotional Adjustment (d): High scores indicate unstable emotion. Individual with 
low scores tend to be emotionally stable. 
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a 
b 
c 
d 
e 
Home 16 
Health 15 
Social 19 
Emotional 31 
Educational 21 
Total Adjustment 
Educational Adjustment (e): Individual's scoring high are pooriy adjusted towards 
curricular and co-curricular programs. Persons with low scores are interested in the 
educational activities. 
Adjustment dimensions along with their item numbers 
Sr. Adjustment Number Items Number 
no. areas of Items 
1,6,10,15,173;27,34,38,45,49,54,58,66,70,100. 
4,7,16,21,24,28,35,36,42,46,50,59,62,67,71. 
5,12,18,25,32,39,51,55,63,72,74,76,85,89,77,80,8 
3,91,97. 
2,8,11,13,19,22,26,29,31,33,40,43,47,52,56,60, 
64,68,75,78,81,84,87,90,92,95,96,98,99,101,102. 
3,9,14,23,30,37,41,44,48,53,57,61,65,69,73,79,82, 
86,88,93,94. 
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Procedure of the Study 
The researcher initially tried to contact to organizing authorities of tournament 
and received permission to collect the data. The managers and coaches of all the 
respective teams were contacted personally and were explained the purpose and 
significance of the study and request to permit their respective team members to take 
as subjects for this study. Convenient meeting dates, time and place arranged with 
teams managers, coaches and captains. Before filling the questionnaire instructions 
printed on the questionnaire were explained verbally so that the subjects do not 
hesitate to give their honest, personal and frank response in the correct manner. 
Before the filling actual questionnaires, each participant completed a background 
information such as age, participation in game, level of participation, parental 
education, and father's and mother's profession. This information was used to 
determine motivation, self-concept and adjustment characteristics of the participants 
(Appendix-D). The questionnaires were responded in a quiet, comfortable, and 
familiar environment at the participant's living rooms and grounds. 
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Statistical Procedure 
In order to find self-concept, achievement motivation and adjustment of the 
soccer players of different levels of competitions, data were summarized by 
descriptive statistics (mean, standard deviation). 
Karl Pearson's product moment correlation co-efficient was used to determine 
the relationship of each variable among state, zonal and all India inter-varsity level 
soccer players. It measures the linear relationship between two variables and is 
denoted by r. It is appropriate to provide the information about to make predictions on 
how players would behave and relationship among the psychological variables. It also 
describes the intensity of the relationship between different types of variables, events, 
characteristics and outcomes. 
Formula 
Correlation Coefficient (r) 
^nTX' -{TXy\\nYY'~ -{llYfl 
Limits of Correlation Coefficient 
-1 < r <+ 1 
r = +1 (perfect positive linear relationship between two variables) 
r = -1 (perfect negative linear relationship between two variables) 
r = 0 (absence of linear relationship between two variables) 
Where, 
r = correlation co-efficient. 
X = first variable. 
Y = second variable. 
n = number of pairs of observations 
One Way Analysis of Variance (ANOVA) was used to find out the significant 
difference among state, inter-varsity and all India inter-varsity level soccer players. It 
is very appropriate method to determine the relationship between various dependent 
variables and the relevant independent variables. In the analysis of variance if/^-ratio 
is significant it indicates that there are some differences within a set of population 
means. 
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Formula: 
F-ratio = 
^ ^ wilhin 
Sums of squares Formula: 
SStotal ~ 2^ 
Mean of squares Formula: 
A^  
•Hhin 
ss within 
df. within 
To know more about the pattern of differences existing within a set of 
population means, Least Significant Difference (LSD) Post-hoc test were used. This 
test is used for muhiple mean comparisons if the sample size is same. 
Formula: 
, , . l2{MSS)error 
CD = t. 05 (error df) ' ^ ^ 
CD = Critical difference 
MSS = Mean sum of square due to error in ANOVA table 
n = Sample size 
The significance of hypotheses was tested at .05 level. All the statistical 
procedure was performed on computer software Statistical Package for Social 
Sciences (SPSSie). 
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CHAPTER IV 
RESULTS AND DISCUSSION OF FINDINGS 
Table 1 
Relationship between Self-Concept and Achievement Motivation among State Level 
Soccer Players 
Variable N M SD df r p 
Self-concept 90.85 16.04 
Vs. 100 98 -0.05 .61 
Achievement 
Motivation 
27.14 4.02 
rtoi(98) = 0.19 
It is apparent from the table 1 that obtained value of correlation 
coefficient (-0.05) is less than the tabulated value of correlation coefficient (0.19). It 
means state players have insignificant relationship between self-concept and 
achievement motivation [vtab (98) = 0.19,/? > .05]. 
Table 2 
Relationship between Self-Concept and Adjustment among State Level Soccer 
Players 
Varuible N M SD df r p 
Self-coiicept 90.85 16.04 
Vs. 100 98 -0.02 .87 
Adjnstmeiit 46.48 10.67 
r,„,(98) = 0.19 
Table 2 indicates that calculated r value (-0.02) is less than the tabulated r 
value (0.19) that means state players have insignificant relationship between self-
concept and adjustment 
[r,.A(98) = 0.19,/7>.05]. 
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Table 3 
Relationship between Achievement Motivation and Adjustment among State Level 
Soccer Players 
Variable N M SD df 
Achievement 
Motivation 27.14 4.02 
Vs. 100 98 -0.20 .05 
Adjustment 46.48 10.67 
*: Significant at .05 level 
A-to*(98) = 0.19 
It is apparent from the table 3 that state level players have negative 
significant relationship between achievement motivation and adjustment [r^j (98) = 
0.19,/7 = .05]. 
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Table 4 
Relationship between Self-Concept and Achievement Motivation among Zonal 
Inter-Varsity Level Soccer Players 
Variable N M SD df r p 
Setf-concept 97.65 25.66 
V8. 100 98 0.09 .35 
Achievement 
Motivation 29.00 4.61 
r,^A(98) = 0.19 
It is observed from the table 4 that calculated value of correlation 
coefficient (0.09) is much less than the tabulated value of correlation coefficient 
(0.19). So it means zonal inter-varsity players have insignificant relationship between 
self-concept and achievement motivation [ttab (98) = 0.19,/? > .05]. 
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Table 5 
Relationship between Self-Concept and Adjustment among Zonal Inter-Varsity 
Level Soccer Players 
Variable n M SD df 
Self-concept 97.65 16.04 
Vs. 100 98 -0.01 .88 
Adjustment 43.13 9.7S 
r^* (98) = 0.19 
It is evident from the table 5 that calculated r value (-0.01) is much lower 
than the tabulated r value (0.19). So it means there is insignificant relationship 
between self-concept and adjustment among zonal inter-varsity players [r^i (98) = 
0.19,/?>.05]. 
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Table 6 
Relationship between Achievement Motivation and Adjustment among Zonal Inter-
Varsity Level Soccer Players 
Variable N M SD df 
Aduevement 
Motivation 29.00 4.02 
Vs. 100 98 -0.05 .60 
Adjustment 43.13 9.75 
r,,6(98) = 0.19 
From the table 6 it is apparent that the obtained r value (-0.05) is much 
less than the tabulated r value (0.19) that means zonal inter-varsity players have 
insignificant relationship between achievement motivation and adjustment [rtab (98) = 
0.19,/7>.05]. 
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Table 7 
Relationship between Self-Concept and Achievement Motivation among All India 
Inter- Varsity Level Soccer Players 
Variable N M SD df r p 
Self-concept 93.73 17.50 
Vs. 100 98 -0.09 .38 
Achievement 
Motivation 32.14 3.28 
r,ab (9^) = 0.19 
Analysis of data of the table 7 shows that obtained value of correlation 
coefficient (-0.09) is much less than the tabulated value of correlation coefficient 
(0.19), that means all India inter-varsity players have insignificant relationship 
between self-concept and achievement motivation [r^* (98) = 0.19,p > .05]. 
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Table 8 
Relationship between Self-Concept and Adjustment among All India Inter-Varsity 
Level Soccer Players 
Variable N M SD df r p 
Sdf-concept 93.73 17.50 
Vs. 100 98 0.14 .17 
Adjufltmeiit 36.35 12.84 
r,abi9S) = 0.\9 
It is evident from the table 8 that the calculated r value (0.14) is less than 
the tabulated r value (0.19). It may be concluded that all India inter-varsity players 
have insignificant relationship between self-concept and adjustment [r,ab (98) ^ 0.19, 
; .>.05]. 
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Table 9 
Relationship between Achievement Motivation and Adjustment among All India 
Inter-Varsity Level Soccer Players 
Variable 
Achievement 
Motivation 
Vs. 
Adjustment 
N 
100 
M 
32.14 
36.35 
SD 
3.28 
12.84 
df 
98 
r 
-0.04 
, 
P 
.67 
rto6(98) = 0.19 
Since computed value of correlation coefficient (-0.04) is less than the 
tabulated value of correlation coefficient (0.19). So it means all India inter-varsity 
players have insignificant relationship between achievement motivation and 
adjustment \r,ab (98) = 0.19,;? > .05]. 
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Table 10 
ANOVA Summary on Self-Concept 
Source of 
Variance df SS MSS 
Between 
Gioiqjs 
Within 
Groups 
Total 
297 
299 
2330.02 
120991.21 
123321.23 
1165.01 
407.37 2.86 .06 
raft. F.05(2, 297) = 3.03 
The analysis of variance of self-concept indicates that the calculated value of 
F-ratio (2.86) is less than the tabulated value of F-ratio (3.03). It is apparent from the 
table 10, that there is an insignificant difference among state, zonal and all India inter-
varsity level soccer players on self-concept [Ftab (2, 297) = 3.03, p > .05]. It may be 
reiterated that self-concept scale had five sub-dimensions (aesthetic, character, 
intellectual, emotional, and social self-concept). Further analysis were undertaken to 
determine the significant difference existed or not on each sub-dimensions of self-
concept at three different levels. 
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Figure 1 
Relationship between self-concept and performance levels 
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Figure la, reveals the relationship between self-concept and performance 
levels. Further researcher has presented the obtained results in two groups design for 
more clarification and understanding. Diagram lb, Ic & Id, shows the relationship 
between state and zonal inter-varsity, zonal and all India inter-varsity and state and all 
India inter-varsity level. 
From figure lb & Id, it is apparent that as the performance or level of 
participation increases there are increases in self-concept also. Whereas, figure Ic, 
shows that with enhancement level of competition there is a decrease in self-concept. 
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Table 11 
ANOVA Summary on Aesthetic Self-Concept 
Source of 
Variance df SS MSS 
Groups 
Within 
Groups 
Total 
2 
297 
299 
229.44 
2655.47 
2884.91 
114.72 
8.94 12.83 .00 
*: Significant at .05 level 
raZ).F.05 (2,297) = 3.03 
Table 11 depicts that the calculated value of F-ratio (12.83) is greater than the 
tabulated value of F-ratio (3.03). It is apparent that there is a significant difference 
among the state, zonal and all hidia inter-varsity level soccer players on aesthetic self-
concept [Ftab (2, 297) = 3.03,/? < .05]. Further to analyze which level of players had 
better aesthetic self-concept, pair wise mean's comparison analysis had been done by 
using Least Significant Difference {LSD) Post-hoc test. 
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Table 12 
LSD Summary on Aesthetic Self-Concept 
Mean Value 
ox J. All India „ , , , State , . .. Zonal Inter-Inter-varsity 
MD CD 
varsity 
19.32 17.48 1.84 
19.32 17.45 1.87* 0.82 
17.48 17.45 0.03 
*: Significant at .05 level 
Comparison of pair wise difference of mean's with tabulated difference, it is 
evident from the table 12 that there is a significant difference between state and all 
India inter-varsity (MD = 1.84); state and zonal inter-varsity (MD = 1.87) level soccer 
players on observed critical difference value [CDcat (297) = 0.82, p < .05]. Further 
there is an insignificant difference between all India and zonal inter-varsity (MD = 
0.03) level soccer players [CDcai (297) = 0.82,;? > .05]. 
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Figure 2 
Relationship between aesthetic self-concept and performance levels 
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Figure 2a, shows the relationship between aesthetic self-concept and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 2b, 2c & 2d, reveals 
the relationship between state and zonal inter-varsity, zonal and all India inter-varsity 
and state and all India inter-varsity level. 
From figure 2b & 2d, it observable that if performance level increases 
aesthetic self-concept decreases, but figure 2c, shows that if performance level 
increases aesthetic self-concept little bit increases. 
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Table 13 
ANOVA Summary on Character Self-Concept 
Source of 
Variance df SS MSS 
Groups 
Within 
Groups 
Total 
2 
297 
299 
2655.14 1327.57 
40460.38 136.23 9.74 .00 
43115.52 
*: Significant at .05 level 
Taft.F.o^ (2, 297) = 3.03 
Table 13 depicts that the computed value of F-ratio (9.74) is greater than the 
tabulated value of F-ratio (3.03). That means there is a significant difference among 
the state, zonal and all India inter-varsity level soccer players on character self-
concept [Ftab (2, 297) = 3.03, /? < .05]. Further to analyze which level of players had 
better character self-concept, pair wise means comparison analysis had been done by 
using Least Significant Difference (LSD) Post-hoc test. 
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Table 14 
LSD Summary on Character Self-Concept 
Mean Value 
MD CD 
Zonal Inter- All India State 
varsity Inter-varsity 
48.17 42.67 5.50 
48.17 41.28 6.89* 3.23 
42.67 41.28 1.39 
*: Significant at .05 level 
Table 14 depicts comparison of pair wise difference of means with tabulated 
difference, it is seen that there is a significant difference between zonal and all India 
inter-varsity (MD = 5.50); zonal inter-varsity and state {MD = 6.89) level soccer 
players on calculated critical difference value [CDcai (297) = 3.23, p < .05]. Further 
there is an insignificant difference between all India inter-varsity and state (MD = 
1.39) level soccer players [CDcai (297) = 3.23,p > .05]. 
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Figure 3 
Relationship between character self-concept and performance levels 
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Figure 3 a, exhibits the relationship between character self-concept and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 3b, 3c & 3d, shows 
the relationship between state and zonal inter-varsity, zonal and all India inter-varsity 
and state and all India inter-varsity level. 
It is apparent fi^om figure 3b & 3d, that if level of performance increases 
character self-concept increases, but figure 3c, shows that if level of performance 
increases character self-concept decreases. 
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Table 15 
ANOVA Summary on Emotional Self-Concept 
Source of 
Variance df SS MSS F p 
Between 
Groups 
Within 
Groups 
Total 
2 
297 
299 
289.78 
9851.36 
10141.14 
144.89 
33.17 4.29 .01 
*: Significant at .05 level 
ra6. F.o5(2,297)-3.03 
It is evident from the table 15 that the calculated value of F-ratio (4.29) is 
greater than the tabulated value of F-ratio (3.03). The results of the study revealed that 
there is a significant difference among state, zonal and all India inter-varsity level 
soccer players on emotional self-concept \Ftab (2, 297) = 3.03, p < .05]. Further to 
analyze which level of players had better emotional self-concept, pair wise mean's 
comparison analysis had been done by using Least Significant Difference (LSD) Post-
hoc test. 
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Table 16 
LSD Summary on Emotional Self-Concept 
State 
-8.62 
-8.62 
Mean Value 
Zonal Inter-
varsity 
-7.94 
-7.94 
All India 
Inter-varsity 
-6.28 
-6.28 
MD 
-0.68 
-2.34* 
-1.66* 
CD 
1.61 
*: Significant at .05 level 
Table 16 depicts comparison of pair wise difference of means with tabulated 
difference. It is observable that there is a significant difference between state and all 
India inter-varsity {MD ~ -2.34); zonal and all India inter-varsity {MD = -1.66) level 
soccer players on critical difference value [CDca/{297) = \.6\,p < .05]. Further there 
is an insignificant difference behvecr. ct?.*^ rn^ zc*:"' •'!"*•?- ^ 'z-rA-y [}'!P ~ 0.6?) !r.'el 
soccer players [CD^ai (297) = 1.61, j9 > .05]. 
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a 
Figure 4 
Relationship between emotional self-concept and performance levels 
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Figure 4a, shows the relationship between emotional self-concept and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 4b, 4c & 4d, 
exhibits the relationship between state and zonal inter-varsity, zonal and all India 
inter-varsity and state and all India inter-varsity level. 
It is apparent from figure 4b, 4c & 4d that level of performance and emotional 
self-concept are directly proportional to each other. 
67 
Table 17 
ANOVA Summary on Intellectual Self-Concept 
Source of 
Variance df SS MSS 
Between 
Groups 
Within 
Groups 
Total 
2 
297 
299 
23.08 
6533.83 
6556.91 
11.54 
21.99 0.52 ,59 
Tab. F.05 (2,297) = 3.03 
A cursory glance over table 17 reveals that the computed value of F- ratio 
(0.52) is less than the tabulated value of F-ratio (3.03). It is concluded that there is an 
insignificant difference among state, zonal and all India inter-varsity level soccer 
players on intellectual self-concept [F,ab (2, 297) = 3.03,/? > .05]. 
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Figure 5 
Relationship between intellectual self-concept and performance levels 
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Figure 5a, shows the relationship between intellectual self-concept and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 5b, 5c & 5d, reveals 
the relationship between state and zonal inter-varsity, zonal and all India inter-varsity 
and state and all India inter-varsity level. 
From figure 5b, it is evident that as level of performance increases intellectual 
self-concept decreases, but figure 5c, & 5d, shows that if level of performance 
increases intellectual self-concept also increases. 
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Table 18 
ANOVA Summary on Social Self-Concept 
Source of 
Variance df SS MSS 
Between 
Groups 
Within 
Groups 
Total 
2 
297 
299 
124.84 
7064.70 
7189.54 
62.42 
23.78 2.62 .07 
Tab. F.05 (2,297) = 3.03 
The analysis of variance of social self-concept indicates that the calculated 
value of F-ratio (2.62) is less than the tabulated value of F-ratio (3.03). That means 
there is an insignificant difference among state, zonal and all India inter-varsity level 
soccer players on social self-concept [F,ab (2, 297) = 3.03,p> .05]. 
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Figure 6 
Relationship between social self-concept and performance levels 
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Figure 6a, reveals the relationship between social self-concept and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 6b, 6c & 6d, shows 
the relationship between state and zonal inter-varsity, zonal and all India inter-varsity 
and state and all India inter-varsity level. 
It is evident from figure 6b & 6d, that if level of performance increases social 
self-concept increases, but figure 6c, shows that if level of performance increases 
social self-concept decreases. 
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Table 19 
ANOVA Summary on Achievement Motivation 
Source of 
Variance df SS MSS 
Between 
Groups 
Within 
Groups 
Total 299 6053.38 
1277.30 638.65 
297 4776.08 16.08 39.71 .00 
*: Significant at .05 level 
Tab. F.05 {2,297) = 3.03 
Table 19 depicts that the computed value of F- ratio (39.71) is more than the 
tabulated value of F-ratio (3.03). That means there is a significant difference among 
state, zonal and all India inter-varsity level soccer players on achievement motivation 
[Ftab (2, 297) = 3.03, p < .05]. Further to analyze which level of players had better 
achievement motivation, pair wise mean's comparison analysis had been done by 
using Least Significant Difference (LSD) Post-hoc test. 
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Table 20 
LSD Summary on Achievement Motivation 
Mean Value 
MD CD 
All India Zonal Inter- State 
Inter-varsity varsity 
32.14 29.00 3.14* 
32.14 27.14 5.00* 1.12 
29.00 27.14 1.86* 
*: Significant at .05 level 
Comparison of pair wise difference of means with tabulated difference, it is 
apparent from the table 20 that there is a significant difference between all India and 
zonal inter-varsity {MD = 3.14); all India inter-varsity and state {MD = 5.00): zonal 
inter-varsity and state {MD = 1.86) level soccer players on calculated critical 
difference value [CDcai (297) =\.\2,p <.05]. 
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Figure 7 
Relationship between achievement motivation and performance levels 
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Figure 7a, exhibits the relationship between achievement motivation and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 7b, 7c & 7d, shows 
the relationship between state and zonal inter-varsity, zonal and all India inter-varsity 
and state and all India inter-varsity level. 
It is evident from the figure 7b, 7c, & 7d, that level of performance and 
achievement motivation is directly proportional to each other. 
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Table 21 
ANOVA Summary on Adjustment 
Source of 
Variance df SS MSS 
Groups 
Within 
Groups 
Total 
2 
297 
299 
5326.92 2663.46 
36999.02 124.57 21.38 .00 
42325.94 
*: Significant at .05 level 
ra6.F.05 (2,297)-3.03 
A cursory glance over table 21 reveals that the computed value of F- ratio 
(21.38) is greater than the tabulated value of F-ratio (3.03). It is concluded that there 
is a significant difference among state, zonal and all India inter-varsity level soccer 
players on adjustment [F/ab (2, 297) = 3.03, p< .05]. Further to analyze which level of 
players had better adjustment, pair wise mean's comparison analysis had been done 
by using Least Significant Difference (LSD) Post-hoc test. 
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Table 22 
LSD Summary on Adjustment 
Mean Value 
State Zonal Inter- All India Inter- ^ ^ ^^ 
varsity varsity 
46.48 43.13 3.35* 
46.48 36.35 10.13* 3.10 
43.13 36.35 6.78* 
*: Significant at .05 level 
Comparison of pair wise difference of means with tabulated value, it is 
apparent that there is a significant difference between state and zonal inter-varsity 
{MD = 3.35); state and all India inter-varsity {MD = 10.13); zonal and all India inter-
varsity {MD = 6.78) level soccer players on critical difference value [CDcai (297) = 
3.10,/7<.05]. 
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Figure 8 
Relationship between adjustment and performance levels 
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Figure 8a, reveals the relationship between adjustment and performance 
levels. Further researcher has presented the obtained results in two groups design for 
more clarification and understanding. Diagram 8b, 8c & 8d, shows the relationship 
between state and zonal inter-varsity, zonal and all India inter-varsity and state and all 
India inter-varsity level. 
It is apparent from the figure 8b, 8c, & 8d, that level of performance and 
adjustment is directly proportional to each other. 
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Table 23 
ANOVA Summary on Home Adjustment 
Source of 
Variance df SS MSS F p 
Between 
Groups 
Within 
Groups 
Total 
2 
297 
299 
158.52 
1966.39 
2124.91 
79.26 
6.62 11.97 .00 
*: Significant at .05 level 
Tab. F.05 (2,297) = 3.03 
A cursory glance over table 23 reveals that the computed value of F-ratio 
(11.97) is greater than the tabulated value of F-ratio (3.03). It is concluded that there 
is a significant differences among state, zonal and all India inter-varsity level soccer 
players on home adjustment [Ftab (2, 297) = 3.03, p < .05]. Further to analyze which 
level of players had better home adjustment, pair wise mean's comparison analysis 
had been done by using Least Significant Difference {LSD) Post-hoc test. 
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Table 24 
LSD Summary on Home Adjustment 
Zonal Inter-
varsity 
6.34 
6.34 
Mean Value 
State 
6.04 
All India Inter-
varsity 
4.67 
MD CD 
0.30 
1.67* 0.71 
6.04 4.67 1.37 
*: Significant at .05 level 
Comparison of pair wise difference of means with tabulated difference, we can 
say that there is an insignificant difference between zonal inter-varsity and state {MD 
= 0.30) level soccer players [CDcai (297) = 0.11, p > .05]. Whereas there is a 
significant difference between zonal and all India inter-varsity {MD = 1.67); state and 
all India inter-varsity {MD = 1.37) level soccer players on critical difference value 
[CZ)c<,/(297) = 0.71,/7<.05]. 
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Figure 9 
Relationship between home adjustment and performance levels 
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Figure 9a, reveals the relationship between home adjustment and performance 
levels. Further researcher has presented the obtained results in two groups design for 
more clarification and understanding. Diagram 9b, 9c & 9d, shows the relationship 
between state and zonal inter-varsity, zonal and all India inter-varsity and state and all 
India inter-varsity level. 
It is evident from the figure 9c & 9d, that level of performance and home 
adjustment is directly proportional to each other but figure 9b shows that if level of 
performance increases home adjustment decreases. 
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Table 25 
ANOVA Summary on Health Adjustment 
Source of 
Variance df SS MSS 
Between 
Groups 
Within 
Groups 
Total 
2 
297 
299 
98.88 
1742.70 
1841.58 
49.44 
5.86 8.42 .00 
*: Significant at .05 level 
Toft. F.oi (2, 297) = 3.03 
A cursory glance over the table 25 reveals that the computed value of F- ratio 
(8.42) is greater than the tabulated value of jF-ratio (3.03). It is concluded that there is 
a significant difference among state, zonal and all India inter-varsity level soccer 
players on health adjustment \Ftab (2, 297) = 3.03, p < .05]. Further to analyze which 
level of players had better health adjustment, pair wise mean's comparison analysis 
had been done by using Least Significant Difference {LSD) Post-hoc test. 
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Table 26 
LSD Summary on Health Adjustment 
Mean Value 
State Zonal Inter- All India Inter- ^^ ^^ 
varsity varsity 
6.08 4.95 1.13* 
6.08 4.79 1.29* 0.69 
4.95 4.79 0.16 
*: Significant at .05 level 
Comparison of pair wise differences of means with tabulated difference, it is 
found that there is a significant difference between state and zonal inter-varsity {MD = 
1.13); state and all India inter-varsity {MD = 1.29) level soccer players on critical 
difference value [CDcai (297) = 0.69, p < .05]. Whereas there is an insignificant 
difference between zonal and all India inter-varsity {MD = 0.16) level soccer players 
[CD,,,/(297) = 0.69, j9>.05]. 
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a 
Figure 10 
Relationship between health adjustment and performance levels 
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Figure 10a, shows the relationship between health adjustment and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 10b, 10c & lOd, 
reveals the relationship between state and zonal inter-varsity, zonal and all India inter-
varsity and state and all India inter-varsity level. 
It is evident fi-om the figure 10b, 10c, & lOd, that level of performance and 
health adjustment is directly proportional to each other. 
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Table 27 
ANOVA Summary on Emotional Adjustment 
Source of 
Variance df SS MSS F p 
Between 
Groups 
Within 
Groups 
Total 
2 
297 
299 
584.40 
5814.58 
6398.98 
292.20 
19.57 14.92 .00 
*: Significant at .05 level 
Tab. F.05 (2,297) = 3.03 
Since the computed value of/^-ratio (14.92), is greater than the tabulated value 
of F-ratio (3.03). So it is concluded that there is a significant difference among state, 
zonal and all India inter-varsity level soccer players on emotional adjustment [F,ab (2, 
297) = 3.03, p < .05]. Further to analyze which level of players had better emotional 
adjustment, pair wise mean's comparison analysis had been done by using Least 
Significant Difference (LSD) Post-hoc test. 
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Table 28 
LSD Summary on Emotional Adjustment 
Mean Value 
State Zonal Inter- All India 
varsity Inter-varsity 
MD CD 
15.42 12.97 2.45 
15.42 12.13 3.29* 1.21 
12.97 12.13 0.84 
*: Significant at .05 level 
Comparison of pair wise difference of means with tabulated difference, it is 
observed that there is a significant difference between state and zonal inter-varsity 
{MD = 2.45); state and all India inter-varsity {MD = 3.29) level soccer players on 
critical difference value [CDcai (297) =1.21, p < .05]. Further there is an insignificant 
difference between zonal and all India inter-varsity {MD = 0.84) level soccer players 
[CDcai {297) = 1.21, p>.05]. 
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Figure 11 
Relationship between emotional adjustment and performance levels 
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Figure 11a, exhibits the relationship between emotional adjustment and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram l ib , l i e & lid, 
reveals the relationship between state and zonal inter-varsity, zonal and all India inter-
varsity and state and all India inter-varsity level. 
It is apparent from the figure l ib, l ie, & lid, that level of performance and 
emotional adjustment is directly proportional to each other. 
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Table 29 
ANOVA Summary on Educational Adjustment 
Source of 
Variance df SS MSS 
Groups 
Within 
Groups 
Total 
2 
297 
299 
689.28 
4694.380 
5383.66 
344.64 
15.80 21.80 .00 
*: Significant at .05 level 
Tab. F.05 (2, 297) = 3.03 
Analysis of data of table 29 depicts that the computed value of F-ratio (21.80) 
is greater than tabulated value of F-ratio (3.03). It is concluded that there is a 
significant difference among state, zonal and all India inter-varsity level soccer player 
[F,ab (2, 297) = 3.03, p < .05]. Further to analyze which level of players had better 
educational adjustment, pair wise mean's comparison analysis had been done by using 
Least Significant Difference (LSD) Post-hoc test. 
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Table 30 
LSD Summary on Educational Adjustment 
Mean Value 
MD CD 
State Zonal Inter- .^11 India 
varsity Inter-varsity 
10.55 10.04 0.51 
10.55 7.11 3.44' 1.12 
10.04 7.11 2.93* 
*: Significant at .05 level 
While comparing pair wise difference of means with tabulated difference in 
table 30 it is evident that there is an insignificant difference between state and zonal 
inter-varsity {MD = 0.51) level soccer players [CDcai (297) = 1.12,/? > .05]. Whereas 
there is a significant difference between state and all India inter-varsity {MD = 3.44); 
zonal and all India inter-varsity {MD = 2.93) level soccer players on critical difference 
value [CDcai(297) =\.l2,p< .05]. 
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Figure 12a, reveals the relationship between educational adjustment and 
performance levels. Further researcher has presented the obtained results in two 
groups design for more clarification and understanding. Diagram 12b, 12c & 12d, 
shows the relationship between state and zonal inter-varsity, zonal and all India inter-
varsity and state and all India inter-varsity level. 
It is apparent from the figure 12b, 12c, & 12d, that level of performance and 
educational adjustment is directly proportional to each other. 
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Table 31 
ANOVA Summary on Social Adjustment 
Source of 
Variance df SS MSS 
Groups 
Within 
Groups 
Total 
2 
297 
299 
67.53 
3006.66 
3074.18 
33.76 
10.12 3.33 .04 
*: Significant at .05 level 
raft. F.oj (2, 297) = 3.03 
Table 31 shows that the computed value of F-ratio (3.33) is greater than 
tabulated value of F-ratio (3.03). It means that there is a significant difference among 
state, zonal and all India inter-varsity level soccer players on social adjustment [Ftab 
(2, 297) = 3.03, p < .05]. Further to analyze which level of players have better social 
adjustment, pair wise mean comparison analysis have been done by using Least 
Significant difference (LSD) Post-hoc test. 
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Table 32 
LSD Summary on Social Adjustment 
Mean Value 
Zonal Inter- State AH India 
varsity Inter-varsity 
MD CD 
8.82 8.39 0.43 
8.82 7.67 1.15* 0.88 
8.39 7.67 0.72 
*: Significant at .05 level 
Table 32 shows comparison of pair wise difference of means with tabulated 
difference, it is observable that there is an insignificant difference between zonal 
inter-varsity and state {MD = 0.43); state and all India inter-varsity {MD = 0.72) level 
soccer players on critical difference value [CDcai (297) = 0.88, p > .05]. Further there 
is a significant difference between zonal and all India inter-varsity {MD = 1.15) level 
soccer players {CDcai (297) = 0.88,/? < .05]. 
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a 
Figure 13 
Relationship between social adjustment and performance levels 
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Figure 13a, shows the relationship between social adjustment and performance 
levels. Further researcher has presented the obtained results in two groups design for 
more clarification and understanding. Diagram 13b, 13c & 13d, reveals the 
relationship between state and zonal inter-varsity, zonal and all India inter-varsity and 
state and all India inter-varsity level. 
It is evident from the figure 13b, that performance level and social adjustment 
is inversely proportional to each other but from figure 13c, & 13d, it is concluded that 
level of performance and social adjustment is directly proportional to each other. 
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DISCUSSION OF FINDINGS 
There was two purpose of the present study, first was to explore the 
relationship among self-concept, achievement motivation and adjustment of the 
soccer players played at different levels of competitions. Second was to determine the 
significant difference among state, zonal and all India inter-varsity level soccer 
players on self-concept, achievement motivation and adjustment. 
The first research hypothesis that there would be significant relationship 
between self-concept and achievement motivation of the soccer players played at 
different levels of competitions has been rejected. It was observed from the findings 
of the study that there was insignificant relationship between self-concept and 
achievement motivation among state, zonal and all India inter-varsity level soccer 
players. 
The second research hypothesis that there would be significant relationship 
between self-concept and adjustment of the soccer players played at different levels of 
competitions has been rejected, as results of the study advocated that there was 
insignificant relationship between self-concept and adjustment among state, zonal and 
all India inter-varsity level soccer players. 
The third research hypothesis that there would be significant relationship 
between achievement motivation and adjustment of the soccer players played at 
different levels of competitions has been rejected except among state level players. 
The findings of the study revealed insignificant relationship between achievement 
motivation and adjustment among zonal and all India inter-varsity level soccer 
players. Whereas, there was a significant negative relationship between achievement 
motivation and adjustment among state level soccer payers. 
The findings of the study are supported with the studies of Patel & Kshatriya 
(201 l),Zahra (2010). 
The fourth research hypothesis that that there would be significant difference 
among state, zonal and all India inter-varsity level soccer players on self-concept and 
their sub-dimensions has been partially accepted, as the results of the study revealed 
that there was insignificant difference among state, zonal and all India inter-varsity 
level soccer players on self-concept. Further in case of dimensions of the self-concept 
such as aesthetic, character and emotional self-concept has been accepted and in case 
of intellectual and social self-concept has been rejected. Finally it was concluded that 
state level players had higher level of aesthetic self-concept and zonal inter-varsity 
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level players had lower level of aesthetic self-concept among the groups. Further 
zonal inter-varsity level players had higher level of character self-concept and state 
level players had lower level of character self-concept among the groups. Whereas, all 
India inter-varsity level players had higher level of emotional self-concept and state 
level players had lower level of emotional self-concept among the groups. 
The inferences drawn by the researcher are supported by the following 
research findings of Khan, Khan, Khan & Haider (2012), Khan & Ahmed (2011), 
Kumar, Gurjar & Prakesh (2012), Khan, Khan & Khan (2013), Ahmad (2012). 
The results might be due to the educational level, age and residential 
environmental conditions of the players. Chaudhary (2008) concluded that age, 
education level, locality of residence and socio-economical status affect the self-
concept of adults. Afzal (1998), Astin (1993), Maqbool (2002) and Rehman (2001) 
reported that adult having higher level of education have higher level of self-concept 
as compared to those who have lower level of education. Harter (1998) and Wigfield 
& Eccles (2002) concluded that self-concept is positively and significantly correlated 
to the age. Phillips and Zimmerman (1990), Paris and Cunighen (1996), Marsh and 
Hau, (2003) concluded that younger children tend to have positive and optimistic 
view about one's self 
The fifth research hypothesis that there would be significant difference among 
state, zonal and all India inter-varsity level soccer players on achievement motivation 
has been accepted. The findings of the study revealed that there was a significant 
difference among state, zonal and all India inter-varsity level soccer players on 
achievement motivation. It was concluded that all India inter-varsity players had 
higher level of achievement motivation and state level players had lower level of 
achievement motivation among the groups. 
The findings of the present study are consonance with the study of Rathee & 
Singh (2011), Unierzyski (2003), Singh, Singh & Singh (2011), Haider (2012), 
Ibrahim & Gwari (2011) they all reported that higher level of performance group had 
higher level of achievement motivation in comparison to lower level of performance 
group. Aktop and Erman (2006) concluded that more experienced and successful 
athletes had higher level of motive to achieve success than less experienced and 
unsuccessfijl athletes. Kavussanu and McCauley (1995) reported that there was a 
significant difference between elite and non-elite athletes in respect of achievement 
94 
motivation. They concluded that elite level athletes had higher level of achievement 
motivation than non-elite athletes. 
This difference might be due to the motivational climate, social environment, 
personal and parental support, educational level and socio-economical status of the 
parents. 
Motivational climate or sports environment have positively as well as 
negatively impact on the sports achievement motivation such as school environment, 
hinder or support the academic achievement motivation of the students (Esposito, 
1999; Goodenow, 1994; Mouton & Hawkins, 1996). After demographical study of the 
all India inter-varsity soccer players it was found that most of the all India inter-
varsity soccer players belonged to the different states of India such as Goa, 
Chandigarh, Kerala, West Bengal, Tamilnadu, Mizoram and Maharashtra. These 
states are having good sporting environment and infrastructures, lots of remarkable 
international soccer players came from these states. Further state and zonal inter-
varsity soccer players belonged to the different states of India like Uttar Pradesh and 
Uttaranchal, where football is not too popular. It was also found that most of the all 
India inter-varsity football players belonged to below average in socio-economical 
status and average in educational background family. Some of researchers believed 
that socio-economical status does not affect the adolescents achievement motivation 
and academic performance (Maya, 2001; Ogunshola & Adewale, 2009) and 
educational background of the parents does not affect the achievement motivation in 
sports (Acharya & Joshi, 2010). It was found that most of the parents of all India 
inter-varsity football players were involved in small jobs such as driving, coolie, 
fishing, painting, ferry and farming. It is very difficult to justify that whether 
economical status and educational level of parents effect the achievement motivation 
of the players, but If we read the biography of the remarkable football players around 
the world and we can see similarities among them (all India inter-varsity and football 
legends of the world), they belonged to average below socio-economical family but 
they have higher level of achievement motivation in sports such as Mohammed Salim 
(lower middle class), Vijayan (seller of soda), Pele and Diego Maradona (he could not 
even afford a soccer ball), David Beckham (his parents was a kitchen fitter)), Lionel 
Messi (parents did not have the money to pay for his medical needs), Ronaldo (Grown 
up in a poor neighborhood), Gabriel Batistuta (Bom to a slaughterhouse worker). 
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Didier Drogba (his family struggled to give a proper education), and Robinho (raised 
in a very poor neighborhood). 
The sixth research hypothesis that there would be significant difference among 
state, zonal and all India inter-varsity level soccer players on adjustment and their 
sub-dimensions has been accepted. The results of the study advocated that there was a 
significant difference among state, zonal and all India inter-varsity level soccer 
players on adjustment and their all sub-dimensions. The results of the study revealed 
that all India inter-varsity players had higher and state level players had lower level of 
health, emotional, educational and total adjustment among the groups. Whereas, all 
India inter-varsity players had higher level of home and social adjustment and zonal 
inter-varsity players had lower level of home and social adjustment among the groups. 
The findings of the present study are substantiated by the Panda & Biswas 
(1989), Reddy, Reddy, & Singh (2011), Elias, Noordin, & Mahyddin (2010). 
This difference might be due to the health level, age of the players, 
achievement level, socio-economical status and education level of the parents. 
Palsane (1970) reported that adolescents with good health and parental 
educational background were high in over all adjustment. Saraswati and Gaonkar 
(2008) concluded that age had significant influence on adjustment. Dutta, Baratha and 
Goswami (1997b) concluded that older age group (19-21 years) had better health 
adjustment than the younger age group (16-18 years) of adolescents. Crutz and 
Gonzaley (1969) reported that younger adolescents aged 12-15 years having more 
adjustment problems than older adolescents aged 16-19 years. Sharma (1979) 
reported that boys have better adjustment in late adolescence (16 to 18+ years). 
Rajamanickam and Vasanthal (1993) found significant relationship between 
the students' adjustment and their achievement. They also reported that parents' 
occupational level had some positive effect upon their children's adjustment and 
achievement. Reddy, Reddy and Singh (2011) reported that sports achievers had 
higher level of social adjustment in terms of emotional adjustment and social maturity 
as compared to non achievers and non participants. Sharma and Mehta (1988) 
concluded that those students had high need for achievement had significantly higher 
on adjustment (emotional, educational and total adjustment) in compared to students 
having low need for achievement. 
Bailur (2006) concluded that socio-economic status of the parent's had not 
affected the home and social adjustment. Sharma and Nanda (1997) found that middle 
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class of socio-economical status adolescents suffered more frustration leading to 
higher aggression as compared to low socio-economical status adolescents. 
Raju and RahamtuUa (2007) concluded that parental education and occupation 
significantly influenced adjustment. Alexander and Rajendran (1992) reported that 
good educated parent's children had better adjustment level than children of poorly 
educated parents. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, IMPLEMENTATIONS AND 
RECOMMENDATIONS 
Summary 
Soccer is the one of the most popular and highly appreciated sport in India and 
around the world. There are many part of India like Goa, Kerala, West Bengal, 
Mizoram, Manipur, Punjab and Sikkim which is said to be the home of football. The 
game holds a rich tradition in India, its history being something that deserves special 
mention. There are some Indian football players who played at international level 
such as Nevillede D'Souza, Peter Thangaraj, I M Vijayan, and Biachung Bhutia 
showed the world that India has a bigger power in football. 
Now a day's Indian soccer team has performed reasonably well, they won 
Nehru Cup, held in August 2007, AFC Challenge Cup held in August 2008 and SAFF 
Championship 2011. They also qualified 2011 Asian Cup, to be held in Qatar, though 
it could not win any matches. 
After review of the history of the Indian soccer team, the Indian soccer team 
has delivered consistent performance in the last 50 years. Because of no any effective 
progressive works has been done by the Indian government, IF A and SAL Today we 
need ample support for players in terms of proper grounds, sponsorship, jobs and 
fiinds to motivate them and improvement of their skills and tactics. What lacks in this 
regard is that the Government shows least interest when it comes to the development 
of lesser popular sports. Instead of setting aside a piece of land for 'practicing 
football', the government should build proper stadiums and hire expert and 
technically skilled trainers. 
The best of the best athletes can choke, slump, and underachieve and fail if 
they focus on the wrong things, have inadequate level of self-confidence, motivation 
and mental toughness. Leaving the mental side of performance to chance makes you 
more susceptible to performance problems such as psych-outs, choking, slumps and 
mental blocks. To be more self-confident and achieve peak performance, you must 
earn to use the power of sports psychology and mental toughness. We can teach 
players to develop the heart and mind of a champion through sports psychology. 
Everyone knows that sport performance is a psycho-motor performance. It 
heavily depends upon the qualities of head and heart. Sports psychology is the study 
of soul, mind and behaviour of an athlete in competitive situation. In soccer there are 
lots of the moments during sports competition that appear to carry great psychological 
significance when the situation starts to shift in one direction to another. These 
situations highly require athletes to remain complete attention, concentration and calm 
in the face of difference and different circumstances. 
Sports psychology helps athletes in enhancing their learning process and 
motor skills, cope with different types of competitive pressures and fine-tune the level 
of awareness needed for optimal performance. It also develops the mental and 
emotional skills that athletes need for successful competition. 
The physical and mental skills of sportsmen are inter-related to each other. 
The connection between your physical ability, your thoughts and your emotions is 
crucial to perform your best. When the mental/emotional component of one's game is 
out of balance with one's physical skills performance suffers. Most athletes knows 
how to work long and hard on their physical skills, however many athletes fall short 
when it comes to quality mental preparation. The winning edge philosophy is to teach 
each athlete a core set of sport psychology skills that create a focused, motivated, 
balanced, confident and consistently performing athlete. 
There were three objectives of the present study as follows 
1. To determine the relationship among self-concept, sports achievement 
motivation and adjustment at state, zonal and all India inter-varsity level 
soccer players. 
2. To examined the difference among state, zonal and all India inter-varsity level 
soccer payers on self-concept, achievement motivation and adjustment. 
3. To explored the relationship of levels of performance with self-concept, 
achievement motivation and adjustment. 
The aim of the present study was to aware the coaches, physical trainers, 
sports psychologists, schedule plaimers and administrators that psychological factors 
(self-concept, sports achievement motivation, adjustment) plays important role in 
improving performance level and help in achieving higher level in competitions. 
To achieve the purpose of the study two types of research hypothesis were 
formulated: 
1. There would be relationship among self-concept, achievement motivation and 
adjustment among state, zonal and all India inter-varsity level soccer players. 
2. There would be difference among state, zonal and all India inter-varsity level 
soccer players on self-concept, achievement motivation and adjustment. 
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For the purpose of the present study 300 male Indian soccer players of 
different levels of competitions, Uttar Pradesh state championship (« = 1 GO), north-
zone inter-varsity championship (n = 100) and all India inter-varsity championship (n 
= 100) were taken as subjects. The age of the subjects ranged from 17 to 25 years. 
Three different reliable psychological questionnaires were used to collect the 
data. To measure self-concept and its dimensions i.e., intellectual self-concept, 
emotional self-concept, character self-concept, social self-concept, aesthetic self-
concept inventory by Deo (1998) was used. The reliability of scale is 0.89. Sports 
achievement motivation of the subjects was measured by Kamlesh (1990) 
questionnaire. The reliability of scale is 0.70. Adjustment and its dimensions like 
home adjustment, healthe adjustment, social adjustment, emotional adjustment, 
educational adjustment was measured by Sinha and Singh (1980) questionnaire. The 
reliability of scale is 0.93. 
After obtaining scores of the subjects, the data was statistically analyzed, 
tabulated and interpreted in the light of the objectives of the study. 
On the basis of objectives of the present study Karl Pearson's product-moment 
correlation was applied on hypotheses numbers 1 to 3, to determine the relationship 
among self-concept, sports achievement motivation and adjustment at state, zonal and 
all India inter-varsity level soccer players. Further One way Analysis of Variance 
(ANOVA) and Least Significant Difference (LSD) Post-hoc Test was applied to 
determine the difference among state, zonal and all India inter-varsity level soccer 
players. On the basis of analysis of the data, following findings were drawn. 
1. There was no significant relationship between self-concept and achievement 
motivation among state level soccer players. 
2. There was no significant relationship between self-concept and adjustment 
among state level soccer players. 
3. There was a significant negative relationship between achievement motivation 
and adjustment among state level soccer players. 
4. There was no significant relationship between self-concept and achievement 
motivation among zonal inter-varsity level soccer players 
5. There was no significant relationship between self-concept and adjustment 
among zonal inter-varsity level soccer players. 
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6. There was no significant relationship between achievement motivation and 
adjustment among zonal inter-varsity level soccer players. 
7. There was no significant relationship between self-concept and achievement 
motivation among all India inter-varsity level soccer players. 
8. There was no significant relationship between self-concept and adjustment 
among all India inter-varsity level soccer players. 
9. There was no significant relationship between achievement motivation and 
adjustment among all India inter-varsity level soccer players. 
10. There was no significant difference among state, zonal and all India inter-
varsity level soccer players on self-concept. 
11. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on aesthetic self-concept. 
12. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on character self-concept. 
13. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on emotional self-concept. 
14. There was no significant difference among state, zonal and all India inter-
varsity level soccer players on intellectual self-concept. 
15. There was no significant difference among state, zonal and all India inter-
varsity level soccer players on social self-concept. 
16. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on achievement motivation. 
17. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on adjustment. 
18. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on home adjustment. 
19. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on health adjustment. 
20. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on emotional adjustment. 
21. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on educational adjustment. 
22. There was a significant difference among state, zonal and all India inter-
varsity level soccer players on social adjustment. 
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Conclusions 
On the basis of the findings of the study following conclusions were drawn: 
1. There was no relationship among self-concept, achievement motivation and 
adjustment among zonal and all India inter-varsity level soccer players. 
2. There was no relationship between self-concept and achievement motivation 
among state level soccer players 
3. There was no relationship between self-concept and adjustment among state 
level soccer players. 
4. There was a negative significant relationship between achievement motivation 
and adjustment among state level soccer players. 
5. State, zonal and all India inter-varsity level soccer players had same level of 
intellectual, social and total self-concept. 
6. State level soccer players had high level of aesthetic self-concept and zonal 
inter-varsity level soccer players had low level of aesthetic self-concept among 
the groups. 
7. Zonal inter-varsity level soccer players had high level of character self-
concept and state level soccer players had low level of character self-concept 
among the groups. 
8. All India inter-varsity level soccer players had high level of emotional self-
concept and state level soccer players had low level of emotional self-concept 
among the groups. 
9. All India inter-varsity level soccer players had high level of sports 
achievement motivation and state level soccer players had low level of sports 
achievement motivation among the groups. 
10. All India inter-varsity level soccer players had high level of home, health, 
emotional, educational, social and total adjustment among the groups. 
11. Zonal inter-varsity level soccer players had high level of health, emotional, 
educational and total adjustment than state level soccer players 
12. State level soccer players had high level of home and social adjustment than 
zonal inter-varsity level soccer players. 
13. Level of performance of the soccer players was inversely proportional to the 
aesthetic self-concept. 
14. Level of performance of the soccer players and character self-concept partially 
proportional to each other 
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15. Level of performance of the soccer players was directly proportional to the 
emotional self-concept. 
16. Level of performance of the soccer players was directly proportional to the 
achievement motivation. 
17. Level of performance of the soccer players was directly proportional to the 
health adjustment, emotional adjustment, educational adjustment and total 
adjustment. 
18. Level of performance of the soccer players was partially proportional to the 
home and social adjustment. 
Implementations 
The aim of the present study was to determine the significance of self-concept, 
achievement motivation and adjustment on the performance of the different levels of 
soccer players. On the basis of results of the study the following interesting 
suggestions are drawn as: 
In the present study it was found that self-concept and performance level 
directly related to each other. If we want to improve the playing ability of the soccer 
players, it is necessary to all coaches, physical trainers and physical education 
teachers that they should improve the positive self-concept of the players to give their 
best performance in the competitions. A positive self-concept is an important part of 
the happiness and success in sports competition. Players with positive self concept 
have self-confidence, ability to accept criticism and not become defensive, 
Willingness to take risks and try new experiences and set obtainable goals they can 
achieve. Individuals with a positive self-concept is more likely to change unhealthy 
habits (such as sedentary lifestyle and smoking) to promote health than individuals 
with a negative self-concept. 
In the present study it was also found that achievement motivation and 
performance level positively related to each other. Coaches, trainers and physical 
education teachers should try to motivate the players to give their best in the 
beginning of practice session and also in between this period. They should be 
motivated before participating in any championship as it helps them to perform 
outstandingly well. A highly motivated person would be more eager to give a better 
performance than a lowly motivated one with the same skills. Likewise, a person who 
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has less skill but more motivation can be trained to become better than others who 
have more skill but are less motivated to put in 100% of effort. 
Therefore it is necessary to coaches and trainers to find creative ways to 
motivate players such as hang motivational quotes around the locker room and 
practice facilities, reminding there players what it takes to be successful, show 
inspirational films prior to games to get the team motivated and in the right state of 
mind to compete, playing music during practice can help make workouts fun and keep 
players relaxed and interested and use tangible rewards to motivate their players. 
Analysis of the data also revealed that different levels of soccer players had 
different levels of adjustment further higher level of soccer players had better 
adjustment than lower level of soccer players. Therefore it is recommended that 
coaches and physical trainers should determine the adjustment level of the players and 
if problems arise than it is necessary to solve them. Because if the athlete do not get 
well adjusted that means he is unable to adapt properly to the environment with 
resulting emotional instability. Further he suffer from adjustment disorders such as 
sadness, hopelessness, lack of enjoyment, crying spells, nervousness, thoughts of 
suicide, anxiety, worry, desperation, trouble sleeping, difficulty concentrating and 
feeling overwhelmed. 
A well adjusted player remains prepared to play the roles which are expected 
of the status assigned to him within given environment and he can meet his needs 
with the resources available in his environment. 
Recommendations 
1. It is recommended that some physiological parameters, hormonal changes and 
their effect on organism mechanism must be included in such study along with 
these psychological variables to predict performance of the players. 
2. It is recommended that coaches, physical trainers, physical education teachers 
should pay special attention on self-concept, achievement motivation and 
adjustment for psychological makeup of the players and talent selection. 
3. Similar study may be conducted keeping these psychological variables at 
different levels of participations such as state, national, international, inter-
region, inter-collegiate and district level soccer players. 
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4. Some other new psychological variables which left unattended in this study 
should also be included to have broader understanding of the psychological 
makeup of the players for future studies. 
5. Similar study may be conducted in the other games and sports. 
6. A similar study may be conducted among different levels of female as well 
comparative study between male and female soccer players. 
7. It is recommended that similar study may be conducted to assess relationship 
between psychological variables and performance levels. 
8. It is recommended that every coach, sports psychologist and physical trainers 
should determine the psychological condition or profile of the players or team 
and train them accordingly. 
9. It is recommended that players of lower middle socio-economical status 
should be given more opportunities to explore their potential. 
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Consumable form 
S C R S 
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Please fli! m the followmg particulars :— 
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Goileg&'Schooi— 
Rural/Urban— 
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inSTRUCTiORS 
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APPENDIX - B 
Sports Ae|iie*«fW«t Mgriv»t|«? T«st 
DIRECTION: 
"What you ftish to achieve in your sports career" is an important proposition for you lis a 
student as wel! as a p layer of some game/sport. 
This test is meant to make you understand this proposition as well as to know how yow move in litis 
direction. 
Below are given a few incomplete statements which can be completed by choosing either of the 
TWO proposed parts against each statement. Please "TICK" the second part which, in yowr opinion, 
fits in best with the first part. This has nothing to do with your competition/examination. Your 
response will be kept secret. Complete all the statements without hesitation. Finish the test as early as 
possible without broodmg too mtich over a statement. 
I. ! enjoy playing. (a) Vigorous game (s). 
(bj Game (s) which requires little physical effort. 
2. 
J . 
4. 
5, 
6. 
7. 
8. 
As a player! like to be called 
In inylifel ivould like to.... 
1 want to earn fame in sports....... 
During the holidays, I want 
I take pride in being called. 
It is my nature 
1 play the game 
..... (a) A well equipped player. 
(b) A top scorer. 
..., (a) Use sport as a profession. 
(b) Use my sports achievements to get other benefifi; 
like employment, admission etc. 
.... (a) By my hard work. 
(b) By working hard with the selectors. 
..... (a) To watch matches. 
(b) To spend time in perfecting my game. 
.... (a) A sportsman of fine manneb. 
(b) A sportsman of perfect techniques and skills, 
(a) To just participate in sports rather than to complete. 
(b) To take sports competitions seriously. 
(a) To keep good health. 
(b) To earn a name in the world. 
129 
9. I feel extremely unhappy when 
10. Generally 1 make friends with 
... (a) 1 loose a match. 
(b) I loose my spons equipment or kit. 
... (a) Those who are out sporisnien though i influential. 
(b) Those who are highly influential but sportsmen of 
lesser ability. 
11.1 have a tendency to concentrate 
12.1 feel my success depends upon 
,,, (a) Concentration on the game only. 
(b) On more than one game. 
., (a) My own hard work. 
(b) My friends and officials. 
13. i want to practice sport.s so that 
14,1 feel that winning in sport is 
15. f shall feel contented if mv team 
16. In near future, I shall be 
17. Generally I have a feeling that.... 
18. Criticism in my perfonnance....... 
20. Generally I have a feeling 
, „ (a) 1 May Be Selected to represent my school/state/nation. 
(b) So that I may to keep fit. 
(a) Something to be proud of. 
(b) Everytliing for me. 
(a) Just win a match. 
(b) Crushes the apposite team. 
(a) A star sportsperson. 
(h) A rich person. 
(a) I must represent my country in my sports. 
(b) 1 may achieve some success in sports activities. 
(a) Help me to work harder. 
(b) Discourages me a great deal. 
(a) Do much better than others. 
(b) The best witliin my power, 
(a) That I would create a new record in my game/sports. 
(b) That I shall retire before 1 reach the top in my 
game/sport. 
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APPENDIX - C 
INSTRUCTION:-
Adjastajent inventory 
Developed B> 
Prof. A. K. I». sinha 
Prof. R. 1 Singh 
On the following pages there are some questions and their probable answers 
given against them. You read them carefully and whichever suits you put a tick {^] 
in the blank space against it. You have to mark only one answer. An iliustralion is 
given below. There is no time limit for it but you should answer it as soon as 
possible. 
1. (a) 
2. (b) 
3. (e) 
4. (b) 
5, (c) 
6, (a) 
7. (b) 
8. (d) 
9. (e) 
Have you ever strongly desired to go 
home? 
Do you often day dream? 
Do you feel that many of your friends 
have better educational background than 
you in many subjects? 
It is difficult for you to sleep sometime^ 
even when there is no noise disturbing 
you? 
Do you avoid meeting your friends in v. 
public place? 
Do you feel that true love and affection is 
lacking in your home? 
Do you feel quite tired by the end of the 
day? 
Do you feel ditTsculty sometimes? 
Are you often woiried because of your 
poor memory? 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
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10,(a) 
11.(b) 
I2.(c) 
!3.(d) 
14,{e) 
15.(a) 
16.(b) 
I7.(e) 
18.(c) 
19.(d) 
20.(a) 
2l.{b) 
22.(d) 
23.(e) 
24.(b) 
25,(c) 
j Has your home become full of problems 
for you due to lack of money? 
Do vou get discouraged easilv? 
Are ofashv nature? 
Do you get excited in debates? 
Are you more interested in the cinema 
actors than the learned people? 
Have your parents interfered or objected 
to the company of some of your friends 
with whom you move around? 
Have you ever had a manor operation? 
Does your father or mother get inrilated 
soon? 
Do you ask the some questions in 
meeting? 
Are you unable to sleep because or some 
disturbed thoughts in your mind? 
Do you often quane! with your biothers 
and sisters? 
Do you often feel dizzy? 
Does it displease you when sometimes 
small is said against You? 
Do you forget easily what you have read? 
Do your eyes get exerted when you see? 
Have you ever organized any social 
function bv yourself? 
Yes 
Yes 
Yes 
Yes ' 
Yes 
Yes 
Yes 
Yes 
Yes 
Y'es 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
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26,(d) 
27,(3) 
28,(b) 
29.(d) 
30.(e) 
31.(d) 
32.(c) 
33.(d) 
34.(r,) 
35.(b) 
36,(b) 
37.(0 
38.(a) 
39,(c) 
40.(d) 
Do you believe that you are nervous? | Yes 
Do you feel that your parents are more i 
strict with you than they should be? • 
Do you fee! tired when you get up in the 
morning? 
Do you worry over an insulting 
experience for a long time? 
Do you woiT)' over what your future job 
will be? 
Are you afraid of telling your problems to 
your teacher? 
It it difficult for you to speak in public? 
Do you cry easily over simple things? 
Do you get contrary ideas of love and 
hate towards your family members? 
Do you often have throat troubles? 
Do you often complain about sickening 
feeling or vomiting feeling? 
Do you think that your teachers take side 
or the other students? 
Has any one or your respected family 
members made you unhappy by passing 
comments on your appearance? 
Do you experience loneliness even when 
you are among the people? 
Do you get very little help from home? 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 1 
No 
No 
No 
No 
No 
No 
No 
No 
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4!,(e) 
42,(b) 
43.(cl) 
44.(d) 
45.(a) 
46.(b) 
47.(d) 
4g.(c) 
49.{a) 
50.(b) 
51.(c) 
52.(d) 
53.(e) 
Do you feel that your friends get better 
results in the examination because they 
have better facih'ties? 
Were you sick for a long time in your 
childhood? 
Do you hate the kind of happiness that 
makes other happy? 
Are you afraid of appearing for 
examination'^ 
Are you happy and satisfied with the 
present atmosphere at home? 
Do yoi! sometimes get strong headache'' 
Do you fear that you might jump when 
you climb to a high place? 
It is difficult for you to grasp the subject-
matter thought in the class? 
Do you feel gloomy when you get less 
marks in the examination? 
Are you often absent from college due to 
sickness? 
Have you every been unable to answer a 
question in class because of being afraid 
to speak? 
Do you get angry easily? 
It is difficult for you to get your mine into 
studies? 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
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54.(a) I Do you feei inferior that your friends' 
home atmosphere is happier than yours'; 
55.(c) 
56.{d) 
57.(e) 
58.(a) 
59.(b) 
60.(d) 
6L(e) 
63.(c) 
64.(d) 
65.(e) 
Yes 
Do you cross the road to avoid meeting a 
certain individual? 
Yes 
Are you unhappy because of inferiority 
feeline? 
Yes 
Is it difficult for you to write notes in the 
class? 
Do you understand that your parents are 
of old ideas? 
Are you sometimes affected with skin 
disease'^  
Yes 
Yes 
Yes 
Do you woiTy about expected problems to 
be come? 
Yes 
Do you know how to get ready for 
examinations? 
Yes 
62.(b) j Are you always worried because of' 
physical morbidity? 
Do you make friends easily? 
Do you feel petplexed that people on the 
Yes 
Yes 
road are looking at you only? ,0 
66.{a) 
Do you feel sleepy in class even after you" 
have had enough of sleep during the 
night? 
Yes 
Yes 
Do you feel that you are a burden to yo'ur" 
parents? 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
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67.(b) 
68.(d) 
69.(a) 
70.(a) 
7L(b) 
72.(c) 
73.(e) 
74.(c) 
75.(d) 
76.(c) 
77.(c) 
78.(d) 
1 79.(e) 
Does your health always trouble you? 
Do you gel much disturbed because of 
criticism? 
Do you think of leaving the college 
sometimes? 
Are you satisfied with the behavior of 
your brothers and sisters? 
Does the idea of being infected with a 
contagious disease often terrify (frighten) 
You.? 
Do you get confounded (or baffled) ven, 
much when a teacher comes to your home 
suddenly? 
Do you have any doubts on the value of 
things you read? 
Do you have difficulty starting up a 
conversation with a stranger? 
Do you get bewildered easily? 
Do you like to take part in celebrating 
festivals or other entertainment 
programmes? 
Do you hesitate in coming from your 
room into a where there are some people 
and talking among themselves? 
Do you often experience loneliness? 
Do you like to work in groups? 
Yes 
Yes 
Yes 
^Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
1^0 
No 
No 
No 
No 
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. . ; " « : £ • • • * ' • ' • > 
80,(c) 
j 
8!.{d) i 
82.(e) 
83.(c) 
84.(d) 
85.{c) 
86.(e) 
87,(d) 
88.(e) 
89.(c) 
90,(d) 
91.(c) 
Does your emotional (or sentiments) 
being rise or fall without any existing, 
facts? 
Do you get frightened in the darkness 
when you are alone? 
Do you think that you get encouragement, 
from your teachers? 
Are you carefui if speaking something 
that hurte others? 
Does praise please you more than the 
work knowledge? 
Do you disregard others sentiments to. 
achieve any important goal (or object)? 
Do you think that your teachers have no 
interest in you? 
Do people take advantage of you 
sometimes? 
Does it worry you that your teachers think 
of you less than you really are. 
Do you come foreword and bring life into 
a dead party or function? 
Does you mind sometimes wonder or get 
confused so much that you forget the 
order of the work that you are doing? 
Is it difficuh for you to express your ideas 
in writing? 
Yes T 
i 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No i 
No 
No 
No 
No 
No 
No 
No 
No 
No 
. „_ „. 
137 
92.(d! 
93.(e) 
94.(e) 
95.(d) 
96.(d) 
• • 
97.(c) 
98.(d) 
99.(c) 
100. (a) 
101.(d) 
102, (d) 
1 Do you get sometimes pleasing and sad 
1 thoughts one alter the other without anv 
reason? 
Do you think that you have chosen 
Siibjecl.s tiiat afe ;nost appropriate for • 
you-^  
Is it difficult for you to keep up with the 
progress in class? 
Do you think that after you have finished 
studying you will not get the kind of job 
you like? 
Do you sometimes feel thai you should 
not have been born? 
Do you have many friends in colleges in 
Vv'hom you trust? 
Do you sometimes do some things 
unknowingly? 
Do you quarrel with yo.ir classmates over 
liuie things'.^  
Do you have to be often out to have peace 
at home? 
Doesn't it grieve you when a teacher 
praises any student? 
Are you often lost so much in thinking 
that you do not know what is happening 
around vou? 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
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APPENDIX - D 
PERSONAL DATA 
Name (Block Letters); 
Institution: 
4ge • Gender: 
Participation in game: 
Level of participation: 
Parental Education : 
.,..,...,,„,,.„. .Class ;...,,„.. 
Game. ,. .......,.,.,,,..... 
One years 
Two years 
Three years & above 
Senior International 
Junior International 
Senior National 
Junior 
Combined Universities 
All India Inter University 
Zonal Inter University 
Inter Collegiate 
Inter District 
High School (10*) 
Intermediate (10+2) 
Graduate 
Post Graduate 
Any other 
( 
{ 
( 
( 
( 
i 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
) 
) 
) 
) 
) 
) 
) 
) 
) 
) 
) 
Father's Profession: 
Mother's Profession 
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APPENDIX - E 
RAW SCORE OF SELF-CONCEPT 
S. no. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
State 
A.S. 
19 
22 
19 
16 
12 
20 
21 
22 
19 
18 
20 
18 
22 
20 
20 
20 
20 
23 
18 
20 
18 
21 
15 
19 
20 
20 
18 
21 
20 
20 
22 
17 
18 
18 
22 
19 
16 
17 
14 
17 
20 
c.s. 
20 
40 
42 
62 
20 
56 
54 
45 
50 
45 
45 
38 
45 
41 
38 
58 
40 
43 
36 
38 
36 
36 
29 
49 
46 
43 
46 
53 
56 
37 
45 
38 
53 
22 
28 
34 
40 
30 
40 
23 
32 
I.S. 
18 
22 
20 
24 
15 
30 
24 
27 
21 
18 
21 
20 
22 
21 
28 
28 
24 
28 
18 
21 
26 
25 
25 
24 
27 
29 
25 
25 
25 
30 
16 
24 
17 
20 
18 
21 
32 
20 
18 
19 
27 
E.S. 
-10 
-12 
-4 
-9 
-12 
-15 
-12 
-14 
-10 
-10 
-6 
-8 
-14 
-12 
-10 
-9 
-7 
-10 
-11 
-12 
-15 
-16 
-14 
-9 
-11 
-15 
-12 
-15 
-15 
-14 
-13 
-12 
-9 
-8 
-5 
-6 
-9 
-8 
-7 
-15 
-14 
s.c. 
6 
18 
20 
20 
11 
24 
22 
16 
21 
20 
18 
16 
20 
18 
20 
15 
24 
16 
19 
15 
18 
19 
12 
19 
14 
20 
15 
13 
17 
17 
18 
13 
19 
12 
8 
14 
24 
21 
8 
14 
17 
Inter-varsity 
A.S. 
24 
16 
24 
16 
22 
21 
24 
21 
19 
16 
19 
17 
22 
18 
20 
19 
15 
17 
12 
15 
19 
18 
18 
13 
15 
17 
14 
22 
19 
16 
15 
16 
16 
14 
18 
17 
18 
16 
20 
20 
19 
c.s. 
61 
42 
65 
47 
40 
59 
65 
63 
62 
44 
40 
45 
55 
64 
37 
47 
42 
31 
43 
59 
65 
42 
25 
25 
41 
23 
41 
30 
67 
49 
53 
48 
64 
47 
67 
74 
50 
35 
59 
73 
49 
I.S. 
27 
26 
26 
19 
20 
27 
25 
22 
27 
26 
16 
16 
18 
22 
22 
26 
9 
23 
18 
14 
23 
21 
19 
12 
21 
18 
15 
20 
23 
17 
26 
22 
26 
27 
18 
31 
25 
19 
24 
20 
27 
E.S. 
-4 
2 
-18 
0 
-4 
-8 
-10 
-4 
-2 
-11 
-16 
-1 
-4 
3 
-8 
-11 
-10 
-16 
-4 
-1 
7 
-6 
-16 
-8 
-5 
-13 
-13 
-12 
-5 
2 
-4 
-12 
-9 
-16 
-6 
-12 
-6 
-7 
-9 
-6 
-11 
s.c. 
23 
21 
20 
19 
18 
18 
27 
21 
20 
13 
24 
21 
26 
21 
23 
21 
14 
17 
21 
24 
26 
17 
10 
16 
16 
15 
15 
11 
22 
21 
18 
20 
26 
13 
13 
23 
22 
13 
24 
22 
15 
All India Inter-varsity 
A.S. 
22 
17 
17 
18 
15 
8 
17 
15 
15 
21 
18 
16 
18 
16 
14 
20 
12 
22 
17 
19 
13 
16 
14 
14 
15 
18 
17 
24 
13 
22 
20 
21 
14 
11 
20 
18 
20 
18 
20 
26 
24 
C.S. 
46 
52 
52 
48 
31 
66 
65 
42 
49 
62 
47 
55 
30 
40 
59 
57 
56 
37 
60 
53 
30 
36 
38 
34 
19 
37 
43 
66 
36 
52 
41 
52 
34 
38 
64 
42 
53 
40 
44 
38 
36 
I.S. 
27 
21 
22 
21 
16 
13 
27 
20 
23 
26 
23 
24 
26 
18 
18 
9 
14 
21 
19 
29 
21 
18 
23 
17 
14 
23 
18 
25 
20 
26 
15 
24 
22 
21 
32 
14 
24 
18 
21 
20 
25 
E.S. 
1 
1 
-6 
-7 
-12 
-3 
-3 
-7 
-7 
-3 
-7 
-8 
-8 
-6 
3 
5 
6 
-2 
13 
-4 
-6 
-7 
-11 
-11 
-12 
-12 
-9 
-5 
-10 
-5 
-6 
-7 
-10 
-16 
6 
3 
-4 
-8 
-4 
-6 
-8 
s.c. 
13 
18 
22 
19 
13 
23 
23 
20 
19 
24 
16 
20 
20 
18 
22 
22 
18 
17 
23 
20 
15 
17 
15 
15 
14 
13 
21 
22 
11 
14 
20 
21 
11 
24 
24 
14 
22 
18 
22 
14 
16 
140 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
16 
22 
20 
18 
15 
19 
20 
22 
19 
18 
14 
17 
14 
22 
23 
16 
18 
19 
21 
21 
21 
21 
21 
20 
20 
19 
23 
21 
22 
19 
20 
19 
20 
22 
19 
15 
20 
21 
21 
21 
19 
24 
14 
20 
18 
15 
22 
20 
20 
27 
41 
35 
34 
36 
41 
39 
47 
51 
42 
59 
45 
38 
42 
36 
51 
46 
45 
57 
35 
42 
32 
35 
38 
32 
44 
57 
37 
59 
56 
50 
48 
35 
57 
25 
48 
45 
48 
42 
50 
34 
32 
52 
45 
41 
23 
38 
20 
21 
22 
22 
12 
23 
21 
18 
22 
28 
24 
24 
31 
19 
17 
22 
10 
29 
30 
30 
25 
22 
20 
14 
21 
27 
28 
24 
20 
19 
20 
18 
21 
15 
24 
20 
23 
15 
14 
24 
18 
18 
14 
22 
15 
22 
15 
20 
-8 
-10 
-11 
-8 
-10 
-3 
-3 
-2 
-16 
-8 
-10 
-9 
-9 
-8 
-10 
-15 
-7 
3 
15 
6 
-4 
-4 
-4 
-4 
-4 
-6 
-8 
-7 
-6 
3 
-12 
-10 
-7 
10 
7 
-14 
-10 
7 
3 
5 
-10 
-11 
-10 
-12 
-15 
-12 
-14 
-14 
23 
16 
16 
18 
12 
16 
17 
12 
13 
14 
16 
15 
11 
18 
16 
17 
15 
23 
20 
33 
18 
16 
18 
18 
18 
13 
20 
15 
20 
19 
14 
18 
18 
18 
18 
18 
22 
20 
20 
21 
18 
20 
15 
18 
17 
15 
18 
22 
13 
20 
18 
22 
17 
21 
15 
22 
12 
18 
17 
20 
8 
22 
17 
22 
19 
20 
18 
18 
18 
17 
18 
20 
19 
18 
22 
15 
17 
13 
14 
8 
20 
18 
14 
19 
20 
11 
11 
17 
20 
4 
19 
17 
12 
18 
20 
18 
56 
33 
33 
68 
46 
36 
30 
50 
41 
54 
67 
81 
26 
55 
56 
57 
42 
52 
42 
68 
52 
52 
66 
37 
47 
63 
48 
32 
31 
37 
17 
21 
31 
46 
32 
70 
52 
21 
34 
48 
49 
27 
60 
32 
44 
33 
57 
52 
18 
17 
16 
25 
21 
16 
19 
23 
23 
18 
22 
23 
15 
22 
15 
23 
25 
36 
25 
25 
22 
23 
17 
22 
25 
18 
17 
16 
18 
27 
18 
13 
23 
20 
14 
24 
15 
16 
18 
20 
21 
17 
23 
22 
15 
23 
32 
14 
4 
-14 
-12 
-1 
-8 
-11 
-12 
-9 
-10 
-13 
-4 
-1 
-15 
-6 
-10 
-20 
-11 
-9 
-8 
-2 
-12 
-19 
1 
-13 
3 
-13 
-14 
-15 
-13 
-7 
-13 
-9 
-13 
-12 
-11 
-7 
-6 
-10 
-21 
-15 
-10 
-3 
1 
-9 
-7 
-11 
-9 
-8 
19 
15 
10 
25 
17 
18 
15 
18 
11 
25 
25 
24 
10 
18 
18 
16 
16 
19 
16 
26 
22 
23 
28 
12 
17 
26 
27 
13 
22 
19 
16 
20 
6 
12 
7 
21 
14 
4 
10 
15 
26 
24 
24 
21 
12 
18 
20 
24 
20 
18 
13 
18 
15 
14 
15 
16 
18 
16 
22 
18 
18 
18 
19 
18 
18 
14 
16 
20 
20 
16 
20 
17 
19 
14 
15 
13 
20 
17 
13 
19 
18 
23 
20 
13 
18 
21 
20 
21 
16 
16 
16 
21 
16 
17 
16 
13 
38 
45 
47 
50 
46 
40 
42 
38 
42 
42 
46 
52 
40 
42 
55 
58 
30 
30 
57 
51 
36 
18 
31 
36 
41 
49 
35 
26 
40 
26 
39 
38 
16 
59 
36 
41 
29 
40 
39 
65 
32 
50 
39 
40 
43 
37 
40 
42 
21 
21 
22 
20 
25 
21 
25 
20 
18 
16 
26 
22 
16 
30 
26 
24 
20 
22 
17 
24 
20 
24 
21 
25 
18 
23 
25 
14 
24 
20 
33 
23 
25 
24 
20 
22 
22 
20 
19 
24 
24 
20 
28 
20 
21 
23 
26 
24 
-4 
-11 
-3 
-10 
-6 
-4 
-8 
-6 
-5 
-6 
2 
-6 
-10 
1 
-8 
7 
-8 
-6 
-10 
-2 
-8 
-10 
1 
6 
-9 
-9 
-1 
.2 
-8 
-5 
-10 
-8 
-6 
1 
-10 
-9 
-8 
-11 
-6 
-11 
-1 
-7 
-10 
-12 
-16 
-10 
-14 
-10 
18 
18 
19 
20 
19 
20 
22 
5 
18 
19 
23 ; 
14 ' 
18 \ 
12 
15 
22 
20 
18 
18 
18 
18 
40 
22 
18 
19 
19 
20 
19 
18 
14 
21 
18 
42 
30 
21 
18 
25 
20 
20 
18 
15 
16 
22 
16 
16 
16 
9 
8 
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90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 
19 
21 
17 
20 
20 
22 
24 
19 
18 
18 
22 
39 
41 
48 
52 
42 
35 
36 
38 
34 
39 
40 
13 
15 
14 
18 
25 
12 
24 
25 
24 
20 
15 
-11 
-10 
-10 
-11 
-12 
-12 
-14 
-15 
-13 
-9 
-8 
16 
18 
20 
15 
17 
18 
18 
16 
22 
18 
20 
17 
14 
18 
17 
16 
21 
16 
20 
17 
18 
18 
44 
64 
25 
54 
66 
63 
45 
78 
48 
52 
56 
23 
13 
18 
16 
27 
26 
15 
27 
26 
36 
14 
-2 
2 
-10 
-7 
-2 
-9 
-7 
11 
-7 
-10 
-12 
17 
21 
28 
16 
28 
24 
16 
28 
20 
21 
20 
21 
15 
16 
19 
19 
18 
16 
17 
18 
21 
21 
38 
56 
24 
35 
50 
40 
38 
47 
30 
23 
52 
24 
24 
18 
18 
11 
26 
25 
20 
24 
28 
26 
-15 
-9 
-12 
-12 
-20 
-11 
-8 
-5 
-9 
-9 
-10 
16 
18 
8 
6 
18 
16 
6 
17 
18 
10 
16 
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APPENDIX - F 
RAW SCORE OF ACHIEVEMENT MOTIVATION 
S. no. 
I 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
State 
26 
22 
26 
28 
24 
14 
30 
30 
28 
22 
20 
26 
28 
24 
24 
32 
28 
32 
26 
28 
34 
26 
26 
26 
22 
26 
30 
30 
36 
32 
22 
28 
20 
32 
Inter-varsity 
22 
28 
32 
26 
26 
30 
32 
28 
24 
34 
24 
34 
30 
28 
32 
32 
34 
26 
26 
32 
30 
14 
26 
32 
20 
24 
22 
32 
26 
30 
18 
24 
24 
34 
A H India Inter-varsity 
32 
30 
32 
32 
38 
30 
34 
32 
32 
32 
34 
34 
32 
38 
32 
30 
26 
34 
30 
32 
38 
28 
34 
24 
24 
28 
28 
30 
32 
32 
30 
28 
38 
32 
143 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
30 
36 
32 
28 
26 
28 
30 
28 
26 
28 
32 
24 
28 
34 
28 
20 
28 
28 
16 
32 
28 
32 
30 
28 
30 
28 
28 
30 
22 
26 
30 
30 
24 
30 
24 
18 
28 
24 
24 
30 
32 
32 
34 
26 
26 
34 
30 
30 
26 
34 
34 
24 
32 
28 
28 
34 
24 
32 
28 
34 
30 
34 
30 
32 
32 
34 
30 
30 
28 
28 
26 
34 
28 
34 
24 
24 
28 
34 
28 
32 
28 
32 
30 
32 
30 
32 
30 
34 
32 
36 
34 
36 
34 
36 
30 
30 
30 
36 
28 
28 
30 
30 
38 
34 
36 
30 
38 
26 
38 
28 
30 
34 
28 
30 
30 
32 
28 
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74 30 40 34 
75 26 24 38 
76 30 26 30 
77 30 32 30 
78 26 28 30 
79 20 18 30 
80 28 32 30 
81 24 32 34 
82 28 32 36 
83 18 34 34 
84 22 26 30 
85 30 28 34 
86 28 22 28 
87 32 30 38 
88 30 36 36 
89 28 34 34 
90 30 30 32 
91 26 32 36 
92 28 32 34 
93 24 14 36 
94 26 30 34 
95 30 34 36 
96 28 28 34 
97 28 28 34 
98 30 30 34 
99 24 32 32 
100 26 28 36 
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APPENDIX - G 
RAW SCORE OF ADJUSTMENT 
S, no. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
State 
H,. 
13 
11 
7 
10 
9 
2 
4 
5 
9 
7 
9 
9 
11 
8 
4 
8 
6 
5 
1 
8 
4 
5 
8 
7 
4 
8 
4 
7 
4 
4 
2 
7 
2 
9 
4 
4 
11 
5 
3 
4 
He. 
7 
7 
8 
6 
8 
8 
4 
11 
2 
7 
6 
4 
4 
7 
8 
7 
10 
6 
5 
5 
0 
6 
6 
7 
4 
10 
7 
8 
4 
4 
3 
6 
9 
11 
4 
3 
7 
6 
4 
5 
S. 
6 
10 
13 
11 
12 
12 
12 
8 
18 
10 
9 
9 
13 
9 
7 
14 
1 
14 
5 
10 
5 
10 
14 
8 
5 
8 
7 
9 
11 
11 
8 
3 
3 
10 
6 
4 
8 
15 
3 
10 
Em" 
25 
20 
6 
16 
9 
22 
15 
11 
6 
9 
18 
18 
16 
15 
17 
17 
18 
12 
8 
14 
8 
20 
21 
18 
12 
17 
17 
8 
14 
11 
12 
23 
15 
15 
14 
7 
19 
14 
7 
16 
Ed. 
10 
12 
14 
12 
16 
11 
6 
11 
14 
16 
12 
8 
13 
11 
11 
10 
13 
6 
2 
13 
4 
9 
11 
7 
5 
17 
11 
8 
5 
5 
2 
9 
3 
16 
6 
6 
8 
15 
3 
6 
Inter-varsity 
H„. 
7 
3 
8 
2 
3 
4 
1 
6 
9 
7 
6 
3 
7 
8 
3 
5 
11 
6 
5 
5 
6 
8 
4 
4 
8 
7 
9 
6 
10 
3 
3 
8 
6 
4 
3 
8 
3 
10 
9 
5 
He* 
5 
6 
2 
3 
5 
2 
2 
5 
4 
5 
3 
2 
5 
7 
4 
2 
7 
7 
5 
9 
5 
3 
7 
3 
7 
8 
4 
7 
8 
8 
1 
1 
4 
11 
6 
10 
3 
10 
6 
8 
S. 
13 
5 
6 
14 
12 
6 
7 
6 
7 
8 
7 
5 
8 
6 
13 
8 
14 
13 
5 
9 
8 
6 
4 
10 
7 
6 
7 
5 
8 
11 
10 
10 
10 
9 
7 
9 
5 
9 
5 
6 
Em-
19 
23 
12 
19 
10 
8 
9 
14 
11 
20 
7 
9 
12 
15 
19 
13 
23 
14 
9 
18 
15 
15 
10 
1 
16 
19 
14 
15 
17 
20 
13 
18 
11 
17 
9 
11 
17 
17 
12 
17 
Erf. 
9 
7 
8 
12 
6 
2 
1 
12 
7 
13 
11 
8 
10 
12 
7 
13 
8 
12 
12 
11 
10 
11 
5 
5 
17 
10 
11 
15 
9 
14 
5 
10 
7 
13 
9 
10 
5 
4 
11 
8 
A H India Inter-varsity 
H.. 
4 
5 
2 
2 
5 
6 
2 
6 
1 
3 
3 
2 
1 
1 
6 
9 
6 
5 
9 
3 
1 
5 
6 
5 
0 
2 
0 
6 
3 
7 
9 
5 
2 
8 
6 
3 
9 
3 
4 
4 
He. 
3 
3 
5 
0 
6 
8 
3 
4 
0 
2 
4 
2 
3 
1 
4 
6 
6 
4 
7 
4 
5 
8 
5 
3 
3 
3 
3 
5 
2 
7 
11 
9 
1 
5 
6 
2 
6 
3 
4 
6 
S. 
9 
5 
4 
4 
6 
9 
9 
9 
2 
5 
8 
3 
4 
3 
10 
11 
10 
11 
11 
9 
4 
8 
11 
5 
3 
4 
3 
8 
7 
10 
7 
12 
7 
12 
10 
7 
11 
5 
8 
3 
Em-
12 
5 
8 
2 
10 
9 
8 
10 
7 
9 
10 
6 
9 
10 
8 
19 
17 
17 
19 
13 
17 
15 
16 
19 
5 
5 
5 
11 
5 
17 
14 
15 
11 
12 
16 
5 
13 
10 
10 
10 
Ed. 
6 
1 
5 
2 
3 
7 
6 
9 
6 
6 
7 
5 
8 
1 
7 
11 
11 
10 
14 
6 
4 
14 
8 
5 
2 
3 
2 
5 
2 
12 
19 
13 
3 
10 
9 
2 
11 
4 
4 
8 
146 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
7 
5 
7 
1 
7 
6 
9 
5 
8 
5 
10 
8 
5 
6 
7 
7 
6 
9 
8 
3 
8 
6 
2 
4 
3 
5 
4 
6 
10 
5 
9 
3 
3 
5 
7 
3 
11 
5 
6 
2 
11 
7 
5 
6 
3 
5 
9 
8 
2 
3 
8 
8 
6 
8 
9 
8 
6 
8 
6 
6 
6 
4 
9 
2 
4 
6 
6 
5 
4 
9 
5 
3 
2 
5 
4 
6 
4 
7 
9 
7 
5 
10 
9 
11 
4 
9 
4 
7 
9 
3 
8 
8 
6 
6 
12 
14 
9 
10 
10 
5 
13 
6 
11 
7 
8 
11 
7 
6 
6 
5 
6 
7 
9 
8 
11 
10 
1 
5 
9 
7 
6 
8 
9 
7 
5 
3 
6 
7 
11 
3 
11 
12 
8 
7 
5 
15 
14 
10 
6 
20 
17 
12 
20 
16 
22 
22 
14 
20 
13 
11 
22 
13 
15 
16 
16 
19 
11 
8 
20 
17 
17 
21 
11 
16 
18 
19 
11 
20 
19 
17 
11 
12 
18 
22 
13 
18 
19 
20 
22 
9 
8 
7 
5 
3 
12 
14 
16 
13 
13 
16 
15 
13 
16 
10 
9 
13 
10 
11 
17 
10 
8 
7 
7 
12 
13 
9 
14 
17 
11 
13 
17 
4 
11 
13 
11 
3 
8 
14 
16 
4 
12 
16 
12 
12 
12 
7 
5 
3 
2 
2 
6 
12 
2 
10 
2 
9 
7 
7 
8 
10 
9 
8 
5 
6 
4 
4 
6 
11 
7 
8 
6 
3 
8 
12 
11 
8 
5 
9 
6 
2 
8 
4 
7 
7 
4 
5 
9 
6 
6 
7 
7 
6 
2 
0 
3 
6 
6 
4 
7 
6 
9 
9 
6 
7 
1 
6 
1 
2 
6 
6 
4 
9 
6 
7 
2 
2 
2 
7 
9 
7 
7 
4 
7 
2 
3 
4 
4 
3 
4 
2 
6 
4 
2 
5 
4 
8 
12 
6 
7 
7 
8 
8 
10 
3 
13 
8 
7 
10 
8 
6 
9 
8 
8 
10 
9 
9 
9 
12 
9 
15 
18 
7 
13 
10 
8 
11 
16 
16 
12 
8 
17 
12 
12 
10 
5 
11 
10 
3 
1 
9 
13 
7 
7 
11 
16 
17 
12 
11 
11 
14 
18 
16 
13 
15 
9 
16 
19 
10 
12 
10 
10 
12 
22 
15 
9 
7 
4 
5 
8 
6 
8 
6 
10 
9 
5 
15 
11 
9 
12 
5 
9 
10 
11 
19 
18 
10 
4 
5 
0 
5 
14 
15 
11 
5 
15 
20 
9 
14 
15 
16 
11 
10 
10 
9 
11 
12 
12 
10 
19 
7 
11 
8 
8 
11 
14 
12 
14 
7 
6 
6 
11 
10 
10 
5 
5 
8 
18 
7 
12 
5 
7 
2 
3 
7 
5 
3 
9 
4 
5 
2 
4 
7 
4 
4 
4 
8 
3 
2 
7 
8 
5 
5 
6 
2 
3 
4 
4 
3 
7 
2 
4 
3 
5 
8 
5 
5 
6 
2 
9 
5 
6 
2 
1 
8 
3 
3 
3 
4 
6 
10 
12 
7 
3 
6 
4 
6 
7 
3 
8 
5 
7 
4 
6 
1 
5 
3 
2 
6 
1 
6 
3 
3 
1 
6 
5 
10 
5 
3 
3 
8 
7 
8 
2 
9 
4 
3 
2 
5 
8 
4 
8 
3 
4 
10 1 
9 
10 
8 
3 
7 
5 
8 
4 
9 
6 
9 
15 
8 
6 
16 
22 
6 
5 
10 
3 
7 
9 
8 
4 
10 
9 
6 
3 
6 
6 
11 
7 
13 
6 
10 
7 
6 
10 
7 
7 
4 
12 
12 
13 
16 
13 
12 
8 
9 
9 
6 
15 
11 
18 
16 
17 
21 
16 
11 
11 
!2 
8 
14 
14 
6 
18 
18 
16 
1 
20 
11 
IT 
12 
20 
12 
!') 
1^) 
15 
'0 
18 
12 
6 
4 
10 
9 
13 
3 i 
5 ! 
6 
8 
8 ^ 
3 1 
14 
5 
3 ! 
5 
8 
7 
1 
8 
12 
15 
8 
10 
5 
8 
6 
8 
7 
2 
8 
1 
9 
7 
14 
! 
6 
7 
7 
4 
12 
8 
8 
5 
13 
7 
6 
5 
4 
3 
6 
147 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 
4 
5 
2 
8 
9 
4 
1 
10 
6 
9 
8 
6 
5 
4 
3 
6 
5 
9 
8 
3 
6 
5 
6 
11 
8 
2 
1 
2 
6 
8 
8 
9 
10 
8 
9 
4 
5 
9 
8 
7 
8 
12 
10 
12 
10 
15 
18 
16 
15 
14 
12 
15 
16 
18 
19 
15 
14 
12 
19 
22 
10 
12 
14 
8 
15 
8 
7 
10 
12 
16 
12 
15 
16 
10 
6 
9 
9 
10 
12 
6 
5 
8 
8 
4 
9 
8 
2 
4 
6 
8 
9 
4 
2 
5 
5 
2 
6 
5 
4 
2 
4 
6 
5 
6 
4 
9 
7 
7 
7 
8 
9 
10 
9 
18 
9 
7 
7 
7 
8 
8 
21 
16 
15 
18 
15 
12 
15 
15 
15 
14 
14 
13 
10 
14 
10 
13 
13 
14 
15 
10 
14 
10 
16 
7 
12 
8 
10 
7 
16 
12 
3 
8 
3 
4 
2 
8 
6 
8 
7 
5 
11 
4 
6 
8 
4 
4 
8 
3 
3 
4 
6 
5 
6 
7 
5 
10 
5 
4 
4 
6 
7 
9 
8 
9 
6 
10 
10 
12 
9 
5 
12 
8 
10 
7 
8 
14 
14 
8 
12 
7 
18 
13 
13 
10 
11 
21 
12 
15 
6 
14 
10 
17 
1 
6 
9 
21 
6 
12 
11 
4 
12 
7 
6 
2 
10 
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APPENDIX - H 
ASSESSMENT OF SELF-CONCEPT BETWEEN STATE AND NATIONAL LE\ EL 
SOCCER PLAYERS 
ZamiruUah Khan Satlaj Khan" 
Naseem Ahmad Khan'" Zeeshun Haider" 
Abstract 
The purpoxe of ihe preKeni study was to ampare ihc sdf-amcep! between Slate and Naliona! 
level soccer players. The sample consisted of sixty six in =^66) Soccer players, thtrtv three Slate level SsXcer 
playvrs and thirty three National level soccer players. TIK data of the soccer players was draws from Slate 
md National soccer (men) Championship, t lest was computed to analyze the data at .p If' -' 
significance. Resulu indKated that thai was imgnifwant difference beih-een " " ' **^''" 
Introduction 
Self has been defined in terms of the "1" or "Me," or both, or as the individual's 
reactions to himself Ever>'one knows that if frustration and anger occur?; in a family or in a 
work group, people become unhappy. A positive mood is often associated with a more 
positive self-concept, while a negative mood is often associated with a more negative self-
concept. 
Self-concept, broadly defmed, is a person's perception of !iis or her self. These 
perception are formed through one's environment, and are influenced especially by 
reinforcements, and one's attribution for one's own behavior (Shavelson, Hubtier & 
Stanton, 1976) in other words, 'we' can be defined as the totality of a complex, organized, 
and dynamic system of learned beliefs, attitudes and opinions that each person holds to be 
true about his or her persona! existence. 
It is described how we see ourselves in the world. It can range from very high to very 
low and var)' with different learning situations and play an important role in competitive 
sports performance (Franzoi & Herzog, 1986). When a person is unable to get rid of 
perceived inconsistencies, emotional problems arise. Faulty thinking patterns, such as 
dichotomous reasoning (dividing everything in terms of opposites or extremes) or over 
generalizing create negative interpretations of oneself It is a nucleus of the personality, plays 
a key role m determining what concepts are acceptable for assimilation into the overall 
personality organization. Threat to the organi/iition of the self-concept produces anxiety. 
It requires consistency, stability, and tends to resist change. If seli'-concept changed 
readily, the individual would lack a consistent and dependable personality, A minimum level 
of self-concept stability is important for psychological vvell-being and optimum functioning. 
ll is influenced by numerous lactors including biological, brain structure, 
neurotransmitter, socio-cultural and psychological elements. Each element has a differential 
quantity and quality of impact on an individual and combined they create a unique self-
concept. Consequently, individuals demonstrate differences in motivated attitudes, emotions 
and behavior which produce varying levels of self-cotic^pt change, management and stability. 
^Associate Prof., l>epartnienf ol^hysical tieaith and sports education , .AMU Aliarh. 
''^ Research Scholars, Department of physical health and sports education , AMU Aliarh. 
' " Asstt,Prof., Miimtaj P.G. College, Lucktww 
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Establishing a link between physical activity and the development of self-concept can 
enhance the value o( sport and exercise (Ebbeck & Weiss, 1998). Many studies have 
indicated that there is a positive relationship between participation in physical activities and 
sports and the devetopment of self-concept (Sherrill & Algtiin, 1989). Self-concept has been 
related to sports performance abilities and competencies, including the ability to deal with the 
respective demands in training and competition (Markus & Wurf, 1987; bould, Finch & 
Jackson. 1993). By definition, elite athletes exhibit a heightened self-awareness to their body 
and somewhat define themselves in terms of their physique and physical performance. 
Self-concept provides confidence, assurance and assertiveness iti actions to an athletes 
and task that one performs. A lot of research findings reported that the posnive relationship 
existed between the Self- concept and the level of performance among the wrestler, boxers, 
.school children (Anderson. 1979: French, 1977; Pate, 1973; Riley. 1983) 
Materials and Methods 
Sample 
The sample of the present study was drawn from State and National soccer 
championship held in 2010. "llie total number of players who participated in present 
investigation was 66 {?>} State levels and 33 National levels). 
Procedure 
Self-concept Questionnaire (SEQ) developed by Saraswat (1971) was administered 
to measure the self-concept of the players. SEQ measured total self-concept and six sub 
dimension of self-concept, (Physical, Social, Temperamental, Educational, Moral and 
Intellectual Self concept). 
Results 
Table h Contparison between State and National level Soccer players on Self-concept 
S.N. Samples Mean & Standard Deviation Caknteted t m 
State players 
National players 
179,72±12.J.^  
184.66±!4.:6 
0.14 
Suwe Qii I'- tah. /.,,< C= 2.00i 
Since calculated t-ratio [t.^ s (64) - 0.14] is less than tabulated l-value [t.m (64) = 2.00]. 
Thus data provide sufficient evidence to ensure that there is no significant difference of self-
concept in soccer players. 
Table -2: 
Mean diflcrciice between State and National level Soccer plavers on sub-dimensions of Self-concept 
S.N. 
1 
2 
3 
4 
.:. 5 , . 
6 
Sdr-«>iicep( 
(jub-dimtnsioBs) 
I'lusii'al 
Social 
T«mj>«niniciil«l 
r.ducalional 
Moral 
IntclUctaal 
Mem & Sundird Ikviation 
Siaic Icvc! 
National l.cvcl 
'~ Stale l.cvcl 
Natiunal l,jf\<.'l 
Stale Level 
National 1 atl 
State Level 
National Level 
State l«Vk'l 
National Li,i.c! 
Stale Level 
Naliuttal Level 
:.o,40 - :!.5} 
28.80* J.91 
29,20 i 3,M 
•})30t2.%9 
2S,00 X 3.74 
31,11)* 5,1,1 
27,gO±4,02 
32,10*5,1.^ 
m i O i U R 
.>l,60i.!,.5(i 
29.20--Wi 
30,5« t .3,48 
CiltuUttd t 
0<),97 
(K)IS9 
<X),S<! 
-„, 
{>0,8S 
01.05 
Since Cat. i< hih. t,K f= 2M} 
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Table 2 revealed that calculated t-values (00,97,00.89. 00.64, 00.96. 00.88 and 01,05) 
(f all the dimensions of self-concept is less than tabulated I value (2,00) at,0.S level of 
.ignitlcance. So it is pragmatic that there is insignificant difference between State and 
'salional level soccer players on all dimensions of self-concept i.e. State and National players 
lave same level of Physical, Social, Temperamental. Educational, Moral and intellectual self-
:oncept. 
Discussion 
Tlie present study was carried out to compare the self-concept between State and 
National level soccer players. On the basis of the analysis and interpretation of the data in 
table I and table 2 concluded that there was insignificant difference between State and 
National level soccer players on self-concept i.e. soccer players have same level of self-
concept. All (2003) reported insignificant relationship between self-concept and hockey 
performance, ft means not necessary that high perfonnance hockey players had higher level 
of self-concept. The outcome of the study is in line with the study of Khan & Ahmed 
(2011), who found insignificant difTerencc between north-zone iniervarsity and All India 
iniervarsity soccer players on self-concept. 
Singh (2010) compared the self-concept between boys and giris of senior secondary 
schools. Result showed insignificant difference between boys and girls on self-concept, 
Bamman and k'anoor (2007) found in their study insignificant diiTerencc between students 
of B.P.Ed, and B.Ed, including both gender on self-concept. 
Conclusion 
On the basis of empirical investigation of the study it may be concluded that soccer 
players did not differ on their level of self-concept i.e. State and National level players had 
same level of self-concept. The study suggests that even after improvement of the level ot 
participation the self concept amongst the players remains same. 
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ABSTRACT 
Motivation is a very impoiiantpsychological variable. It plays important role in perfaming 
.-•nd achieving goals in high level competition. The main objective of study was to find out the level 
of Achievement Motiv. tion of Asm players. The sample consisted of twenty one Asian pi <yers. 
Participants were froi.: India, Shrilanka, Laos., Thailand, Turkemistan, D.P.R. Korea, Mariysia, 
Pakistan, and Jordan. The inventory of Kamlesh (1990) was administered to measure the 
Achievement Motivation of the players. The result of the study revealed that maximum Asian 
players have high and moderate level of Achievement Motivation. 
KEY WORDS; Achievenient Motivation, Task Orientation, Performance, 
INTRODUCTION 
Sports are one of the most prominent 
activities that people engage in for enjoyfrient 
or interest. An individLj! is said to de motivated 
when participating m octivk/ out of interest ami 
for the satisfaction derived by performing it for 
its own sake rather tiian for some externa! 
reward or constraint. 
Task oriented goal perspectives have 
been conceptually linked to motivation. The 
major goal of achievement behavior is to 
demonstrate ability and avoid the 
demonstration of low ability. The concepiion of 
ability therefore underlies perceived success 
and is ultimate linked to achieveme.nt goals. 
Motivation is one of the most essential 
attribute for effective ji ^rformance. It is driving 
force which compels t' £ athlete to accomplish 
difficult and chaiienQ^nc tasks. The urge to 
compete, excel and acnieve is a universal 
phenomena common to ail human beings 
There may be many types o^ motives, maternal 
motive, aggressive or combative motive, 
affiliation motive, achievement motive etc. 
The wealth o^  information about 
dynamic of motivation in sports in-fact is 
derived from, personality studies based on 
varied athletic samples across cultures, It has 
not been ruled out that athletes of low c~!'ber 
also have i !gii achievement motivation yoar 
The relationship between high performance and 
achievement motivation is still a r.atter of 
debate. Achievement motivation scores neitliC: 
consistence across samples nor always highly 
predictive of superior do athletic performance 
but they serve as a psychological yard-stick for 
the assessment of overall m.echan!sm of human 
behavior. 
Sports motivation has been 
investigated into by two prominent approaches 
incentive motivation approach and achievement 
motivation approach sports. 
Excellence in sports can no' t>e 
achieved over-night. High level of sports ,^<ili is 
attended only after years of motivi.aonal 
practice An athlete has to face many problem 
including psychological pressure, fergue. 
stress- strain and mood disturbance (ft i-' 
persistence which pays in the end) It is by now 
well established that only a higher motivate" 
athletes persist in his athletics end, 
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Successful athletes, with high levels of 
motivation seem to be able to deal with stress 
and arousal in a manner wiiicii allows them to 
optimize performance over a wide range of 
situation. Research studies have shown that 
elite athletes are highly motivated and more 
motivated athletes are able to reduce theii 
arousal level in crucial moment, just prior tc 
oompetjtbn where as less motrv^ ated fail to do so. 
Over the years, behavioral scientists 
have noticed some athletes have an intense 
desired to achieve somethiag, white others may 
not seem that concerned about their 
motivations, This phenomenon has attracted a 
lot of discussion debates. Scientist has 
observed that athletes with high levels of 
achievement motivation exhibit certain 
characteristics, Achievement motivation is the 
tendenq' to endeavor for success and to 
choose to goals oriented success or failure 
activities. Achievement motivation forms to the 
basis of for g&3d life. Athletes who are oriented 
towards achiev-jment, in general, enjoy life and 
fee! in control. Being motivated athletes keeps 
dynamics and gives them self respect. Thev set 
moderately difficult but easily achievable 
targets,, which help them, achieve tiieir 
objectives, 
Uniezyski (2003) investigated the level 
of Achievement Motivation of young tennis 
players and their future progress and examine 
the influence of Achievement Motivation on 
DATA ANALYSIS 
Table 
Percentage of Achievement NotlvatioH of Asiian piayers. 
I s.NoT Percentage of Achievers I Classification criteria 
: i ilVlean Scores Levels_of_Achievemer«t Motivatioi^ 
""" LOW 
tennis performance. He tooic 185 Tennis Players 
for the study. He found m his study diat the 
player who tatter reached International ievei ir 
Tennis possessed significantly higher level of 
Achievement Motivation than the piayet wnc 
never reached Internationa! level. 
The objective of the study was tc 
investigate level of Achievement Motivation m 
Asian Table Tennis players, 
METHODOLOGY SAMPLE. 
The sample of the oresent study was 
drawn fnm, the 1?'' Asian Table Tennr. 
Champion'.hip held on 16"' to 2T* Novembt^ r, 
2009 at U.P, Badminton Academy Lucknow, 
India, The tournament was conducted unde^ 
the direction of TTFl authority .Asian TT union. 
The total number of international players wh':. 
oarticipated in present investigation was V. 
participants,, from India, Shriianks. L,dos. 
Thailand, Turkemistan, D.P.R, Korea, Malaysie 
Pakistan, and Jordar,, 
PROCEDURE 
For collection of data, Kainlesh (1990;. 
Sportj. Achievement Motivation test -A'as 
applied. The data was collected on day prior !o 
.stare of the event. 
The players were contacted individually through 
thei' managers and coaches and were 
requested tc give their candid response for 
assessment 
study. 
of their Motivation level for th' 
33.3.' 0-24 
I—r- 9,52 is-n MODERATt 
57.14 30 & Above HIGH 
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II is evident from the table that 
33.33% Asian players have low level of 
achievement motivation (i.e. equal and less 
than 24 scores) similarly 9,52% have moderate 
level of achievement motivation (i.e, 25-29 
scores) where as majority of Asian player have 
score 30 and above i.e. they possess high level 
of achievement motivation. 
DISCUSION 
riie present study deals with the study 
of Achievement Motivation of Asian Table 
Tennis Players. The table dei<icts that 57.14% 
players have high level of Achievement 
Motivation and 9.52% have moderate level of 
Achievement Motivation i.e. elite players need 
high level of Achievement Motivation to 
reached high level of sports competition. 
The result of the present study are in 
line with the result of Unierzyski(2003) v^ /ljo 
found in his study that the players who reached 
at International level in Tennis possessed 
'•.ignificantiy higher level of Achievement 
Motivation than the players "Hho neve reached 
International level. The study further in context 
to Indian studies conducted by Patial (1991) 
and Sing (19S2) enoorses their findings as 
national and internal level Indian players have 
moderate Achievenient Motivation. 
CONCLUSION 
On the basis of the study it is found 
that maximum international elite players have 
high level of Achievem.ent Motivation, So the 
researcher would like to suggest that coaches 
and trainer should enhance their trainee's 
Achievement Motivation prior tc; the training as 
well as the competition by adopting suitable 
means. 
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